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ABSTRACT 


This  study  is  concerned  with  the  value  and  the  use  of  historical 
novels  and  biographies  as  supplementary  reading  to  enrich  the  social 
studies  program  in  the  junior  high  schools  of  Alberta 0  It  seeks  to 
determine  the  value  of  such  reading  and  the  actual  use  being  made  of 
this  material. 

As  this  is  a  survey *  a  major  part  of  the  study  has  been  devoted 
to  an  examination  of  the  related  readings  in  the  instruction  of  social 
studies  and  associated  fields,,  This  examination  revealed  that*  though 
there  is  some  reluctance  by  historians  to  accept  the  use  of  historical 
novels  and  biographies*  most  educators  in  the  field  of  the  social 
sciences  applaud  the  use  of  such  material  as  an  excellent  means  of 
humanizing  and  vitalizing  a  social  studies  program*  Most  writers  were 
in  agreement  that  the  use  of  the  single  textbook  has  major  weaknesses  % 

it  is  confined  in  scope  and  restricted  to  a  limited  reading  level*  In 

\ 

outside  reading  programs*  the  authorities  felt  that  teachers  are  freer 
to  expand  the  scope  to  meet  the  interests  and  the  abilities  of  students* 
Research  also  indicates  that  junior  high  school  students  read 
more  than  any  other  age  group*  As  their  reading  preference  is  closely 
aligned  to  the  historical  novel  and  biography*  it  would  appear  that 
greater  use  of  such  material  should  be  recommended* 

A  questionnaire  sent  to  the  school  librarians  in  an  attempt  to 
evaluate  the  supply  of  historical  novels  and  biographies  appropriate  to 
the  present  junior  high  school  social  studies  courses  indicates  most 


- 
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schools  have  only  a  minimum  number  of  such  books®  There  appears  to  be 
some  need  fcr  lists  of  appropriate  material  made  available  to  librar- 
ians  and  teachers. 

Teachers  who  responded  to  the  questionnaire  indicated  much 
interest  in  the  use  of  outside  materials  to  supplement  the  textbook. 
Newspapers 9  magazines  and  pamphlets  were  found  most  valuable  by  teachers. 
Many  indicated  that  they  found  historical  novels  and  biographies  useful 
as  well. 

Included  in  this  study  is  an  annotated  bibliography  of  recom° 
mended  titles^  the  content  of  which  is  closely  related  to  the  present 
Alberta  grade  nine  social  studies  program. 
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CHAPTER  I 


THE  PROBLEM 

I.  INTRODUCTION 

Teachers  of  social  studies  must  continually  be  alert  to  the 
possibilities  of  new  materials  which  will  present  a  fuller  and  richer 
understanding  of  the  problems  of  life  and  livings  the  core  of  the  social 
studies  program*  No  longer  can  we  contain  ourselves  and  restrain  our 
students  within  the  boundaries  of  a  textbook.  We  must  direct  our  teach¬ 
ing  to  the  most  inspiring  and  invigorating  materials  complimentary  to 
the  intellectual  level  of  our  students. 

Most  of  the  treasures  of  the  past  are  buried  within  the  covers 
of  popular  books.  These  scenes ,  these  actions  and  dramas  are  the  very 
stage  for  developing  a  keen  interest  in  social  studies.  Good  biographies 
can  be  some  of  the  most  exciting  literary  experiences  of  a  reader’s  life 
and  at  the  same  time  the  reader  becomes  acquainted  with  the  personalities 
that  figured  in  the  past. 

The  novel  Is  by  far  the  most  popular  type  of  reading  done  by 
young  adolescents.  These  children  enjoy  reading.  An  exciting  way  to 
introduce  the  past  to  the  present  is  through  the  pleasures  of  books. 

II.  PROBLEM 

School  libraries,  though  fairly  recent  additions  to  the  school 
plant,  are  reasonably  well-stocked  with  a  good  variety  of  reading 
materials.  Much  of  this  material  is  invaluable  as  enrichment  and  back¬ 
ground  reading  for  the  social  studies  program  in  junior  high  school. 
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For  sometime  it  has  been  the  feeling  of  this  writer  that  the 
real  value  of  books  presently  stocked  in  our  school  libraries  has  not 
been  utilized  in  developing  the  objectives  of  the  social  studies  program 
in  Alberta, 

Purpose  of  Study 

This  study  was  concerned  with  the  possible  value  of  the  histor¬ 
ical  novel  and  biography  as  supplementary  material  for  the  teaching  of 
social  studies  in  the  junior  high  school0  It  attempted  to  determine 
specifically s 

1,  If  professional  literature  in  the  field  of  social  studies 
suggests  any  value  in  the  use  of  the  historical  novel  and 
biography  in  the  teaching  of  social  studies, 

2,  If  historical  novels  and  biographies  are  available  to  teachers 
of  junior  high  school  social  studies, 

3,  If  there  is  any  use  being  made  of  the  historical  novel  and 
biography  as  supplementary  material  in  the  teaching  of  junior 
high  school  social  studies. 

It  is  intended  that  a  major  outcome  of  this  study  will  be  an 
annotated  bibliography  of  historical  novels  and  biographies  for  supple¬ 
mentary  and  collateral  reading  to  follow  the  grade  nine  social  studies 
program  for  Alberta, 

Justification  for  the  Study 

The  social  studies  program  covers  a  wide  area  of  study  and  in 
many  fields  of  knowledge.  This  program  is  far  wider  than  can  be  taught 
adequately  by  a  restricted  selection  of  textbooks*  for  even  though  they 
are  intended  to  be  self-sufficient*  at  best  they  can  give  only  a  bare 
skeleton  of  facts.  Most  textbooks  leave  much  room  for  further  develop- 
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ment.  The  teacher  and  his  pupils  must  rely  on  outside  sources  to  answer 
many  questions  which  should  be  raised  by  the  program  in  the  textbook. 

Learning  from  a  textbook  often  leads  to  memorization  of  facts 
without  an  understanding  of  the  background*  atmosphere  or  character. 
Little  effort  is  involved  in  solving  problems  or  in  the  concentration 
of  depth  study  if  the  only  sources  of  material  remain  the  prescribed 
textbook. 

Writers  of  instructional  books  in  social  studies  recommend  a 
variety  of  materials  and  methods.  This  recommendation  would  imply  a 
multiauthorization  of  textbooks*  audio  visual  aids  (including  radio  and 
television)*  magazines*  newspapers*  excursions*  and  guest  speakers. 

Such  an  assortment  of  materials  not  only  avoids  bias  but  it  also  allows 
students  to  concern  themselves  with  the  many  facets  of  a  problem.  A 
variety  of  resource  materials  aid  in  the  development  of  powers  of  reason¬ 
ing  and  critical  thinking  as  the  students  learn  to  locate*  analyze*  and 
organize  assorted  information  in  the  process  of  establishing  concepts. 

Two  additional  sources  of  potential  material  for  stimulating  the 
social  studies  program*  in  addition  to  reaching  other  objectives  of 
education*  are  the  historical  novel  and  biography. 

Outside  reading*  such  as  the  historical  novel  or  biography* 
encourages  a  focus  of  attention  on  one  problem  at  a  given  time.  Novels 
can  be  limited  to  a  short,  period  of  time.  By  focusing  on  greater  depth* 
novelists  can  show  motives*  desires,  feelings*  and  atmosphere.  These 
are  necessary  in  the  development  of  a  greater  understanding  and 


HTl 


appreciation  of  the  past  as  it  leads  up  to  the  present .  This  reading 
stimulates  and  develops  an  immediate  and  continuing  interest  in  the  pasts 


a  great  potential  force  in  present  and  future  learning. 

Hannah  Logasa*  an  authority  in  the  field  of  historical  and 
imaginative  writing *  had  the  following  to  says 

For  many  students  the  facts  of  the  past  as  they  are  gathered  from 
textbooks  remain  abstract *  dry  and  lifeless.  Unless  the  student 
comes  to  visualize  the  past*  unless  it  comes  to  have  reality  in  his 
mind*  the  lessons  which  history  teachers  are  largely  lost  to  him. 

The  skillful  teacher  or  the  student  gifted  with  imagination  may  not 
need  any  aids,,  and  for  these  the  devices  of  method  and  material  are 
not  so  necessary.  But  with  the  average  teacher  in  the  average  school 
there  can  be  little  doubt  that  the  historical  novel  may  become  a 
great  aid  to  the  effective  teaching  of  history.  The  hard-worked 
teacher*  who  has  not  the  time  to  build  up  a  technique  of  illustration 
will  find  helpers  in  the  masters  of  imaginative  fiction.  These 
writers  by  giving  background  and  atmosphere  to  the  facts  of  history* 
may  contribute  to  the  work  of  the  teacher.^- 


Students*  particularly  junior  high  school  students*  enjoy  read¬ 


ing. 


Fisk1 2 3 4 


outlined  reading  interest  of  junior  high  school  students  in 


non-fiction  as  follows % 


NON-FICTION 

Boys  Girls 


1.  Accounts  of  Wars  and 
Conquest 

2.  Nature 

3.  Biographies 

4.  Explorations 


1.  Biographies 

2.  Occupation  and  Careers 

3.  Self-Improvement  and 
Grooming 

4*  Explorations 


That  writer  found  a  growing  interest  in  fiction  at  the  grade 


nine  level  ranging  from  mysteries  and  detective  stories  to  an  interest 
in  adventure  and  historical  novels  about  adults. 


^H.  Logasa*  Historical  Fiction  (Philadelphia s  McKinley  Publish¬ 
ing  Co.*  I960),  p.Y. 

H.  Fisk*  A  Survey  of  Leisure  Reading  in  the  Junior  High 
Schools  of  Alberta,  unpublished  Master* s  Thesis*  University  of  Alberta* 
1961. 
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Semenchuk^  reported  that  the  love  for  adventure  was  most  import¬ 
ant  in  developing  students*  interests  in  reading*  The  report  stated 
that  junior  high  school  students  were  more  interested  in  content  than  in 
style*  The  thesis  went  on  to  report  that  adolescents  were  eager  to  read 
informational  books  especially  about  heroes  and  adventure.  These  young 
people  became  enthusiastic  readers  of  biographies,. 

Teachers  have  long  realized  that  certain  selections  in  literature 
such  as  biographies *  historical  novels*  or  poems  can  make  impressions 
like  nothing  else  can.  For  example*  Harriet  Beecher  Stowe *s  Uncle  Tom*s 
Cabin ,  which  is  referred  to  in  Canada,  in  the  Western  World, fires  the 
imagination  with  the  evils  of  slavery.  The  author  was  able  to  transfer 
her  own  bitter  contempt  of  a  social  institution  to  the  reader.  Having 
read  this  book*  students  are  able  to  pick  up  the  mood  and  the  atmosphere 
of  the  smouldering  times  prior  to  the  Civil  War, 

Reading  imaginative  literature*  in  addition  to  being  informative 
and  developing  understanding*  can  aid  in  character  building.  It  can 
develop  a  sensitivity  to  social  rights  and  wrongs,  Dickens*  writing  of 
Oliver  Twist „  a  book  also  referred  to  in  the  grade  nine  text*  did  much 
to  make  his  countrymen  aware  of  the  social  injustices  of  his  time.  He 
had  a  deep  concern  for  the  conditions  of  the  underprivileged  masses  in 
England  and  he  wanted  to  reveal  these  conditions  to  the  people  of  his 
day.  Many  of  the  most  urgent  reforms  came  about  as  a  result  of  this 
fictional  writing  and  it  remains  today  a  journal  of  the  evils  of 


Semenchuk*  A  Survey  of  Juvenile  Canadianna 0  unpublished 
Master *s  Thesis*  University  of  AlbertaT^f^F# 
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uncontrolled  capitalism,, 

Carlson  and  Aim  had  this  to  say? 

In  a  completely  successful  literary  experiences  the  reader*  to  a 
considerable  extent*  forgets  that  he  is  reading  words  on  the  printed 
page#  The  elements  of  the  story*  the  situations*  the  characters*  and 
the  choice  of  words  are  all  carefully  selected  and  planned  so  that  the 
reader  can  forget  himself  as  a  person  and  actually  live  the  situation 
in  the  story  or  poem  he  Is  reading „  While  it  is  true  that  literature 

transmits  a  vicarious  experience  to  the  reader*  that  literary  ex¬ 
perience*  in  a  larger  sense*  becomes  real  experience  for  the  reader# 
Consequently  literature  is  one  of  the  readiest  media  at  our  finger¬ 
tips  for  bringing  concrete  and  real  experience  into  the  classroom. 

In  another  sense  literature  often  does  more  than  actual  experience 
can  do,  because  it  is  structured  toward  an  end#^ 

As  members  of  society*  it  is  only  natural  for  people  to  be  inter¬ 
ested  in  the  activities  of  others,  in  their  feelings*  their  successes 
and  their  failures#  Students*  particularly  those  between  ten  and  fifteen 
years  of  age*  are  inspired  and  motivated  by  a  tendency  toward  hero- 
worship.  As  they  are  quick  to  identify  and  emulate  heroic  character¬ 
istics*  much  can  be  gained  by  exposure  to  good  biography#  No  other  read¬ 
ing  can  quite  approach  the  effective  moral  implications  of  good  biography# 
Emulation*  encouragement*  faith  in  human  nature  and  faith  in  ourselves 
are  just  some  of  the  by-products  of  such  reading#  Certainly  one  very 
important  reason  for  studying  biography  is  the  accumulation  of  facts  and 
understanding  about  a  person*  especially  if  that  person  is  an  outstand¬ 
ing  personality  of  history#  This  biography  should  provide  an  intimate 
understanding  of  the  conditions  and  motives  for  the  personal  decisions 
and  actions  which  make  our  past# 


4 

Ge  R#  Carlson  and  R#S#  Aim*  Social 
Literature  #  NCSS*  Bui®  #28*  March*  1954?  P<> 


Understanding  Through 

2. 


c 

Wichens"  cautioned  that  pre-adolescents  require  careful  adult 
guidance  in  selecting  a  reading  program  that  will  be  suitable  for  their 
ability  and  interest.  Other  studies  support  this.  They  stressed  the 
importance  of  an  approved  annotated  book-list  which  would  outline 
briefly  the  setting*  appropriate  use*  and  the  reading  level  so  that 
teachers  could  easily  direst  their  student s,*  reading.  This  invest¬ 
igator  has  endeavored  to  organize  an  annotated  bibiography  of 
historical  novels  and  biographies  for  supplementary  and  collateral 
reading  appropriate  for  the  Alberta  grade  nine  social  studies  program. 

In  the  Province  of  Alberta*  textbooks  are  approved  by  the 
Department  of  Education.  Authorization  is  usually  limited  to  a  short 
list  of  carefully  selected  references  and  this  tends  to  restrict  the 
variety  of  content  coverage  if  other  classroom  material  is  not  avail¬ 
able.  Teachers  frequently  complain  that  such  limitations  make  the 
social  studies  program  unimaginative  and  they  find  it  difficult  to 
stimulate  student  interest. 

Because  one  authorization  must  serve  the  needs  of  all  the 
students  in  the  province  in  any  one  particular  grade*  little  attention 
can  be  given  to  individual  abilities  and  interests.  Social  studies 
suffers  from  a  lack  of  flexibility  in  method  and  material.  Many  teach¬ 
ers  have  turned  to  the  school  library  to  supplement  scanty  material. 

The  Edmonton  Public  School  Board  is  presently  making  large 

^A.  Wichens,  "A  Survey  of  Current  Reading  Interests  in  Grades 
Seven  Through  Nine",  Developing  Permanent  Interests  in  Reading,  (ed.) 

H.  Robinson,  University  Press,  Chicago,  #84*  Dec.,  1956. 
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budgetary  provisions  in  this  area  in  a  determined  effort  to  stock  school 
libraries®  (in  1966  the  budgetary  expenditure  for  library  books  was 
equivalent  to  $3.50  per  student  per  annum®)  Other  public  money  is  being 
spent  to  stock  public  libraries  with  much  the  same  material  as  found  in 
the  school  library®  Rather  than  duplicating  this  material,  it  might  be 
well  for  the  schools  to  focus  more  attention  on  library  material  such 
as  historical  novels  and  biographies  which  would  be  more  closely 
related  to  the  social  studies  program® 

Limitations  of  Study 

This  study  was  undertaken  with  the  following  limitations  in  minds 

1*  The  investigator  linkted  himself  to  the  materials  of  the  histor¬ 
ical  novel  and  biography  which  are  related  to  the  content  of  the 
Program  of  Studies  for  junior  high  school  social  studies  in 
Alberta,  f 

2®  The  investigation  was  limited  to  the  junior  high  schools  in  the 
Edmonton  Public  School  system  which  engage  the  services  of  a 
school  librarian  for  at  least  half  time, 

3®  The  study  concerned  itself  with  material  presently  catalogued 
in  school  libraries  and  material  currently  available  from 
publishers  and  distributors  through  the  School-Book  Branch, 
Department  of  Education,  Edmonton® 

Overview  of  Study 

The  following  chapter  reviews  literature  related  to  the  use  and 
the  value  of  the  historical  novel  and  biography  as  supplementary  and 
collateral  reading  in  the  teaching  cf  social  studies. 

Chapter  III  describes  the  design  of  this  study.  It  outlines 
the  procedure  of  the  investigation  including  the  choice  of  schools  and 
questionnaires  sent  out  to  librarians  and  classroom  teachers® 
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In  Chapter  IV  the  results  of  the  library  supply  questionnaire 
are  discussed. 

The  information  gathered  from  the  questionnaire  sent  out  to  the 
social  studies  teachers  is  collected  and  discussed  in  Chapter  V. 

The  summary  and  conclusion  of  this  investigation  appear  in 
Chapter  VI. 

An  important  part  of  this  study  is  the  organization  of  a 
recommended  bibliography  for  novels  and  biography  particularly  useful 
in  developing  the  grade  nine  social  studies  course.  This  appears  in 
Appendix  C. 


CHAPTER  II 


REVIEW  OF  RELATED  LITERATURE 

In  the  past  few  years,  particularly  since  the  early  1950's  a 
much  greater  emphasis  has  been  placed  on  the  value  of  a  good  reading 
program  to  accompany  the  modern  social  studies  courses.  A  great 
proliferation  of  writing  has  broadened  the  topics  available  and  the 
advent  of  the  "paper-back11  has  extended  book  distribution.  Some 
schools  are  now  buying  paper-backs  in  sets  for  class  study. 

Many  authorities  in  the  field  of  social  studies  are  turning  to 
the  historical  novel  and  the  biography  in  an  effort  to  capitalize  on  the 
high  interest  factor  found  in  more  leisurely  reading  as  opposed  to 
reference  and  textbook  coverage.  Though,  such  fictional  reading  was 
at  one  time  criticized  for  its  lack  of  authenticity,  researchers  have 
found  that  this  is  no  longer  the  case. 

In  this  chapter  some  of  the  literature  and  research  in  the  use 
of  the  historical  novel  and  biography  for  social  studies  is  reviewed  in 
an  attempt  to  establish  the  value  of  its  use  in  classroom  instruction. 

I.  USE  OF  READING  IN  SOCIAL  STUDIES 

People  read  for  pleasure  and  for  the  purpose  of  increasing 
knowledge  and  understanding.  It  is  of  the  utmost  importance  that  the 
skill  of  reading  be  taught  well  and  that  it  be  encouraged  and  fostered 
at  all  levels. 

Though  it  may  not  be  the  responsibility  of  teachers  of  social 
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studies  to  embark  on  the  reading  course  as  such,  it  is  of  importance 
that  these  teachers  encourage  and  motivate  a  sound  reading  program.  As 
a  school  subject,  social  studies  possibly  provides  the  best  opportunity 
among  all  subjects  far  the  encouragement  of  a  continuous  reading  program. 

It  is  inevitable  that  much  of  the  instruction  in  the  social 
studies  must  be  dependent  on  the  reading  ability  of  the  students.  Though 
most  of  this  reading  will  be  from  assigned  primary  references,  there  is 
much  valuable  outside  reading  available  which  is  also  necessary.  When 
the  reading  level  of  the  student  is  below  that  demanded  by  the  text 
book,  very  little  comprehension  will  be  achieved  if,  in  fact,  the 
student  bothers  to  read  at  all. 

Though  reading  ability  is  of  utmost  importance,  interest  is  a 
pertinent  factor  in  reading  comprehension. 

Textbook  instruction  in  social  studies  has  developed  into  a 
tradition.  Possibly  the  prevalence  of  textbook  dependence  arose  in  an 
era  when  teachers  were  poorly  trained  and  there  was  an  acute  lack  of 

instruction  material.  The  Committee  of  Ten,  in  1892,  had  this  to  say 

\ 

in  condemnation  of  the  dry  and  lifeless  system  of  instruction  by  text- 
books  s 

Textbooks  must  continue  to  be  used  but  they  should  be  carefully 
selected  and  the  pupils  should  have  a  constant  use  of  at  least  two 
different  books.  ' 

More  recently,  committees  have,  while  retaining  the  textbook, 
encouraged  the  use  of  collateral  reading.  It  is  regrettable  that  so 

■^National  Education  Association,  Report  of  the  Committee  of  Ten, 
on  Secondary  School  Studies.  (New  Yorks  American  Book  Co.,  1894),  p.TS?. 
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much  attention  continues  to  be  placed  on  the  textbook  as  made  obvious 
by  the  continuation  of  quest ion-and-answer  recitation,  a  method  aligned 
with  the  use  of  a  single  textbook, 

Horn  had  this  to  says 

We  are  a  textbook-using  people,  and  there  are  no  indications  that 
we  shall  change  our  system  in  the  near  future.  The  absence  or 
meagreness  of  library  equipment  and  the  inferior  training  of  the 
poorer  half  cf  teachers  in  the  schools  of  the  country  indicate 
that  the  text  must  be  the  basis  of  instruction  until  better  teachers 
are  secured  and  more  adequate  references  provided,2 

The  use  of  a  single  text  is  not  limited  to  schools  with  inferior 
staffs  nor  with  poor  library  facilities.  This  investigation  has  found 
that  a  high  percentage  of  qualified  teachers  in  schools  with  adequate 
library  facilities  depend  largely  on  a  single  prescribed  textbook. 


II ,  LIMITATIONS  OF  TEXTBOOKS 


A  textbook  which  can  at  best  present  only  a  bare  skeleton  of 
facts  often  becomes  a  self-sufficient  course  and  may  constitute  the 
major,  if  not  the  sole  basis  for  a  year’s  work.  Though  there  has  been 
much  improvement  in  the  format  and  design  of  recently  published  text¬ 
books,  what  Horn  said  some  years  ago  is  still  pertinent? 

Textbooks,  in  general,  are  inadequately  c omprehended  by  the 
average  student  in  the  grades  for  which  they  are  intended.  This 
is  due  in  part  to  the  poor  general  reading  ability  of  students  and 
in  part  to  limitations  in  the  texts  themselves,  including  the 
difficulty  of  the  concepts,  the  excessive  number  of  different 
topics  and  the  brevity  and  abstractions  of  the  treatment. 


^Ernest  Horn,  Methods  of  Instruction  in  the  Social  Studies < 
(New  Yorks  Charles  Scribner’s  Sons,  1937)#  p,  210, 


3 Ibid,,  pp.  212-213. 
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In  the  same  book  he  wrote ; 

The  textbook  treats  so  much  in  so  small  a  space  that  the 
language  is  inevitably  vague  and  abstract,  and  as  a  result,  it  is 
difficult,  if  not  impossible,  for  one  who  does  not  know  the  field 
with  which  it  deals  to  read  it  with  understanding.^ 

In  Alberta,  as  in  most  provinces  and  states,  a  single  textbook 
is  recommended  for  an  entire  political  region.  This  single  text  must 
suit  the  needs  of  each  individual  student  regardless  of  his  ability 
or  interest.  As  Preston  found  in  his  study,  the  reading  levels  in  each 
class  vary  from  four  to  seven  years. 

To  solve  the  reading  difficulty,  that  same  author  commented  on 
the  suggestion  that  the  reading  level  of  textbooks  be  reduced  to  two 
years  below  the  normal  reading  ability  of  the  class.  He  reported? 

According  to  this  view,  textbooks  for  eleventh  grade  students 
should  be  written  at  a  junior  high  school  level  of  difficulty. 

There  are  several  reasons  why  textbook  authors  and  publishers  find 
this  a  difficult  accomplishment .  In  the  first  place,  a  social 
studies  topic  (e.g.,  the  westward  expansion,  the  feudal  system,  or 
the  Cuban  revolution)  dictates  to  a  large  extent  the  terminology 
that  must  be  used.  It  is  doubtful  if  an  author  could  explain  the 
Taft-Hartly  Act,  for  example,  at  a  child’s  level.  Perhaps  he  could 
do  it  if  he  had  unlimited  space,  but  textbooks  are  already  too 
bulky  and  it  is  unlikely  that  school  beards  could  be  induced  to 
foot  the  bill  for  two-volume  textbooks.*4 5 

Most  of  our  courses  in  the  social  studies  become  survey  courses. 

If  properly  and  realistically  designed  in  relation  to  the  students’ 
ability  and  the  time  allotment,  a  survey  course  is  justified.  But  this  is 


4I'bid. .  p.  129. 

5 

R.  Preston,  J.W.  Schneyer,  and  F.J.  Thyng,  Guiding  the  Social 
Studies  Reading  of  High  School  Students.  Bulletin  34,  (Washington,  D.C.s 
NCSS,  19&),  P.  12. 
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most  often  not  the  cs.se*  The  content  usually  includes  geography* 
politics*  anthropology*  history  and  sociology*  There  is  little  time  for 
the  student  to  develop  real  comprehension*  appreciation*  or  interest* 
Preston  -wrote? 

The  fault  is  frequently  attributed  to  social  studies  textbooks. 
They  are  charged  with  being  overly  compressed  and  containing  too 
many  topics*  It  is  true  that  in  order  to  cover  the  required  topics 
in  a  one-volume  book  the  textbook  author  must  minimize  colorful 
detail*  human  motivation  and  conflict*  and  other  aspects  of  the 
richness  of  social  studies  content.  This  is  painful  to  the  author* 
to  the  publisher*  to  the  teacher*  and*  of  course*  to  the  student. 

The  omission  of  enriching  detail  reduces  the  interest  level  of  the 
textbook?;  and  the  more  the  interest  levgl  is  reduced*  the  more  the 
readability  of  the  textbook  is  reduced. 

We  must  agree*  however*  that  textbooks  are  the  tools  to  aid 
teaching  and  must  not  be  looked  upon  as  the  sole  resource  for  the  social 
studies  course.  Textbooks  which*  by  necessity  are  condensed*  must,  be 
used  as  the  basis  for  instruction  and  it  is  the  responsibility  of  the 

teacher  to  refer  the  students  to  other  published  materials  for  enrichment. 

7 

Massialas  *  recognizing  the  importance  of  having  the  best 
textbooks*  established  eleven-points  as  criteria  for  their  selection* 

One  of  these  points  suggested  the  need  for  an  annotated  bibliography  of 
enrichment  reading. 

Much  of  what  is  presented  to  students  in  social  studies  texts 
appears  unreal  and  lifeless.  Isolated  dates  or  economic  conditions 
of  a  period  tend  to  remain  vague  and  fail  to  create  any  form  of  imagery 


6Ibid..  p.  14. 

7b*  G,  Massialas*  “Selecting  a  Social  Studies  Textbook***  Crucial 
Issues  in the  Teaching  of  Social  Studies*  (Englewood  Cliffs*  N.J.s 
Prentice  Halls*  Inc**  1964")*  pp.  202-203. 
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that  underlies  good  learnings.  When  students  are  forced  to  deal  with 
times*  places*  conditions  or  perplexities  which  they  cannot  experience 
at  first  hand*  social  studies  degenerates  into  an  unfortunate  realm  of 
unreality  and  it  is  doubtful  if  much  learning  takes  place, 

Preston*  writing  for  the  NCSS*  had  this  to  adds 

The  road  to  inducing  greater  interest  in  abstract  concepts  and 
generalizations  lies  in  humanizing  the  content*  in  providing  the 
raw  materials  for  better  imagery*  and  in  sharpening  the  relevancy 
of  the  events  or  places  of  study. 

Depth  in  the  social  studies  is  obtained  chiefly  through  wide 
reading.  It  is  fortunate  that  each  of  our  specific  areas  (in  the 
social  studies)  of  study  can  channel  an  abundant  source  of  rich  and 
relevant  materials.  Any  subject  becomes  more  interesting  as  the 
student  delves  deeper  for  details*  flavor*  ideas*  human  elements* 
and  mental  images.  Any  classroom  takes  on  added  stimulation  as 
students  and  teachers  share  their  reading  experiences,8 

Ohles  was  much  concerned  about  the  shortcomings  of  common 
texts.  He  saw  the  need  to  add  enrichment  material  for  the  sake  of 
interest  and  understanding.  He  wrote  the  followings 

Just  what  is  wrong  with  our  texts?  First  of  all*  they  try  to 
be  "all  things  to  all  men"  and  end  up  being  nothing  to  most.  In 
order  to  serve  the  average  student*  they  prove  to  be  over  the  heads 
of  the  duller*  and  fail  to  furnish  any  challenge  to  the  upper 
strata.  In  order  to  confine  themselves  to  the  minimum  number  of 
pages*  yet  include  as  much  material  as  possible*  while  crowding  in 
an  illustration  per  page*  the  texts  have  become  reciters  of  facts 
without  the  window-dressing  that  makes  these  facts  interesting*  or 
all  window-dressing  and  no  facts, 9 

One  other  point  which  that  author  made  is  that  too  often  the 
textbook  does  not  fit  the  course £  consequently  the  textbook  becomes  the 


%reston*  op,  cit, ,  p,  8*  53® 

^ John  F„  Ohles*  "The  Curse  of  the  Textbook"*  The  Social  Studies* 
XLIV  (February*  1953),  p*  65® 
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course. 


In  an  article  written  several  years  later,  the  same  writer  had 
this  to  sayg 

The  key  to  a  textbook  acceptable  to  our  clients  lies  not  alone 
in  reading  level,  attractiveness  of  make-up,  profuseness  of 
illustrations,  or  width  of  reading  line.  The  heart  of  our  reading 
material  lies  in  the  skill  with  which  it  is  written  (and  herein 
lies  our  most  unpalatable  reform).  We  must  surrender  the  author¬ 
ship  of  our  texts  to  those  steeped  in  techniques  of  writing  for 
children  and  adolescents s  we  must  become  accustomed  to  seeking 
writers  of  skill  and  not  of  pedigree. 

Let’s  take  a  look  at  Elmer  Inkwell’s  first  departure  from  teenage 
fiction  to  Tom’s  Adventures  In  Washington,  Part  one  finds  Tom 
uncovering  a  sinister  plot  to  steal  the  original  copy  of  the 
Constitution  and,  between  first  impulsive  involvement  with  the  case 
and  inevitable  rescue  of  pretty  Mary  Ann  and  the  document,  he  learns 
the  history,  content,  and  significance  of  the  foundation  of  our 
democracy.  Details  may  be  acquired  through  meeting  with  the  Pres¬ 
ident,  Chief  Justice  or  other  personages,  perhaps  while  the  chase 
winds  through  the  White  House  grounds.  Supreme  Court.  Building  and 
the  Capitol,  However  they  are  woven  in  facts  that  become  part,  of 
a  story,  not  an  impersonal  listing  of  names,  dates  and  figures. 

What  matter  whether  Tom  rescues  girl  and/or  stolen  manuscript  as 
long  as  another  primary  result  is  an  understanding  and  appreciation 
of  the  Constitution,^ 

Ohles  suggested  that,  in  this  maimer,  social  studies  could  become 
the  living  subject  that  it  must  be.  It  would  then  not  only  hold  the 
interest  of  the  young  adolescent  but  would  help  develop  first  an  under¬ 
standing!  then  a  thirst  for  more  reading  and  more  knowledge.  Added  to 
this,  that  writer  made  the  following  comment  of  authors  of  textbooks? 

Has  his  extensive  research  through  secondary  and  primary  sources 
of  information  rewarded  him  with  an  equal  knowledge  of  youth’s 
interests  and  needs  or  the  writing  techniques  to  meet  them?^-*- 


^Ibid, „  "Needed?  Living  Textbooks",  XLV1XX  (Novembers  1957)$ 
pp,  236-237 o 


uIbid„.  p.  236. 
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One  of  that  writer }s  suggestions  was  that  a  subject  specialist 
be  co-author  with  a  professional  writer  so  that  each  specialist  could 
use  his  talents  more  efficiently  to  produce  a  more  acceptable  product 
for  classroom  use®  But  without  hesitation,  that  writer  felt  that  the 
traditional  textbook  must  go, 

III  READING  INTERESTS  OF  ADOLESCENTS 

Young  readers  most  frequently  turn  to  fiction  over  non-fiction 
because  it  is  easier  to  understand  and  it  also  contains  the  element  of 
entertainment,  Non-fictional  materials  are  often  too  difficult  to 
sustain  interest  and  meaning  for  the  young  reader.  In  the  junior  high 
school,  students  are  absorbed  by  the  plot-narrative  and  enjoy  the 
initial  excitement,  suspense  and  thrills  of  fiction,  but  eventually  they 
go  beyond  the  narrative  into  the  more  subtle  values  presented  and  are 
led  into  the  larger  framework  of  human  relations  and  social  problems. 
These  are  the  things  that  are  often  lost  when  history  is  presented  as  a 
series  of  stark  facts. 

Not  only  do  adolescents  enjoy  the  novel  more  than  any  other  kind 
of  writing,  they  do  more  reading  in  adolescence  than  at  any  other  time, 
Lenrcw-^  described  a  study  done  on  2?0  students  who  had  read  nearly  3000 
books.  These  books  were  classed  and  ranked  as  follows? 


Class 

Number 

Per  Cent 

Fiction 

Novels 

1,733 

59,3 

Drama 

460 

15,7 

Short  Stories  (vols) 

124 

4.2 

Poetry 

89 

3.0 

■^Elbert  Lenrow,  Reader 11  s  Guide  to  Prose  Fiction,  (New  York? 
Applet on-Century  Co,,  1940 ) ,  pp ,  41-43 . 
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Class 

Non-fiction 

Biography- 

Description  and  Travel 

Belles-lettres 

Science 

Sociology- 

History 

Fine  Arts,  Philosophy,  Religion 


Number 

Per  Cent 

227 

7.8 

82 

2.8 

55 

1.9 

50 

1.7 

38 

1.3 

30 

1.0 

30 

1.0 

When  these  were  classified  according  to  grade  the  writer  found 


the  following  distribution  with  respect  to  novels? 


Class  Percentage  of 

’  total  in  grade 

Novels  10  11  12 

70,5  55*8  46.9 

By  far  the  greatest  amount  of  reading  was  done  in  the  fiction 
category  especially  in  the  novel.  This  is  most  pronounced  with  young 
adolescents. 

All  children  read  but  the  variety  of  types  and  the  number  of 
books  read  appear  to  be  dependent  on  many  factors.  Reading  ability  has 
proven  to  be  the  chief  determiner  in  the  number  of  books  read  while  the 
variety  itself  is  dependent  on  other  factors.  Most  authorities  agree 
that  there  is  more  reading  done  at  the  junior  high  school  level  than  in 
later  years  when  other  interests  and  demands  are  put  upon  students*  time* 
There  is  also  less  reading  in  the  intermediate  grades  than  there  is  at 
the  junior  high  school  level. 

Long  before  the  advent  of  television.  Gray  and  Monroe  said  that 
there  is  much  variety  in  students’  reading  interests  and  that  a  wide 
selection  of  reading  material  must  be  available  to  meet  these  interests. 
These  authors  said  that  the  years  of  junior  high  school  form  a  critical 
period  in  the  development  of  reading  interests  and  they  said  that  these 
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interests  last  a  life-time.  They  also  reported? 

Children  read  more  fiction  than  anything  else  and  like  it  better, 
The  fact  that  many  pupils  lose  interest  in  reading  about  the  age  of 
14  or  15  when  interest  in  juvenile  fiction  declines  is  very  signif¬ 
icant,  It  indicates  that  the  home*  the  school  and  libraries  fail 
to  arouse  new  reading  interest  to  take  the  place  of  children's 
fiction,  ^ 

On  their  survey  of  other  studies *  these  writers  concluded  that 
stories  of  war*  adventure#  biographies  of  great  men  and  women  and 
mystery  stories  are  most  popular  with  young  adolescents.  They  found 
that  most  adolescents  read  for  pleasure  (35%)  but  reading  for  self- 
improvement  and  intellectual  stimulation  (25%)  and  for  general  informa¬ 
tion  (22%)  were  other  important  reasons  for  reading. 

Though  Norvell^  was  aware  of  the  reading  differences  between 
beys  and  girls*  he  found  many  similarities  in  the  groups  of  interests. 

He  compared  the  popular  rating  of  interests  in  the  novel  and  biography 
of  boys  and  girls  and  found  that  these  interests  were  so  similar  that 
there  appeared  to  be  no  significant  difference  as  each  form  is  enjoyed 
equally  by  both  boys  and  girls. 

Though  Norvell  made  no  subdivisions  in  the  case  of  novels  as  to 
type  and  topic*  he  found  that  in  biographies  boys  preferred  biographies 
of  famous  men  and  shunned  those  of  famous  women  whereas  girls  read 
either  type  with  equal  interest.  He  also  found  that  there  is  a  marked 
division  in  reading  interests  on  the  basis  of  sex  and  the  topics  within 


*^W,S,  Gray  and  R,  Monroe*  The  Reading  Interests  and  Habits  of 
Adults ,  (New  York?  The  Macmillan  Co,*  1930),  pp,  105-109 , 

^♦George  W,  Norvell 5  The  Reading  Interests  of  Young  People , 
(Bostons  Heath  and  Co,*  1950)*  p,  49® 
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the  groups  of  novels.  Boys  demand  stories  of  narrative  action  (advent¬ 
ure,  rivalry  and  combat)  while  girls  prefer  narratives  about  character* 
patriotism*  romantic  love*  home  and  family  life,  Zeller^,  on  a 
similar  study  concurred  with  this  and  a  later  study  by  Norvell^  (1958) 
reaffirmed  what  he  had  said  earlier. 

Witty,  Coomer  and  McBean^  studied  reading  choices  of  grades 

seven  and  eight  by  asking  them  to  list  the  five  books  they  had  read  and 

enjoyed  most  that  year  (1944-45 ).  They  found  that  books  of  action  and 

adventure  ranked  highest, 

1  8 

Thorndike  did  a  study  by  a  questionnaire  of  fictitious 
annotated  titles  for  children  between  the  ages  of  ten  to  fifteen  to 
determine  their  reading  interests.  He  found  that  sex  was  a  far  greater 
determiner  of  interest  than  the  five  year  age  limit  which  he  imposed  in 
his  study,  Thorndike  also  found  a  similar  interest  range  to  that  of  the 
Norvell  study.  Girls,  though  showing  a  preference  to  girls1  home  life 
and  adventure*  were  more  tolerant  of  reading  boys'  stories  than  boys 


•^D,  Zeller,  "Relative  Importance  to  Factors  of  Interests  in 
Reading  Materials  for  Junior  High  School  Pupils",  Contributions  to 
Education  No,  841,  (New  York?  Bureau  of  Publications,  Teachers  College, 
Columbia  University,  1941)* 

^George  W,  Norvell*  What  Boys  and  Girls  Like  to  Read, 
(Morristown,  N,J,s  Silver  Burdett  Co,,  1958), 

^P,  Witty,  A,  Coomer,  and  D,  McBean,  "Children's  Choices  of 
Favorite  Books",  Journal  of  Educational  Psychology,  XXV11  (1946), 

pp0  266-278, 

■^Robert  L,  Thorndike,  Children's  Reading  Interests, (New  Yorks 
Teachers  College,  Columbus  University,  1941 ) • 
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were  of  reading  girls*  stories* 

19 

LaBrant  found  that  the  reading  interest  of  grade  ten  students 
was  75  per  cent  fictions  this  type  was  reduced  to  only  34  per  cent  at 
grade  twelve  as  the  older  students  turned  to  more  factual  accounts  in 
social  studies,  drama,  essays  and  poetry*  She  suggested  that  this 
possibly  could  be  attributed  to  the  fact  that  these  older  students  have 
changed  in  thinking  patterns  to  a  more  critical  and  mature  level. 
Biographies  retained  the  same  Importance  at  both  grade  levels  possibly 
because  the  need  for  the  adolescents  to  find  identification  remains 
important* 

Most  investigators  found  the  reading  peak  to  be  at  fourteen  or 

fifteen  years  of  age,  just  before  the  full  onslaught  of  the  “socialize* 

ing”  age  in  our  society*  High  school  studies  also  demand  more  of  the 

oo  21 

students*  time*  Fargo"^  and  Wofford  reported  on  similar  reading 
interests.  However,  they  found  that  these  interests  developed  almost  a 
year  earlier  and  consequently  the  interest  in  adult-type  books  developed 
earlier. 

Semenchuk,  after  a  review  of  related  literature  for  his  thesis, 
made  the  following  conclusion  pertinent  to  this  study? 

From  the  studies  conducted  in  the  field  of  young  adolescent  read¬ 
ing  interests  here  reviewed,  it  would  appear  that,  while  interests 

19 

yLou  L.  LaBrant,  An  Evaluation  of  the  Free  Reading  in  Grades  Ten 
Eleven  and  Twelve c  (Columbus?  The  Ohio  State  University,  1936 ),pp.  18-19. 

^Lucile  F,  Fargo,  The  Library  in  the  School,  (Chicago?  American 
Library  Association,  1936). 
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““Azile  Woff  ord.  Book  Selection  for  School  Libraries.  (New  York? 
The  H.  W,  Wilson  Co.,  196 2^. 
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remain  fairly  static,  there  is  a  growing  demand  especially  during 
the  last  decade  for  informative  non-fiction  dealing  with  history , 
famous  people,  war  and  conquest,  and  nature #22 

With  the  apparent  interest  that  there  is  in  reading,  and  the  fact 
that  this  interest  is  so  closely  related  to  the  subjects  of  the  social 
studies,  it  would  seem  wise  for  educators  to  capitalize  on  this  interest 
in  developing  a  sound  reading  program  of  the  historical  novel  and 
biography  as  enrichment  for  the  social,  studies  program® 

Shepherd,  who  was  most  concerned  about  reading  in  the  social 
studies,  said  thisss 

Pupils  need  to  read  widely  in  order  to  obtain  the  large  number 
of  facts  and  variety  of  interpretations  necessary  for  a  complete 
understanding  of  social  problems*  There  is  a  wealth  of  fiction  and 
biography  for  social  studies  that  can  help  pupils  to  get  both 
pleasure  and  more  understanding  from  their  subject®  Once  the  pupils 
begin  to  realize  how  interesting  the  stories  are  in  the  available 
books,  they  ‘will  want  this  type  of  activity  with  their  formal  social 
studies  worka ^ 


17  .  THE  HISTORICAL  NOVEL 


The  historical,  novel  holds  an  important  and  popular  place  on  the 
shelves  for  the  reading  public®  Though  in  a  wide  variety  of  forms,  from 
a  largely  fictionalized  version  to  one  highly  documented,  it  has  made  the 
readers  aware  c£  history;;  that  there  is  such  a  thing  as  history,  and  that 
history  is  the  record  of  the  uninterrupted  process  of  human  activity® 
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Steven  J®  Semenchuk,  A  Survey  of  Juvenile  Canadianna  to 
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Haines  defined  this  type  of  literature  as  suchs 

The  historical  novel  is  a  novel  which  depicts  actual  periods* 
persons  or  events  of  history  in  such  a  manner  that  they  can  be 
readily  identified®  Such  depiction  may  be  complete  or  partial* 
specific  or  generalized®  Many  novels  are  rendered  historical  by 
their  evocation  of  the  background  and  atmosphere  of  a  period 
rather  than  presentation  of  specific  historical  characters  or 
events  such  as  Hawthorne's  background  of  colonial  New  England  in 
The  Scarlet  Letter®  Others  have  survived  from  an  earlier  age  and 
became  a  record  of  history  and  atmosphere® 

A  good  historical  novel  demands  the  painstaking  research  of  the 
historical  student *  the  keen  analysis  and  dramatic  instinct  of  the 
novelist  and  the  gift  of  creative  imagination  that  can  infuse  life 
into  the  dust  of  yesterday®.  Such  a  novel  reaches  the  mass  of 
readers  as  history  cannot. %  it  kindles  an  interest  and  offers  a 
lure  that  lead  many  to  persue  for  themselves  exploration  and 
discovery  in  history  and  biography®^ 

Not  all  authorities  in  the  teaching  of  the  social  studies  are 
in  full  agreement  of  the  value  of  the  historical  novel  in  connection 
with  instruction®  As  entertainment  and  recreational  reading*  these 
writers  have  no  question  about  the  novel  but  as  to  its  value  as  an 
integral  part  of  a  social  studies  program*  they  remain  highly  dubious® 

Nivens  defined  history*  the  major  part  of  concentration  in  this 
study*  as  "any  integrated  narrative*  description  or  analysis  of  past 
events  or  facts  which  are  written  in  a  spirit  of  critical  inquiry  for 
the  whole  truth"®  ^  Much  that  is  written  as  history*  like  many 
historical  novels*  he  claimed*  are  not  history  for  they  lack  the 


^"Helen  Haines*  Living  with  Books*  (New  Yorks  Columbia  University 
Press*  1950)*  pp®  53 9-541 o 

^Allan  Nivens*  The  Gateway  to  History®  (Garden  City*  New  Yorks 
Doubleday  &  Co®*  Inc„*  19^2 )*  p*  39® 
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"spirit  of  inquiry"*  Instead  they  are  written  to  entertain.  That 
writer  would  agree  that  the  well-researched  novel  would  be  the  best  way 
to  kindle  interest  in  history ,  if  not  the  whole  field  of  the  social 
studies*,  but  its  use  was  limited  to  its  authenticity.  He  did  say  that 
some  historical  literature  could  fall  within  his  definition  of  history. 
He  prescribed  to  a  carefully  selected  list  of  such  reading. 

Bining  and  Bining  were  also  reluctant  to  give  unquestioned 
approval  to  the  historical  novel  as  valid  teaching  nateriai.  They 
cautioned  that t 


Care  must  be  exercised  in  the  choice  of  fiction  .  Historical 
accuracy  must  be  respected*,  although  some  distortion  is  acceptable*, 
and  in  some  cases  perhaps*,  even  necessary*  Fiction  is  not  history*, 
but  it  may  give  a  better  understanding  of  the  past  than  that  which 
is  learned  in  class 


Strout  said  that  the  historical  novel  could  not  be  both 

literature  and  history.  If  it  was  literature*,  it  would  be  held  in 

suspicion  by  historians  and  if  it  became  history  by  documentation,  then 

it  lost  the  novelistic  quality  and  would  appear  too  much  as  a  "state 

paper".  He  said  that  "the  historical  novel  generally  spoils  two  good 

27 

things~-literature  and  hist  cry". 


As  stated  earlier  by  Horn,  there  is  a  close  relationship  between 
literature  and  the  social  studies,  particularly  history 0  He  found  no 
fault  with  biography,  memoirs,  travel  letters,  journals  and  diaries  as 
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A.  Bining  and  D.  Bining,  Teaching  the  Social  Studies  in 
Schools.  (Torontos  McGraw-Hill,  19527,  p.  236. 


^Cushing  Strout,  "The  Historical  Imagination",  Crucial  Issues 
in  Teaching  Social  Studies,  ed.  G.B.  Massialas  and  A.M.  Kazamias, 
XEnglewood  Cliff,  N.J.s  Prentice-Hall,  Inc.,  1964 ),  pp.  120-124. 
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these  are  the  materials  of  the  historian,*  He  was*  however*  critical  of 
imaginative  literature  for  writers  of  fiction  were  permitted  a  licence 
not  given  the  historians  that  of  stretching  the  truth,,  He  said? 

Whatever  licence  may  be  permitted  a  novelist  from  the  point 
of  view  of  literature*  there  must  be  reasonable  fidelity  to  truth 
in  all  selections  that  are  to  be  used  for  purposes  of  instruction 
in  history*  A  novelists5  description  may  be  clear  and  vivid  and 
yet  be  neither  to  fact  nor  to  life*  His  narrative  of  a  period 
may  give  a  compelling  sense  of  atmosphere  and  yet  that  atmosphere 
may  be  quite  false*  He  may  create  an  impressive  picture  of  the 
life  of  some  remote  time*  but  a  picture  that  in  detail  and  general 
effect  is  wholly  erroneous*  Herein  lies  the  danger  in  the  use 
of  fiction  in  teaching  history*^ 

The  crux  of  the  whole  problem  seems  to  be  the  degree  to  which 
fiction  tells  the  truth* 

Literature  can  make  rich  contributions  to  social  learning  and 
surely  we  must  agree  that  of  all  the  subjects  not  traditionally  part 
of  the  social  studies*  literature  is  most  closely  affiliated  to  it* 

The  reading  of  literary  selections  is  used  in  the  social  studies 
to  increase  and  deepen  understandings  *  Literature  can  create  moods  and 
atmosphere*  stimulate  imagination  and  give  a  colorful  background  as  well 
as  indicate  the  variety  of  ways  of  living  of  cultural  groups*  By  read¬ 
ing  widely*  students  are  able  to  comprehend  the  similarity  of  problems 
and  appreciate  the  contributions  of  others  in  solving  past  problems. 
Emotions  and  sympathies  may  be  more  easily  kindled  through  the  more 
pleasurable  reading  of  historical  fiction  than  wading  through  the  isolated 
facts  of  past  ages* 


Horn*  o£*  cit* *  p*  265® 
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Though  often  used  by  critics  in  a  slurring  fashion*  good 
historical  novels  contain  much  of  value  not  just  for  the  student  but 
also  for  the  teacher  and  other  adults „  These  novels  contain  the  elements 
of  sustained  human  interests*  feeling  and  drama  which  have  indisputably 
been  mastered  by  such  writers  as  Scott*  Stevenson*  Dickens*  George  Eliot 
and  more  recently  by  Margaret  Mitchell,  Their  works*  while  being 
colorful  and  imaginative  to  the  point  of  being  entertaining*  are  also 
authenticated?  great  portrayals  of  moving  social  problems  which  strike 
deep  at  the  very  conscience  of  the  reader. 

The  historical  novel  reportedly  arose  at  the  close  of  the 
Napoleonic  wars  with  the  publication  of  Scott’s  Waverley  in  18X4 0  From 
then  on  there  has  been  a  deliberate  attempt  to  include  historical  facts 
in  such  writings.  This  type  of  novel  was  quickly  accepted  in  England 
as  the  feeling  of  18 nationalism”  grew  from  the  victory  of  the  wars.  It 
also  developed  at  a  time  when  the  novel  was  bringing  attention  to  the 
surrounding  social  conditions  and  the  evils  wrought  by  the  industrial 
revolution  ,  Though  Scott  went  back  in  history  to  force  the  return  of 
the  past  characters  of  history*  Stevenson  was  satisfied  to  dwell  on  the 
color  of  more  contemporary  times  originating  in  his  native  Scotland, 
Dickens*  however*  wrote  with  a  most  determined  ‘‘reforming*8  purpose  and 
so  successfully  portrayed  the  weaknesses  of  the  social  structure  that 
action  was  possible.  So  direct  was  the  channel  to  public  conscience 
that  others  quickly  used  the  novel  as  a  reforming  media s  almost  a 
propaganda  novel.  The  most  powerful  of  these  writers  was  Harriet  Beecher 


Stowe  with  her  book  Uncle  Tom’s  Cabins 
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And  now  men  and  women  of  America  is  this  (slavery)  a  thing  to  be 
trifled  with,  apologized  for,  and  passed  over  in  silence?  Farmers 
of  Massachusetts ,  of  New  Hampshire ,  of  Vermont ,  of  Connecticut,  who 
read  this  book  by  the  blaze  of  your  winter-evening  fire;  strong- 
hearted,  generous  sailor  and  shipowners  of  Maine— is  this  a  thing 
for  you  to  countenance  and  encourage?26 

Upton  Sinclair8 s  The  Jungle  <,  a  story  about  an  illiterate  Lithuanian 
immigrant  caught  hopelessly  and  wretchedly  in  the  slavery  of  American 
capitalism,  proved  as  moving  and  influential  with  its  passionate  sincerity 
and  mastery  of  the  dramatic  situation. 

Lukacs  wrote? 

The  writer  of  the  historical  novel  needs  to  strive  for  complete 
totality.  The  reader  wants  to  learn  the  causes  which  produce  action 
portrayed  in  the  secrets  of  the  human,  heart.  These  are  neglected  by 
the  historian  and  so  the  historian  is  left  unread.  The  characters  of 
the  novel  are  forced  to  be  more  rational  than  historical  characters. 

The  novel  character  must  be  roused  into  life.  The  historical  character 
has  already  lived  and  requires  no  proof  however  bizarre  his  actions. 

The  more  remote  the  historical  period  and  the  conditions  of  the  life 
of  its  actors  the  more  the  action  must  concern  itself  in  bringing  the 
actions  and  psychology  to  forces  for  re-experience  for  the  reader  as 
a  phase  of  the  development  of  mankind. 

Thus  it  does  not  matter  so  much  the  re-telling  of  great  historical 
incidents  but  the  poetic  awakening  of  the  people  who  figured  in  them. 
What  matters  is  that  we  should  experience  the  social  and  human  motives 
which  led  men  to  think,  feel  and  act  just  as  they  did  in  historical 
reality.  This  is  often  done  better  by  concentration  on  small  incidents 
of  ordinary  life  than  the  mammoth  historical  events.27 

If  an  historical  novel  can  be  so  poignant  as  to  stir  a  nation  into 
civil  war  or  so  compassionate  that  it  can  bring  reform  to  the  social 
structure  of  an  empire,  surely  it  deserves  the  attention  of  students  who 


^Harriet  Beecher  Stowe,  Uncle  Tom8 s  Cabin ,  (New  York:  A.  L.  Burt  Co., 
n.d. ) . 

27Georg  Lukacs,  The  Historical  Novel,  (London:  Merlin  Press,  1962), 
pp.  40-41. 
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study  these  problems  in  history,,  A  survey  of  many  of  the  references 
and  journals  on  the  teaching  of  the  social  studies  brought  a  variety  cf 
conments  in  support  of  a  greater  use  of  the  historical  novel  for 
collateral  and  supplementary  reading „ 

Moffat s  a  writer  of  a  widely  used  teacher  reference ,  felt  that 
there  is  much  value  in  the  use  of  historical  fiction  0  He  wrotes 

Historical  fiction,  like  biography,  contributes  to  the  under- 
standing  of  hist  cry 0  Good  fiction  with  factual,  authentic  back¬ 
ground  has  great  institutional  value  because  the  lively  narrative 
attracts  and  then  sustains  the  pupil fs  interest.  Historical 
fiction  gives  depth  and  meaning  to  events  and  adds  color,  warmth, 
and  reality  to  the  various  phases  of  life  in  the  past.  ° 

That  educator  felt  too,  that  historical  fiction  can  develop  a 
real  interest  in  the  study  of  history.  Though,,  at  one  time  it  was 
necessary  to  warn  teachers  to  be  critical  in  their  evaluation  of  histor¬ 
ical  fiction  and  biographies,  this  is  no  longer  the  case.  He  addeds 

The  number  of  authors  of  stature  who  are  writing  in  the  field 
for  young  people  is  steadily  increasing,  and  in  general  the 
accuracy  and  reliability  of  both  biography  and  historical  fiction 
are  very  dependable.  Careful  study  and  meticulous  research  are 
conducted  into  past  events  and  their  background,  including 
scenery,  costumes,  and  habits  of  people .^9 

Much  information  from  the  records  of  the  past  can  be  gleaned 
by  students  from  a  number  of  methods  of  research.  But  the  historical 
facts  from  the  museums ,  the  archives,  and  the  documents  often  appear 
too  stiff  and  lifeless,,  especially  for  early  adolescents  who  must  still 
have  a  grasp  of  this  information  to  understand  the  material  which  is 


^Maurice  P,  Moffat,  Social  Studies  Instruction,  (Englewood 
Cliff s,  N.J.s  Prentic e-Hall ,  Inc,,  1963),  P, 179. 

29Ibid,.  p.  180. 
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presented  to  them*  But  by  an  easier  form  such  as  literature*  the  living 
factor  of  past  history  can  be  injected;  then  we  may  knew  their  troubles* 
their  passions*  and  their  ambitions.  We  may  live  with  them  in  their 
homes*  in  their  schools*  and  fight  with  them  in  their  wars.  We  are  then 
capable  of  comprehending  their  actions  and  can  accept*  with  a  greater 
understanding*  the  reasons  for  their  decisions  and  their  actions. 
Literature  for  social  studies  can  become  the  interpreter  of  life  and*  as 
such*  be  a  revealer  of  the  forces  of  life,  Moffat  said  it  this  ways 
“As  literature  helps  us  to  read  the  soul  of  an  individual*  it  helps  us 
also  to  read  the  soul  of  a  whole  nation  and  a  whole  race  in  the  process 
of  its  growth, 

A  frequent  writer  in  social  studies  journals*  McGoldrick*  pointed 
out  that  there  are  many  uses  in  the  classroom  for  the  novel.  He  wrote 
as  follows s 

They  can  be  used  tog  enrich  a  particular  unit;  expand  a  concept 
only  partially  developed  in  class;  provide  depth  to  a  unit;  cover 
a  topic  usually  omitted  from  the  curriculum;  present  a  different  or 
unusual  view*  one  that  students  would  not  normally  get.  1 

It  has  been  this  investigator^  personal  experience  in  teaching* 
that  students  are  most  receptive  to  the  reading  and  discussing  of  material 
fran  novels  which  is  related  to  their  field  of  study.  It  is  also  his 
belief  that  by  bringing  problems  down  to  human  terms  through  literature 
greater  understandings  and  appreciations  develop.  Horn  was  very 

30lbid.o  p.  183. 

3-®- James  H  McGoldrick*  “Using  Novels  in  History  Class®'*  The  Social 
Studies,  LTV  (March*  1963 )»  P*  96. 
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reluctant  to  give  acceptance  to  the  use  of  the  historical  novel  in  teach¬ 


ing  social  studies  but  he  had  this  to  say  in  its  defences 

By  their  veiy  nature  and  definition  the  social  studies  and 
geography  deal  with  men  and  their  problems ;  yet  the  individuals , 
for  the  most  part,  do  not  appear  as  real  persons,  but  as  mere 
figures  and  abstractions?  the  number  killed  and  wounded  in  the 
battle  of  Gettysburg^  the  population  of  Chicago  in  1870|  the  average 
income  of  tenant  farmers  in  the  Middle  West.  Not  only  the  people 
but  movements  and  conditions  are  presented  in  abstract  rather  than 
concrete  form.  However  pleasing  or  necessary  such  abstractions  may 
be  to  the  social  scientists,  they  are  less  likely  to  grip  the 
interests  and  challenge  the  imagination  of  the  students  in  the 
public  schools.  A  story,  consequently ,  may  aid  materially  in  giv¬ 
ing  a  sense  of  the  human  significance  of  the  generalizations  in 
which  topical  texts  and  reference  books  are  bound.^' 

Gall  reported  much  success  in  teaching  American  history  by  putt¬ 
ing  major  emphasis  on  having  his  adolescent  students  read  appropriate 
novels.  He  reported  that  this  seemed  to  ‘‘breathe  life  into  the  subject1’. 
Further  to  this  he  wrote § 

The  enthusiastic  response  of  my  students  has  convinced  me  that 
the  teaching  of  history  through  appropriate  fictional  literature 
offers  a  way  of  reaching  children  to  whom  history  is  too  often  an 
abstract ,  uninteresting  subject .33 

In  addition,  Gall  found  other  worthwhile  by-products  of  this 
approach.  He  found  that  students  derived  much  enjoyment  from  reading 
history  this  way.  They  developed  a  “book  habit”  and  began  building  up 
their  own  personal  history  library.  By  changing  to  a  reading  and 
discussion  approach  he  found  his  classes  were  less  teacher-dominated  and 
the  students  displayed  more  interest  in  their  subject. 

In  a  later ,  more  academic  article ,  Gall  went  on  to  discuss  the 


3^Horn,  o£.  cit. .  p.  2S4® 

33Morris  Gall,  “Teaching  American  History  Through  Novels”, 
Social  Education.  XVII,  (1953)$  P»  156. 
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value  of  historical  fiction,  which ,  he  said  was  once  classified  as 
second-class  reading  for  a  true  historian®  His  articles  quoted  Samuel 
Eliot  Morrison  as  having  said? 

Scholars  are  heaping  up  the  pay  dirt  for  others®  Journalists, 
novelists,  and  free=lance  writers  are  the  ones  that  extract  the 
gold|  and  they  deserve  every  ounce  they  get  because  they  are  the 
ones  who  know  how  to  write  histories  that  people  care  to  read®^ 

Gall  claimed  that  many  of  the  historical  fiction  novels  of  the 
past  are  being  read  more  widely  now  than  ever  before®  Such  writers  as 
Tolstoi,  Hugo,  Melville,  Dickens,  and  the  Bronte  sisters  are  being  read 
widely  by  both  teachers  and  students  of  history®  He  saids 

The  literature  of  historical  fiction  includes  much  that  is  top 
flight  history  in  its  own  right  because  the  author  of  historical 
fiction  often  engages  in  the  type  of  painstaking  research  commonly 
associated  with  the  scholar ^ 

One  of  the  examples  of  a  highly  researched  novel  which  he  gave 
was  Margaret  Mitchell's  Gone  with  the  Wind®  That  same  writer  also 
pointed  out  that  Harriet  Beecher  Stowe's  factual  account  of  slavery.  Key 
to  Uncle  Tom’s  Cabin®  was  published  simultaneously  with  Uncle  Tom’s  Cabin® 
Yet  the  first  one,  the  historian’s  copy,  remains  unread  while  the 
fictionalised  version  became  a  '‘classic'*  * 

Authors  of  historical  novels  use  their  characters  and  incidents 
to  give  deeper  insight  to  the  drama  of  history®  By  adding  life  to  the 
stage,  they  are  able  to  set  this  drama  in  motion®  Such  is  the  case  with 
Steinbeck's  The  Grapes  of  Wrath  and  the  understanding  he  develops  of  the 


3^-Morris  Gall,  "Should  History  Teachers  Read  Fiction",  Social 
Bducation0  XX,  (1956),  p*  36l® 
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dispossessed  farmer.  Similarly  Llewellyn's  How  Green  Was  My  Valley  and 
Dicken's  Oliver  Twist  struck  deep  into  the  conscience  of  the  reader. 
Sinclair's  The  Jungle,  it  is  reported*  went  through  the  conscience  and 
into  the  stomach  with  a  force  that  protested  for  pure  food  and  drugs 
protection  legislation.  By  bringing  the  reader  into  the  situation  as  a 
participant*  the  author  helped  him  develop  insights.  By  such  insights 
the  author  not  only  gives  meaning  by  the  readers  identification  with  live 
characters  and  a  moving  plot  but  it  also  provides  an  understanding  of  the 
background  of  time  which  is  often  lost  in  the  history  textbook.  That 
writer  added  that  college  students  of  history  are  being  urged  to  read 
historical  novels  as  partners  to  the  documents  and  special  texts.  He 
felt  it  was  also  necessary  for  the  teachers  of  social  studies  to  d©  the 
same  to  develop  their  own  understanding  of  their  subject. 

There  has  been  a  proliferation  of  historical  novels  made  avail¬ 
able  in  the  past  few  years  so  that  now  nearly  every  phase  of  the  social 
studies  can  be  referred  to  by  a  type  of  reading.  The  "paper-back”  and 
the  numerous  "book-of-th e-month"  clubs  which  are  active  in  most  schools 
have  been  a  stimulus  to  reading,  Dawson-^  found  that  there  are  over  160 
novels  which  could  be  termed  as  "labor  novels"  as  their  topics  specif¬ 
ically  deal  with  the  problems  of  labor  in  the  United  States.  One  that 
he  referred  to  was  Frank  Harris*  The  Bomb. 

Authors  have  created  a  rich  heritage  of  fiction,  whether  it  be  in 
the  area  of  economics  as  represented  by  The  Jungle,  or  biography*  by 

^^George  G.  Dawson*  "The  American  Labor  Novel"*  Social  Education, 
XXV  (May*  1961),  p.  233. 
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Creighton's  John  A  Macdonald,  The  Young  Politician,  Psychology  has 
Salinger's  The  Catcher  in  the  Rye  and  sociology  might  use  Huxley's  Brave 
New  World, 

It  has  not  been  intended  that  the  historical  novel  should  replace 
the  true  study  of  social  studies.  What  is  intended ,  however ,  is  that 
the  historical  novel  be  used  as  enrichment  and  background  reading*  Then 
instead  of  protocol,  state-papers,  controversies  and  abstractions  of 
men,  social  studies  could  have  "living"  people  rather  than  people  who 
have  "lived**. 

This  reading  cannot  be  left  to  chance  nor  can  the  reading  list 
be  unlimited.  All  writers  on  this  subject  agreed  that  if  the  historical 
novel  was  to  serve  a  pedagogical  need,  the  list  of  readings  must  be 
selected  with  great  care. 

One  aspect  of  importance  in  selecting  a  reading  list  must  be  to 
have  a  wide  enough  selection  to  accommodate  the  spread  in  reading  abil¬ 
ities  which  is  encountered  at  the  junior  high  school  level.  Such  books 
classified  as  "high  interest,  low  vocabulary"  novels  capture  the  weaker 
readers'  interest  yet  present  few  actual  reading  problems,  Augusta 
Stevenson's  Daniel  Boone,  Boy  Hunter  is  just  one  of  several  such  books 
available.  Other  books,  such  as  Tom  Sawyer,  have  been  v/ritten  in  such  a 
style  that  there  is  something  for  every  reader  whether  it  be  the  dramatic 
action,  the  everyday  details  of  life,  or  the  individual  portrayal.  But 
mostly  it  is  the  enjoyment  of  reading  and  the  desire  to  read  more* 

Preston,  writing  about  what  students  of  social  studies  got  from 


historical  novels,  had  the  following  to  add 
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There  is  of  course  the  stage  on  which  the  action  takes  place- 
geography,  Whether  this  be  on  the  South  Sea  or  the  Plains  of 
Abraham,,  the  conscientious  author  will  have  drawn  heavily  on  the 
environment  to  serve  his  story1  s  needs. 

Upon  this  stage  are  the  actors— the  characters  of  the  novel. 
Whether  they  are  well-known  or  fictitious  they  are  characters  come 
to  life.  In  either  case  they  have  their  personalities*  their  human 
drives*  their  problems.  They  are  persons  to  know  intimately*  persons 
to  whom  the  reader  responds  in  seme  way. 

Both  stage  and  characters  provide  the  details  of  time  and  place. 
The  manner  of  dress*  the  structure  of  building*  the  rigged  sail  or 
the  kayak*  the  curled  wig  or  the  crew  cut*  the  pemniean  or  the  salt 
cod*  all  help  to  create  a  sense  of  reality. 


The  plot  and  development  of  the  drama  give  the  reader  the  stimu¬ 
lated  action  of  hist ory —the  course  to  be  followed^  the  obstacles* 
the  frustrations*  the  suspense*  and  the  successes,-^' 


That  there  is  value  in  the  use  of  the  historical  novel  was  with¬ 
out  question  to  Logasa  who  strongly  supported  an  expanded  reading  program 
in  all  phases  of  education  ,  That  author  suggested  several  additional 
arguments  to  encourage  a  greater  use  of  novels.  One  of  these  arguments 
was  that  the  reading  of  historical  novels  provides  an  emotional  outlet 
for  the  adolescent  reader.  The  other  argument  was  that  historical 


concepts  are  more  easily  comprehended  for  this  age  group  when  presented 
in  the  readable  form  of  the  novel.  She  wrote s 

There  are  various  purposes  and  pleasures  in  reading  historical 
fiction  and  reading  for  recreation  is  one  of  them,  ’’History  is 
stranger  than  fiction®8  and  where  can  one  find  exciting*  thrilling 
adventure  as  in  a  good  historical  novel?  Here  you  find  a  basis  of 
fact*  all  wrapped  around  brave  deeds*  mighty  men*  strength  of 
character*  high  ideals— all  made  ready  for  the  screen  of  the  mind,,,, 
Reading  makes  possible  living  in  another  world*  place*  time*  and 


^R.  Preston*  J.W,  Schneyer*  and  F,J.  Thyng*  Guiding  the  Social 
Studies  Reading  of  High  School  Students*  Bulletin  3  4  *~TWas  hingt on  %  NCSS* 

1963)5  p.  66, 
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with  all  sorts  of  people*^ 

That  writer  said  that  a  novel  has  the  important  added  value  of 
being  an  imaginative  outlet  as  most  of  these  books  are  suited  to  the 
psychology  of  young  people  who  require  special  attention  to  satisfy 
their  interests  and  tastes.  Logasa  felt  that  historical  fiction  could* 
like  biography*  promote  character-building.  By  telling  a  story*  it  can 
reinforce  ideals  of  patriotism*  honour  and  justice.  Logasa  said  that 
the  historical  novel  also  added  factual  information  s 

Along  with  this  personal  pleasure  in  recreational  reading  there 
is  a  core  of  fact  which  is  an  addition  to  the  intellectual  store. 

By  such  reading  the  whole  world*  its  people*  their  behavior* 
standards  and  attitudes  are  revealed.  Wars*  and  the  rumors  of 
wars*  peace  and  its  problems*  men  and  women  who  make  and  unmake 
history-all  these  and  more*  are  the  province  of  historical  fiction. 
That  is  why  use  of  the  material  is  an  addition  to  the  factual 
formulated  courses  in  history  in  schools  and  colleges.  Historical 
fiction  can  add  another  approach  to  the  pleasurable  informative 
courses  called  History. 39 

At  this  point  in  her  discussion  she  raised  the  questions  Why  use 
the  historical  novel  at  all  in  a  history  course  and  instead  use  material 
that  is  strictly  historical?  Her  answer  to  her  own  question  wass 

These  questions  suggest  the  attitude  of  the  trained  historian*  of 
the  history  teacher  who  is  dealing  with  advanced  students.  The 
educator  and  the  psychologist  will  answer  that  these  objections  do 
not  hold  for  the  immature  mind*  for  the  developing  boy  and  girl  of 
the  adolescent  age.  The  child  has  not  formed  canons  of  probability. 
He  views  all  with  open  mind  and  sees  through  the  eyes  of  wonder. 

This  attitude  it  is  wise  to  cherish*  and  to  guide  wisely*  for 
sophistication  will  proceed  rapidly  enough.  If  the  imagination  of 


3%annah  Logasa*  Historical  Fiction.,  (Philadelphia s  McKinley 
Publishing  Co.*  1964)*  pp.  &-11. 

3 9 Ibid.*  pp .  10-11  • 
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the  child  has  been  fed  on  folklore  and  the  stories  of  the  heroes 
and  the  great  epical  narratives*  he  will  not  need  any  introduction 
to  history.^ 

Thus  it  would  appear *  in  summary*  that  the  claims  made  for  the 
weaknesses  and  limitations  in  the  use  of  the  historical  novels  for  the 
enrichment  of  social  studies  ares 

1,  They  often  result  in  distortion  of  fact  and  understanding 
because  their  source  is  not  authentic. 

2.  There  might  very  well  be  distortion  and  false  color  of  past 
situations  and  actions  because  the  writer  has  failed  to  inter¬ 
pret  properly  as  he  is  viewing  from  his  own.  time. 

3o  The  author  may  have  presented  a  limited  or  biased  point  of  view. 

4o  Much  of  the  novel  may  be  “padding86  to  complete  a  well-rounded 
plot . 

Many  of  these  limitations  which  tend  to  discredit  the  educational 
value  of  the  novel  could  also  be  laid  as  charges  against  many  authorised 
texts  in  social  studies.  It  is  important  that  these  weaknesses*  however* 
be  kept  in  mind.  At  the  sane  time  the  strengths  in  support  of  the  use 
of  the  historical  novel  appear  to  beg 

1.  They  are  pleasurable  reading*  suited  to  the  interests  and  needs 
of  the  young  adolescent. 

2.  They  require  little  motivation  yet  add  much  to  the  store  of 
factual  information. 

3.  They  bring  atmosphere  to  the  historical  setting  and  in  their 
vividness  they  give  an  intimate  presentation  of  the  conditions 
of  the  period  and  how  the  people  lived. 

4.  They  allow  the  reader  to  enter  into  the  past  as  an  imaginative 
spectator*  if  not  a  participant. 

5.  Most  important*  the  use  of  historical  novels  stimulate  interests 
in  the  study  of  history  and  the  social  studies. 


40 


Ibid. .  p.  11. 
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V.  BIOGRAPHY 

As  we  have  seen,  many  educators  claim  that  there  is  much  that 
can  be  gained  for  social  studies  teaching  by  discreet  use  of  the 
historical  novel  as  collateral  and  supplementary  reading.  There  is 
another  type  of  book  that  is  popular  and  can  contribute  to  the  historical 
outlook  of  the  student.  Next  to  fiction,  biography  is  the  most  widely 
read  and  enjoyed  by  all  types  of  readers. 

Not  all  historians  agree  with  Carlyle  when  he  said  that  history 
is  the  essence  of  innumerable  biographies.  But  history  is  about  people, 
what  they  do,  what  they  think,  what  happens  to  them  and  how  these  actions 
influence  the  world  around  them.  It  is  necessary  then  that  when  we  study 
the  past,  we  ultimately  concentrate  much  of  our  study  on  biographies. 

Muliett  wrote? 

Through  the  nineteenth  century  the  exploits  of  diverse  individ¬ 
uals  and  the  steady  rise  of  the  social  sciences  alike  furthered 
the  conviction  than  since  man  was  the  measure  of  all  things,  he 
was  the  proper  study  of  mankind.^ 

Through  biography,  history  can  gain  much  in  interest  and  color  by 
capitalizing  on  making  real  the  great  men  who  have  been  important  histor¬ 
ically.  This  is  the  type  of  vicarious  experience  needed  by  many  second¬ 
ary  school  children  in  learning  about  the  past  and  in  developing  a  crit¬ 
ical  sense  of  inquiry. 

To  quote  Moffat? 

Most  human  beings  are  interested  in  the  accounts  of  the  successes 

^"Charles  F.  Muliett,  Biography  as  History.  Publication  No.  49 p 
(New  York?  The  Macmillan  Co.,  1963) 5  P®6. 
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and  failures,  the  hopes,  aspirations,  and  disappointments  of  other 
human  beings*  Young  people ,  particularly,  are  inspired  and 
motivated  by  a  tendency  toward  hero  worship. A 

However,  Wilson^,  writing  in  NCSS,  said  that  the  biographical 
approach  was  just  hitting  the  high  spots  and  left  the  valleys  and  slopes 
untouched.  This,  she  felt,  was  not  good  enough.  She  did  add,  however, 
that  biography  is  better  as  background  material  for  students  of  junior 
high  school  than  for  those  of  the  senior  high  school, 

AransorAA  was  also  critical  of  biography  in  history  for,  unless 
the  biography  was  written  by  a  historian,  there  was  too  much  narrative 
and  not  enough  fact  in  the  account.  He  felt  that  it  was  the  novelist's 
job  to  dress  up  the  characters  but  too  often  this  was  dene  beyond  recog¬ 
nition  so  that  the  true  character  would  be  under-rated  or  over-rated. 

He  did  agree  that  a  biographical  novel  makes  better  reading  and  should 
be  acceptable  if  steeped  in  authenticity.  It  is  important,  he  concluded, 
that  the  biographer  shew  the  ideas  and  customs  of  the  time  of  the  char¬ 
acter  rather  than  that  of  the  author.  In  this  way,  biography  can  tell 
more  than  just  about  the  character  alone  but  also  the  character  of  the 
people  and  the  times  and  what  motivated  them  to  take  the  action  they 
did.  Such  an  interpretation  is  the  very  essence  of  history. 


A%offat,  ©£,  cit.  n  p.  182. 

^Florence  Wilson,  "Biography  and  the  Use  of  Biography",  Study 
and  Teaching,  of  American  History,  NCSS  No.  17,  p*  319* 

AAj#  Aranson,  "The  Historical  Approach  to  Biography",  The 
Social  Studies.,  XXII,  (Marchs  1941),  p.  105. 
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MoffatA^,  this  time  writing  for  one  of  the  journals,  was  far 
more  positive  in  the  use  of  biography  in  teaching  social  studies.  He 
said  that  democracy  could  be  taught  more  easily  and  more  thoroughly  if 
the  students  were  familiar  with  the  builders  of  democracy.  He  felt  that 
there  was  much  about  geography  that  could  be  learned  by  reading  biograph- 
ical  accounts  of  many  of  the  early  explorers  and  settlers.  For  instance 
much  could  be  learned  about  the  geography  of  the  northwestern  United 
States  by  focusing  attention  on  Lewis  and  Clark. 

Not  only  do  students  enjoy  reading  this  type  of  account  but  they 
glean  much  information  directly  about  cultures,  problems  and  social 
changes  of  other  times  and  with  other  people.  Faherty  concurred  with 
this  attitude  when  he  wrote  the  followings 

Biography  is  important  in  itself,  since  to  give  to  young  minds 
the  picture  of  great  men  as  an  inspiration  is  one  of  the  prime 
objectives  of  the  teaching  of  social  studies 5  and  secondly  because 
through  this  study  we  come  to  a  greater  knowledge  of  the  customs  and 
institutions  of  the  eras  in  which  these  men  lived. ^ 

That  writer  suggested  that  full  length  biographies,  though  interest¬ 
ing  in  themselves,  need  to  be  promoted  in  the  classroom.  Some  type  of 
special  credit,  he  felt,  should  be  given  students  to  encourage  them  to 
read  and  possibly  report  on  biographies.  Faherty  felt  that  it  is  import¬ 
ant  for  teachers  to  help  in  the  selection  of  biographies  to  be  read  by 
their  students  in  each  particular  field, 

^Maurice  P.  Moffat,  ’’Teaching  Democracy  Through  Personalities11, 

The  Social  Studies »  XXXV  (Mays  1944 )*  pp®  211=214. 

^W.B.  Faherty,  ’’Biography  in  the  Teaching  of  History”,  The  Social 
Studies ,  XX  (Marchs  1941 )9  p.  105. 
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One  writer  for  an  educational  journal  added  to  this  idea  by 
relating  biography  to  the  study  of  Latin  America,  a  major  portion  of  the 
present  grade  nine  program  in  Alberta.  Hart  pointed  out  that  a  study 


of  Latin  America  is  a  study  of  its  great  men  as  personality  has  held 
dominance  over  political  lines  in  their  history.  It  is  unfortunate  that 
our  libraries  carry  so  few  biographies  of  these  prominent  leaders.  Hart 
added s 

Good  biography  can  help  young  students  become  conscious  of  Latin 
Americans  as  real  people  and  inject  fresh  blood  into  an  academic 
world  of  nebulous,  ghost-like  figures.  Through  interesting  and 
dramatic  biographies  their  minds  can  absorb  and  retain  important 
abstractions  which  would  be  beyond  their  ken  if  not  crystallized 
into  living  symbols.^"' 

Garraty^  had  few  kind  words  to  say  for  biographers  whom,  he 
claimed,  too  easily  and  too  often  distorts  the  facts  in  a  biography, 
often  to  the  point  of  reverse  meaning,  and  certainly  to  the  point  of 
questionable  inferences.  They  must,  he  said,  be  selective,  but  invar¬ 
iably  they  select  the  wrong  facts  or  at  least  put  wrong  emphasis  on  the 
facts  that  they  do  use.  He  would  insist,  because  of  such  real  dangers 
of  distortion  and  misinterpretation,  that  biographers  restrict  them¬ 
selves  very  closely  to  the  truth. 

Albjerg^  also  rejected  the  whole-hearted  acceptance  of  biography 


^Donn  V.  Hart,  "A  Report  on  Latin  American  Biography”,  The 
Social  Studies,  XXXVI  (February*  1945 ),  p.  56. 

^John  A.  Garraty,  "The  Power  of  the  Biographer”,  Social 
Education o  XIX  (Novembers  1950),  pp.  295-29S. 

^Victor  L.  Albjerg,  “History  Through  Biographical  Lenses",  The 
Social  Studies.  XXXrai  (Junes  1947),  pp.  243-246. 
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as  the  "be-all,  end-all".  He  did  not  feel  that  the  individual  person 
of  history  was  important  without  knowledge  of  the  evidence  that  made  him 
great  but  he  could  not  agree  with  Carlyle  that  history  was  biography. 
Albjerg  felt  that  history  was  much  more  than  just  biography.  Biography 
itself  teaches  that  leaders  did  not  only  lead  but  that  they  were  led  by 
others  and  by  circumstances. 

Another  point  included  by  that  author,  and  this  is  important  to 
teachers  of  adolescents,  is  that  biography  can  simplify  history  by  caus¬ 
ing  a  focus  on  one  man  and  thus  show  the  stimulus  which  makes  him  react 
in  a  certain  way.  In  this  way  it  humanizes  history  and  brings  it  down 
to  the  study  of  man  rather  than  unrelated  abstracts.  He  concluded? 

Biography,  therefore,  constitutes  an  important  part  of  history. 

In  fact  history  without  biography  would  be  something  like  rest 
without  relaxation,  food  without  flavor,  and  almost  like  romance 
without  love.^ 

This  thesis  did  not  argue  for  a  biographical  approach  to  history 
but  rather  for  a  use  of  biography  as  collateral  and  enrichment  reading 
in  an  attenpt  to  bring  vitality  to  the  social  studies?  to  develop  an 
understanding,  and  an  appreciation  of  the  story  of  our  past  in  the 
young  adolescents  who  desperately  need  all  that  the  social  studies 
program  has  to  offer  if  they  are  to  cope  successfully  with  tomorrow’s 
problems.  In  addition  to  this,  it  is  recognized  that  our  young  adoles¬ 
cents  are  hero  worshippers.  Biography  offers  a  wealth  of  personalities 
worthy  of  emulation  who  could,  and  possibly  should,  replace  many  of  the 
current  adolescent  heroes  of  other  entertainment  fields. 


5QIbid.,  p.  246. 
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Brown  and  Brown  have  written  at  length  on  the  value  of  biography- 
in  social  studies*  Among  their  many  claims  for  biography,  in  addition  to 
its  power  to  vitalize  and  humanize  the  study  of  ages  past,  is  its  power 
to  develop  adolescent  personality*  They  felt,  as  many  pyschologist  have 
also  mentioned,  that  good  biography  at  the  age  of  early  adolescence  can 
have  profound  moral  implications  by  providing  for  emulation,  encourage¬ 
ment,  faith  in  human  nature  and  an  understanding  of  ourselves  and  others* 
These  educators  reported  on  a  number  of  studies  on  the  value  of  biogra¬ 
phy  on  personality  development*  They  contend  that  the  material  of  social 
studies,  biography  in  particular,  can  help  children  resolve  some  of  their 
own  personal  problems*.  One  of  their  studies  was  quoted  as  follows? 

Numerous  writers  on  adolescence  and  curriculum  workers  endorse 
biography  as  constituting  a  type  of  literature  which  adolescents 
like  and  an  excellent  means  whereby  the  adolescent  may  find  a 
coherent  code  of  ethics,  worthy  of  models  with  whom  to  identify 
and  guidance  in  expanding  his  concepts  of  personal  worth*^^ 

Logasa^  ,  too,  felt  that  the  by-product  of  personality  develop¬ 
ment  is  very  important.  She  also  said  that  fictionalized  biography  has 
increased  the  readability  of  biography  and  thus  its  circulations  it  ranks 

after  fiction  in  reading  popularity.  Most  biographies,  especially  for 
adolescents,  are  fictionalized  but  many  are  as  carefully  documented  as 
history  itself.  In  many  ways,  she  felt,  the  fictionalized  biographies 

^Ralph  A,  Brown  and  Marion  R*Brown,  ”The  Values  of  Biography”, 
Social  Education*  XVIII  (1954)*  pp.  30,  6?,  171o 

52Brown  and  Brown,  op.  cit.,  Vol*  54(1963),  p,  144* 

^Hannah  Logasa,  Book  Selection  in  Education  for  Children  and 
Young  Adults,  (Bostons  F.W*  Faxon  Co,,  Inc*,  19^5 ),  PP®  24-26, 
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resemble  historical  fiction  because  the  author,  while  keeping  to  the  basic 
facts,  may  include  imaginary  conversations  and  minor  details  to  hold  the 
time  and  plot  together.  That  writer  added: 

Because  biography  deals  with  the  record  of  lives  in  all  ages,  and 
in  all  fields  of  endeavor,  there  is  a  great  variety.  This  makes  it 
useful,  not  only  for  recreational  reading,  but  also  serves  as  back¬ 
ground  and  supplementary  material  in  all  courses ... .The  supply  of 
biography  in  school  libraries  should  be  generous  and  should  cover  the 
areas  in  the  course  of  study . 54 

Educators  generally  concurred  that  biography,  like  the  historical 
novel,  can  add  much  to  the  interest  and  understanding  of  social  studies, 
and  largely  for  the  same  reason.  It  is  apparent  that  the  real  issue  of 
debate  is,  as  in  the  historical  novel,  the  authenticity  of  the  material. 

In  one  of  the  more  recent  references  on  the  teaching  of  social 
studies  the  author,  High,  had  this  to  say  in  the  way  of  a  conclusion  of 
the  same  question: 

Every  social  study  has  a  great  many  associated  areas  of  investiga¬ 
tion,  and  practically  all  of  them  are  reflected  in  some  kind  of 
belletristic  literature  such  as  novels,  biographies,  travelogues  and 
dramatic  presentations.  History,  in  particular,  is  most  adaptable  to 
illustration  by  means  of  novels  and  biographies,  not  to  mention  plays 
either  read  or  performed.  Every  history  course  should  be  accompanied 
by  reference  to  a  list  of  supplementary  books  which  can  be  assigned  or 
suggested  to  students. 55 


VI .  SUMMARY 


While  there  is  usually  much  reading  associated  with  social  studies, 
more  and  more  emphasis  is  being  placed  on  historical  novels  and  biographies 


%bid.,  p.  26. 

^James  High,  Teaching  Secondary  School  Social  Studies ,  (New  York: 
John  Wiley  &  Sons,  Inc.,  1962),  pp. 185-186. 
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as  a  method  of  stimulating  and  enriching  the  program.  Many  educators, 
particularly  historians,  imposed  strict  limitations  on  the  use  of  such 
literature.  They  felt  that  fictional  reading  does  not  give  a  true  pict- 
ure  and  is  therefore  better  left  to  the  teachers  of  literature.  Many 
other  educators  expressed  great  confidence  in  fictional  reading  as  a 
method  of  adding  interest,  color  and  atmosphere  to  a  subject  which  could 
easily  appear  dull  and  uninteresting.  All  agreed  that  the  crux  of  the 
problem  was  the  degree  of  authenticity  of  the  plot  but  many  saw  great 
advantages  in  the  excitement  and  pleasure  of  reading  even  highly  fiction¬ 
alized  accounts.  This  kind  of  material  often  leads  to  further  and  better 
readings  of  historical  incidents. 

It  was  found  that  many  educators  were  skeptical  of  the  dependence 
of  teachers  on  a  single  social  studies  text.  They  felt  that  the  text  is 
most  often  too  broad  and  too  shallow  to  develop  proper  lasting  under¬ 
standings  so  it  must  be  supplemented  by  outside  reading. 

Investigation  disclosed  that  the  reading  of  historical  novels 
and  biographies  is  more  popular  than  any  other  kind  of  reading  and 
appears  most  popular  during  the  early  adolescent  period  when  the 
quantity  of  reading  is  at  its  peak. 

In  addition  to  the  added  color  and  atmosphere  of  the  novel  and 
biography,  concepts  can  be  more  easily  “geared  down"  to  the  level  of 
understanding  of  the  adolescent. 

Several  writers  were  interested  in  the  value  of  the  imaginative 

outlet  that  this  type  of  reading  gives  to  adolescents.  Others  stressed 
the  outcome  of  character-building  which  is  involved  in  such  reading. 
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particularly  in  biography,, 

Of  particular  advantage  in  turning  to  the  historical  novel  and 
biography  for  supplementary  reading  is  the  fact  that  a  great  variety  of 
material  has  been  written  on  all  topics  and  in  all  fields  of  the  social 
studies o  And*  where  the  prescribed  textbook  meets  only  one  reading 
level*  the  selection  of  a  variety  of  historical  novels  and  biographies 
can  meet  the  wide  range  of  reading  abilities  found  in  any  class. 

Several  writers  said  that  if  this  type  of  reading  is  to  serve  a 
pedogodical  need*  great  care  must  be  taken  by  the  teacher  in  selecting 
appropriate  reading  material.  It  is  not  enough  to  have  students  reads 
they  must  be  provided  with  books  that  meet  a  stringent  criteria  for 
acceptable  and  worthwhile  adolescent  reading. 


CHAPTER  III 


DESIGN  OF  STUDY 

I.  INTRODUCTION 

This  chapter  outlines  the  procedure  which  was  followed  in  the 
survey  of  the  use  and  the  value  of  historical  novels  and  biographies  in 
teaching  junior  high  school  social  studies*  Presented  here  is  the 
method  used  in  surveying  the  supply  of  this  type  of  literature  in  the 

junior  high  school  libraries*  A  questionnaire  which  was  sent  to  teachers 
of  social  studies  is  also  presented  as  a  means  of  determining  the  use 
these  teachers  make  of  historical  novels  and  biographies  in  their 
instruction  of  the  social  studies  course, 

II*  CHOICE  OF  SCHOOLS 

As  the  investigator  was  concerned  about  the  supply  of  historical 
novels  and  biographies  in  junior  high  school  libraries,  the  first  concern 
was  to  locate  schools  which  had  library  service* 

Contact  with  the  Library  Supervisor  of  the  Edmonton  Public  School 
Board  revealed  that  twenty  junior  high  schools  had  the  services  of  a 
school  librarian  for  at  least  half-time*  The  survey  was  limited  to  these 
twenty  junior  high  schools.  These  schools  are  also  the  twenty  largest 
schools  in  the  system. 


III.  THE  SURVEY  INSTRUMENTS 


To  obtain  the  required  information,  the  questionnaire  method  was 
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adopted  for  the  use  with  both  school  librarians  and  the  social  studies 
teachers, 

A,  Librarian  Questionnaire 

The  librarian  questionnaire^*  consisted  of  a  list  of  one  hundred 
titles  of  historical  novels  and  biographies.  These  books  could  be  of 
use  to  the  social  studies  teacher  as  enrichment  and  supplementary  read¬ 
ing  material  in  developing  the  junior  high  school  social  studies  course. 

All  of  these  books  were  listed  in  Invitation  to  Read  for  the 
Junior  and  Senior  High  Schools^,  a  library  ordering  catalogue  which  is 
distributed  to  teachers  in  the  province  of  Alberta,  This  catalogue, 
though  not  necessarily  the  most  extensive,  was  so  readily  available  that 
it  was  the  feeling  of  the  investigator  that  these  books  would  be  in 

common  supply  in  Alberta  schools,  Campbell^  found  that  any  other 
catalogue  than  this  was  seldom  used  in  ordering  books  for  junior  and 
senior  high  schools. 

Every  year  the  Edmonton  Public  School  Board  has  provided  a 
library  grant  based  on  pupil  enrollment.  Teachers  have  the  privilege 
of  ordering  books  to  help  them  develop  their  own  subject  area.  It  would 
seem,  then,  that  many  of  the  books  on  the  investigator’s  list  would  find 
their  way  to  the  school  library.  This  would  be  especially  true  if  the 

"^See  Appendix  A, 

2 

Invitation  to  Read  for  the  Junior  and  Senior  High  Schools 9  The 
School-Book  Branch,  Department  of  Education,  Edmonton,  Alberta, 

3 

C,  S,  H,  Campbell,  A  Survey  of  Leisure  Reading  in  the  Senior  High 
Schools  of  Alberta,  unpublished  Master’s  Thesis,  University  of  Alberta, 

1962,  p.  134. 
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teacher  of  social  studies  was  aware  of  the  value  of  such  literature  in 
his  program*, 

The  questionnaire  required  the  librarian  to  check  those  histor¬ 
ical  novels  and  biographies  that  were  catalogued  in  her  school®  There 
was  no  attempt  to  determine  the  popularity  of  the  book®  No  attempt  was 
made  to  determine  the  quantity  of  the  historical  novels  and  biographies 
contained  in  the  school  library  other  than  those  on  the  questionnaire*, 

Be  Teacher  Questionnaire 

The  other  instrument  used  in  the  survey  was  a  teacher  question^ 

4 

naire®  In  order  to  gather  the  required  information  for  the  invest iga«= 

C  / 

tion,  the  standard  practice*  as  outlined  by  Selltis^  and  Travers*  in 
the  construction  of  survey  instruments  was  followed®  In  most  questions, 
the  teachers  had  only  to  underline  a  correct  response,  many  merely  "yes1® 
or  "no11.  Several  questions  required  that  the  respondents  list  the  names 
and  titles  of  material  and  books  which  they  used  in  the  development  of 
their  programs®  Though  no  provision  was  made  for  "free  responses®*  or 
opinions,  those  responding  frequently  inserted  comments  in  the  margin 
or  at  the  end  of  the  paper® 

^■See  Appendix  B® 

^Claire  Selltiz,  Marie  Jahoda  et  al®  Research  Methods  in  Social 
Relations  (Rev®  ed®)s  (New  Yorks  Hold  Rinehart  and  Winston,  Inc®,” 1962)® 

^Robert  M®  Travers,  An  Introduction  to  Educational  Research® 

(New  Yorks  The  Macmillan  Company,  1958) 0 
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This  questionnaire  was  sub-divided  into  four  major  areas t 
1.  Personal 

This  section  required  information  as  to  the  sex  of  the  teacher, 
her  teaching  experience,  university  training  and  her  present  teaching 
assignment. 

2.  School  Organization 

This  part  was  designed  to  determine  the  number  of  classes  within 
the  school,  the  number  of  teachers  of  social  studies,  the  time  allotment 
for  the  school  librarian  and  the  availability  of  the  library  for  class 
study  by  teachers  and  classes  in  social  studies 0 

3#  Social  Studies 

This  section,  which  consisted  of  four  questions,  was  designed 
to  determine  the  teacher’s  opinion  of  the  prescribed  social  studies  text¬ 
books,  enrichment  material  and  the  library  materials  available  in  the 
school.  It  provided  opportunity  for  the  respondents  to  give  their 
opinions  as  to  the  adequacy  of  presently  authorized  textbooks,  secondary 
references  and  the  supply  of  useful  books  in  their  school  libraries. 

4«  Historical  Novel  and  Biography 

This  portion  of  the  questionnaire  was  constructed  to  determine 
the  use  made  of  such  literature  in  developing  the  social  studies  program 
at  the  various  levels  within  the  junior  high  school  course  of  studies. 
Respondents  were  asked  to  list  up  to  five  titles  of  historical  novels 
and  biographies  which  they  had  found  useful. 

Questions  designed  to  discover  the  various  methods  of  handling 
this  type  of  literature  in  the  social  studies  were  also  included.  The 
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teachers  were  asked  to  indicate  if  they  assigned  such  enrichmoit  readings 
if  they  tested  such  assignments,  and  if  th^r  used  such  marks  in  making 
up  report  cards. 

The  last  two  questions  asked  respondents  if  their  students  ever 
suggested  titles  of  enrichment  material  which  they  had  enjoyed  and  had 
found  valuable  in  the  content  field  of  the  social  studies.  Respondents 
were  asked  to  list  such  titles. 


' 


CHAPTER  I V 


LIBRARIAN  QUESTIONNAIRE 

This  chapter  deals  with  the  responses  received  from  the  question¬ 
naires  which  were  sent  to  the  librarians  in  the  junior  high  schools  of 
the  Edmonton  Public  School  system* 

I.  LIBRARIAN  RESPONSE 

Twenty  junior  high  schools  in  the  Edmonton  Public  School  system 
were  selected  because  they  had  the  services  of  a  school  librarian  for 
at  least  half-time.  Of  the  twenty  questionnaires  sent  out,  eighteen 
(90$)  were  returned.  In  this  study  the  sample  represents  the  entire 
population  as  no  controls  were  established, 

II.  PURPOSE  OF  QUESTIONNAIRE 

The  questionnaire^"  which  was  sent  out  to  the  librarians  consisted 
of  one  hundred  titles  of  historical  novels  and  biographies.  The  content 
of  these  books  is  closely  related  to  the  social  studies  programs  of 
grades  seven,  eight  and  nine  as  outlined  in  the  Curriculum  Guide  for 

Social  Studies  o  All  of  the  one  hundred  titles  are  available  from  the 
Alberta  School-Book  Branch*  These  titles  are  all  listed  in  Invitation 
to  Read  fcr  the  Junior  and  Senior  High  Schools^  which  is  a  library  book 


■^See  Appendix  A. 

-^Government  of  Alberta,  Junior  High  School  Curriculum  Guide  for 
Social  Studies*  (Edmonton?  Department  of  Education,  1966)® 

3Government  of  Alberta,  Invitation  to  Read  for 
Senior  High  Schools*  (Edmonton?  The  School-Book  Branch, 


the  Junior  and 
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ordering  catalogue.  The  response  indicated  the  supply  of  the  selected 
list  of  historical  novels  and  biographies  that  were  catalogued  in  the 
prespective  school  libraries. 

The  response  to  this  book  list  merely  indicated  the  availability 
of  each  book.  It  did  not  indicate  those  books  which  were  most  frequently 
recommended  by  the  teacher  nor  did  it  indicate  those  books  which  were 
most  frequently  checked  out  by  the  students. 

The  books  which  make  up  the  librarian  questionnaire  have  been 
organized  into  three  groups  according  to  grade.  The  books  within  each 
group  have  been  arranged  alphabetically  according  to  author.  The  first 
section  consists  of  thirty-five  books  which  pertain  largely  to  the 
content  of  the  grade  seven  course  of  studies.  The  section  following 
this  contains  thirty-four  book  titles  relevant  to  grade  eight  and 
the  last  section  lists  thirty-one  titles  related  to  the  material  in  the 
grade  nine  course  of  studies. 

Some  over-lap  in  content  exists  in  the  program  of  studies  at 
the  various  grade  levels.  If  a  book  was  listed  that  related  to  one  of 
these  areas,  such  as  any  pertaining  to  the  history  of  Canada  which 
appears  at  all  grade  levels,  the  title  was  included  only  once.  It  was 
listed  where  the  investigator  considered  it  to  be  most  pertinent.  An 
example  of  this  is  the  biography  of  John  A.  Macdonald  which  is  listed 
in  grade  seven  although  it  could  also  be  used  in  grades  eight  and  nine. 

III.  FREQUENCY  OF  BOOKS  CATALOGUED 


Several  books  were  listed  as  being  available  in  every  school 
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library  which  was  included  in  the  survey.  These  books,  such  as  Drums 
in  the  Forest.  Drummer  Boy  for  Montcalm,  Champlain,  Northwest  Voyageur 
and  The  Map  Maker  are  grade  seven  material.  Johnny  T remain  and  Oliver 
Twist  were  listed  in  every  library  but  one  at  the  grade  nine  level. 
Ivanhoe.  a  book  at  the  grade  eight  level,  was  also  recorded  as  being 
in  every  library  but  one. 

It  is  evident  that  there  are  many  more  novels  and  biographies 
available  for  the  grade  seven  course  than  for  the  grade  eight  or  grade 
nine  course.  The  totaled  results  of  the  responses  to  the  questionnaire 
revealed  that  an  aggregate  of  975  books  was  available  in  the  eighteen 
schools.  Of  this  total,  440  titles  were  from  the  section  for  grade 
seven  students.  There  were  287  books  listed  as  appropriate  for  the 
grade  nine  program  and  only  258  of  the  total  number  of  titles  that 
were  appropriate  for  the  grade  eight  course. 

That  there  would  be  more  social  studies  titles  available  for 
grade  seven,  which  is  a  study  of  Canada,  might  seem  reasonable  as  there 
has  been  some  noticeable  effort  on  the  part  of  librarians,  publishers 
and  distributors  to  promote  Canadian  literature.  Also,  librarians, 
who  frequently  have  the  responsibility  of  ordering  books,  are  better 
versed  on  the  national  scene  that  they  might  be  on  such  areas  as  the 
discovery  and  settlement  of  Latin  America,  which  makes  up  Unit  III  of 
the  grade  nine  program,  or  on  the  development  of  the  Commonwealth  as 
outlined  in  Unit  III  of  the  grade  eight  course.  It  also  appears  to  this 
writer  that  there  is  less  material  available  from  that  particular  order¬ 
ing  catalogue  that  parallels  the  grades  eighb  and  nine  courses. 


•'  . 
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Several  books  were  not  catalogued  in  any  of  the  libraries  involved 
in  this  study.  Such  books  as  Golden  Warrior,  Once  and  Future  King  and 
Horace  Greeley  were  three  such  titles.  The  Golden  Warrior  and  The  Once 
and  Future  King  were  both  classified  as  being  at  the  grade  eleven  to 
twelve  reading  level.  This  would  deter  junior  high  school  librarians 
from  ordering  such  books.  These  same  two  books  were  also  listed  at  a 
cost  of  five  dollars  each,  a  sum  most  librarians  would  consider  expensive 
especially  when  the  reading  level  is  high. 

Horace  Greeley »  appropriately  classified  at  the  grades  seven  to 
ten  reading  level,  and  priced  at  three  dollars  and  fifty  cents,  is  a 
book  which  might  well  have  been  included  in  the  biographies  if  an  attempt 
had  been  made  to  develop  the  library  in  line  with  the  course  content  of 
the  social  studies. 

Many  popular  "classics"  are  available  in  even  the  most  recently 
opened  school  libraries.  That  the  fact  that  this  type  of  book  was 
catalogued  in  most  libraries  is  an  indication  of  popularity  among  early 
adolescents  is  difficult  to  say.  The  design  of  the  questionnaire  did 
not  attempt  to  indicate  the  popularity  of  the  books  listed.  These  books 
may  have  been  included  in  the  library  because  the  librarian  was 
acquainted  with  them.  Some  such  books  ares  The  Golden  Dog.  Sir  Walt er 
Raleigh.  Puck  of  P ook 1 s  Hill.  Story  of  King  Arthur  and  Kidnapped. 

Several  such  books  at  the  grade  nine  level  ares  Last  of  the  Mohicans , 
Oliver  Twist,  Johnny  T remain  and  Scarlet  Pimpernel. 

See  Tables  I,  II  and  III  for  the  summaries  of  the  responses  to 


this  questionnaire 
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TABLE  I 

SUPPLY  OF  HISTORICAL  NOVELS  AND 
BIOGRAPHY  TOR  GRADE  SEVEN 


Book  Title 


Frequency 


Champlain,  Northwest  Voyageur  18 
Drummer  Boy  for  Montcalm,.  18 
Drums  in  the  Forest  18 
Map  Maker  18 
Bold  Heart  17 
Buckskin  Brigadier  17 
Golden  Trail,  The  17 
Red  River  Adventure  17 
Nor’ westers.  The  16 
Orimha  of  the  Mohawks  16 
Revolt  in  the  West  16 
Scarlet  Force,  The  16 
Young  Mac  of  Fort  Vancouver  16 
Captain  of  the  Discovery  15 
Rebels  Ride  at  Night  15 
Boy  in  Buckskins,  The  14 
Guns  at  Quebec  14 
Treason  at  York  14 
Buckskin  Colonist  13 
Flicker!  si  Feather  13 
Land  Divided  13 
Blankets  and  Beads  11 
Airbom  from  Edmonton  10 
Defiant  Agent,  The  10 
Fur  Trade  Governor  9 
Golden  Dog,  The  9 
Seats  of  the  Mighty  9 
Shadows  on  the  Rock  9 
Fortress  North  8 
Blackfoot  Crossing  7 
Between  the  Red  and  the  Rockies  6 
Park  Country,  The  5 
Lord  Selkirk  3 
In  Search  of  the  Magnetic  North  1 
Towards  the  Last  Spike  1 


.  . 


oeddXf9  Sa  aru/Q 

■ 


56 


TABLE  II 

SUPPLY  OF  HISTORICAL  NOVELS  AND 
BIOGRAPHY  FOR  GRADE  EIGHT 


Book  Title 

Frequency 

Ivanhoe 

17 

Adam  of  the  Road 

16 

Kidnapped 

16 

Story  of  King  Arthur  and  His  Knights 

14 

Talisman 

14 

Land  and  the  People  of  India 

13 

On  Safari 

13 

Puck  of  Pook 1 s  Hill 

13 

Sir  Walter  Raleigh 

13 

Drake,  The  Man  They  Call  Pirate 

11 

India 

11 

Black  Arrow 

10 

Moonfleet 

10 

African  Myths  and  Legends 

9 

My  Heart  Has  Seventeen  Rooms 

9 

Westward  Hoi 

9 

City  of  Bells 

7 

Knight 1 s  Fee 

7 

Flame  Trees  of  Thika 

6 

Knight  Crusader 

6 

TreegateJs  Raiders 

5 

Plain  Tales  from  the  Hills 

4 

Tales  from  a  Troubled  Land 

4 

Vanity  Fair 

4 

Mist  Over  Athelney 

3 

Shadows  on  the  Grass 

3 

John  A*  Macdonald,  The  Young  Politician 

2 

Harmless  People,  The 

2 

Heart  of  the  Hunter,  The 

2 

Let  My  People  Go 

2 

Valley  of  Rubies 

2 

Ruan 

1 

Golden  Warrior 

- 

Ohce  and  Future  King 

' 
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TABLE  III 

SUPPLY  OF  HISTORICAL  NOVELS  AND 
BIOGRAPHY  FOR  GRADE  NINE 


Book  Title 

Frequency 

Johnny  T remain 

17 

Oliver  Twist 

17 

Last  of  the  Mohicans 

15 

Daniel  Boone,  Boy  Hunter 

14 

Daniel  Boone ,  Wilderness  Scout 

14 

Scarlet  Pimpernel 

14 

Heroes  of  Civilization 

13 

Rattlesnake  God,  The 

13 

Witch  of  Blackbird  Pond 

13 

Bridge  of  San  Luis  Rey 

12 

Lost  Worlds 

12 

Two  Arrows 

12 

Drums  Along  the  Mohawk 

11 

Elizabeth  of  the  Mayflower 

11 

Levko 

11 

Railroad  to  Freedom 

11 

Brazilian  Adventure 

10 

Fork  in  the  Trail 

8 

Peter  Treegate's  War 

8 

Sun  Eagle 

8 

Speaking  of  Canada 

7 

Ten  Brave  Men 

7 

Walter  Reed 

7 

Workers  for  Humanity 

7 

Up  From  Slavery 

4 

John  A.  Macdonald,  The  Old  Chieftain 

3 

My  Antonia 

3 

Ride  with  the  Eagle 

3 

Nobody  Knows  My  Name 

1 

Youth  and  Gaspar  Ruiz 

1 

Horace  Greeley 

,  ' L  ,ioi  l-  ■ 
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Because  the  investigator  wished  to  protect  the  anonymity  of  the 
respondents,  the  questionnaire  did  not  require  the  librarian  to  identify 
her  school.  Therefore  it  is  impossible  to  determine  whether  or  not 
larger  schools  have  larger  libraries  and  proportionally  larger  selections 
of  historical  novels  and  biographies.  One  might  assume  this  to  be  the 
case  as  library  grants  are  provided  on  the  basis  of  student  enrollment. 

One  school  librarian  checked  as  many  as  seventy-six  of  the  one  hundred 
titles  as  being  catalogued  in  her  library.  But  another  school  librarian 
listed  as  few  as  thirty “three  titles  as  being  catalogued  in  her  school. 

The  average  number  for  the  eighteen  school  libraries  was  fifty-five 
books.  In  each  case  considerably  more  grade  seven  titles  were  listed 
than  either  grade  eight  or  nine  titles. 

Books  which  deal  with  the  local  scene  or  books  which  have  been 
written  by  local  or  popular  personalities  appear  to  be  catalogued  in 
most  libraries.  J.  W.  Chalmers,  James  G.  MacGregor  and  Grant  MacEwan* 
are  local  residents  of  Edmonton.  Kerry  Wood,  author  of  the  popular 
The  Map  Maker,  is  a  well-known  Albertan  and  Pierre  Bert  on  is  also  a 
popular  public  personality.  Several  books  which  were  listed  frequently 
were  written  by  authors  of  literary  and  historical  fame.  Such  writers 
are  Sir  Walter  Scott  and  Charles  Dickens. 

Another  factor  which  appears  to  govern  the  selection  of  books 
ordered  for  a  school  library  is  the  reading  level  for  which  the  book  is 
suggested.  This  information  is  provided  in  the  ordering  catalogue. 

Grant  MacEwan  is  presently  the  Lieutenant-Governor  of  the  Province 
of  Alberta. 
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Almost  without  exception  there  appeared  to  be  no  titles  of  books  listed 


which  had  a  suggested  reading  level  of  two  or  more  years  above  the 

grade  placement  of  the  content  as  related  to  the  social  studies  program,, 

Preston^,  however,  found  that  there  is  as  much  as  a  seven  year  spread 

in  the  reading  ability  of  any  one  class  and  Dr*  Dunlop**  ,  late  of  the 

University  of  Alberta,  when  reporting  to  the  Cameron  Royal  Commission 

5 

on  Education  ,  indicated  that  there  was  an  eight  year  spread  in  read¬ 
ing  ability  at  the  grade  seven  level.  These  findings  would  suggest 
that  a  greater  spread  in  the  reading  level  could  be  provided  for  and, 
that  if  the  content  of  the  historical  novel  or  the  biography  is 
directly  related  to  the  social  studies  program,  the  book  might  well 
be  included  in  the  library  even  if  the  suggested  reading  level  is  three 
to  four  years  higher  than  the  grade  placement. 


Preston,  J,  W,  Schneyer,  and  F,  J,  Thyng,  Guiding  the  Social 
Studies  Reading  of  High  School  Students,  Bulletin  34,  (Washingtons  NCSS 
1963),  p.  12, 

^Government  of  Alberta,  Cameron  Royal  Commission  on  Education 
(Edmonton*  Department  of  Education,  195S)o 


CHAPTER  V 


TEACHER  QUESTIONNAIRE 

I*  INTRODUCTION 

The  questionnaire^  which  was  distributed  to  teachers  was 
employed  to  determine  if  any  use  was  being  made  of  historical  novels 
and  biographies  in  the  teaching  of  the  social  studies  program.  This 
questionnaire  was  sent  to  the  teachers  of  the  twenty  junior  high 
schools  of  the  Edmonton  Public  School  system  which  had  the  services  of 
a  school  librarian  for  at  least  half-time* 

Of  the  one  hundred  and  thirty-three  questionnaires  sent  out, 
ninety-four  (7Q£)  were  returned.  The  responses  were  varied.  This  gave 
a  good  indication  of  the  diversity  of  professional  teacher  training,  and 

w 

of  teaching  experience.  In  addition  to  these  items,  the  questionnaire 
provided  information  which  showed  the  variety  of  methods  and  the  array 
of  materials  which  are  being  used  by  teachers  of  social  studies  in  the 
junior  high  school. 


II.  QUESTIONNAIRE 


A.  Personal  Data 

The  first  part  of  the  teacher  questionnaire  was  designed  to 
collect  personal  information  from  the  respondents  in  an  effort  to 
determine  the  number  of  years  of  teacher  education  ana  the  number  of 
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See  Appendix  B. 
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years  of  teaching  experience  of  those  who  instruct  social  studies  in 
the  junior  high  schools  which  were  involved  in  this  study. 

Of  those  teachers  who  returned  their  questionnaires ,  fifty- 
six  per  cent  were  females,  (in  the  context,  percentages  have  been 
taken  to  the  nearest  whole  number.  In  the  tables,  the  percentages 
have  been  calculated  to  the  nearest  tenth,  or  first  decimal  place,) 
Teachers  were  ask,ed  to  indicate  the  total  number  of  years  of  teaching 
experience  that  they  had.  Then  they  were  asked  to  indicate  just  the 
number  of  years  of  teaching  experience  that  they  had  in  junior  high 
school. 

Twenty-five  per  cent  of  the  respondents  signified  that  they 
had  only  two  years  or  less  of  teaching  experience.  When  they  were 
asked  to  indicate  the  number  of  years  of  teaching  experience  in  the 
junior  high  school,  thirty-seven  per  cent  of  the  teachers  signified 
that  they  had  only  two  years  or  less.  While  nineteen  per  cent 
claimed  that  they  had  sixteen  years  or  more  of  total  teaching  exper- 
ience,  only  eight  per  cent  said  that  they  had  that  many  years  of 
experience  in  the  junior  high  school.  The  largest  group  of  respond¬ 
ents,  thirty-two  per  cent,  indicated  that  they  had  a  total  of  three 
to  five  years  of  experience  at  all  levels.  The  largest  group  represent¬ 
ing  just  junior  high  school  teaching  experience  was  the  first  category 
of  from  two  years  or  less.  These  date  are  summarized  in  Table  IV, 
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TABLE  I V 


JUNIOR  HIGH  SCHOOL  AND  TOTAL 
TEACHING  EXPERIENCE 


Junior  High 

Total 

Years  of  Experience 

CO 

GO, 

0-2 

37.1 

25.4 

3-5 

23.6 

31*7 

6-10 

15.8 

10.4 

11-15 

8.5 

12.5 

16-over 

8.5 

19.0 

The  results  which  show  the  years 

of  professional  teacher  prep- 

aration  appear  In  Table  V,  The  teachers 

were  asked 

to  indicate  the 

number  of  full  years  of  normal  school,  teachers*  college  or  university 

that  they  had  in  preparation  for  teaching. 

TABLE  V 

YEARS  OF  TEACHER  EDUCATION 

Years  of  Teacher  Education 

Per  cent 

1 

2.1 

2 

20.0 

3 

14.8 

4 

50.0 

5 

8.8 

6  or  more 

4.3 
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As  indicated  in  Table  V*  page  62,  only  two  per  cent  of  the 
respondents  indicated  having  one  year  of  teacher  education.  Most  of 
the  teachers  had  four  years  of  training.  Twenty  per  cent  said  that 
they  had  received  two  years  of  teacher  education  and  fourteen  per  cent 
indicated  that  they  had  three  years.  A  snail  group  of  four  per  cent 
said  that  they  had  completed  six  years  of  professional  training.  Accord- 
ing  to  these  results,  sixty-three  per  cent  of  the  teachers  have  at  least 
the  equivalent  of  one  degree. 

A  large  percentage  of  the  teachers  indicated  that  they  have 
established  a  major  field  of  study.  Sixty-nine  per  cent  of  the  respond¬ 
ents  said  that  their  major  field  is  in  the  social  studies.  History 
was  the  subject  most  frequently  mentioned.  The  second  most  frequently 
mentioned  major  was  English.  Fourteen  per  cent  indicated  a  major  in 
this  field.  The  remainder  of  the  teachers  indicated  a  wide  variety  of 
subject  areas.  This  information  is  contained  in  Table  VI. 

TABLE  VI 

MAJOR  FIELD  OF  STUDY  OF  TEACHER 


Major  Field  of  Study 

Per  cent 

Social  Studies 

69.0 

English 

13.9 

Physical  Education 

4.3 

Languages 

4.3 

Sciences 

3.2 

Art 


3.2 
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No  teacher  said  that  she  taught  only  social  studies.  Fifty- 
seven  per  cent  of  the  respondents  wrote  that  they  taught  literature  as 
well  as  social  studies.  Only  fifty-two  per  cent  mentioned  that  they 
were  also  teachers  of  language.  This  was  surprisingly  low  as  in 
Alberta  there  has  been  a  recommendation  to  block  social  studies  and 
language.  However,,  what  the  teacher's  guide  suggests  and  what  the 
teacher  tends  to  follow  may  be  widely  divergent.  ,The  results  showing 
the  subject  areas  taught  in  addition  to  social  studies  appear  in  Table 
VII. 

TABLE  VII 

SUBJECT  AREAS  TAUGHT  IN  ADDITION 
TO  SOCIAL  STUDIES 


Subject  Area  Taught 

Per  cent 

Literature 

57 

Language 

52 

Health 

20 

Guidance 

14 

Physical  Education 

10 

Reading 

8 

Science 

7 

Library 

5 

Music 

2 

*Total  numbers  more  than  10C$  as  many  respondents  listed  more 

than  one  subject  area. 
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The  results  of  the  questionnaire  indicate  that  the  teachers  of 
social  studies  at  the  junior  high  school  level  are  responsible  for  a 
wide  variety  of  other  subjects.  Twenty  per  cent  of  these  teachers  also 
taught  healthj  thirteen  per  cent  taught  guidance  and  eleven  per  cent 
instructed  in  physical  education.  Other  subjects  mentioned  includes 
reading,  science,  mathematics  and  drama. 

Because  only  sixty-nine  per  cent  of  the  teachers  indicated  a 
major  field  of  study  in  the  social  studies,  it  would  appear  that  many 
of  the  other  teachers  must  accept  assignments  outside  their  subject 
specialities  in  order  to  make  up  their  timetable, 

B,  School  Organization 

The  purpose  of  the  questions  which  were  related  to  the  organ¬ 
ization  of  the  school  was  to  determine  the  kind  of  library  facilities 
and  the  amount  of  library  services  available  to  social  studies  classes. 
As  one  of  the  determing  factors  involved  in  the  use  of  supple¬ 
mentary  reading  is  the  availability  of  books  and  the  use  that  can  be 
made  of  them  in  the  library,  it  was  the  feeling  of  the  investigator 
that  some  attempt  should  be  made  to  determine  the  school  library 
services  provided  in  the  schools. 

Thirty  per  cent  of  the  teachers  indicated  that  they  had  the 
services  of  a  full-time  librarian  at  their  school.  Another  thirty- 
two  per  cent  replied  that  they  had  the  services  of  a  school  librarian 
for  about  three-quarters  of  the  time.  The  remainder  (38$)  of  the 
teachers  said  that  they  had  services  of  a  librarian  for  at  least  half¬ 
time. 
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TABLE  VILI 


PERCENTAGE  OF  SCHOOLS  HAVING  LIBRARY  SERVICES 


Services  of  Librarian 


Per  cent 


Full-time 

Three-quarters  of  the  time 
One-half  time 


29.7 

31.8 
38.4 


In  most  schools  it  is  a  problem  to  be  able  to  schedule  regular 
periods  for  teachers  and  their  classes  in  the  library.  This  is  partic- 
ularly  difficult  in  large  schools  -where  there  is  a  greater  demand  on 
the  library. 

The  great  majority  of  the  teachers  (66%)  stated  that  the  library 
at  their  school  was  available  by  appointment  only.  Thirty  per  cent  said 
that  their  library  was  available  at  least  once  a  week  while  five  per 
cent  stated  tint  their  library  was  never  available  for  social  studies 
classes  during  the  regular  school  day.  These  daue  are  shown  in  Table  IX. 

TABLE  IX 

AVAILABILITY  OF  SCHOOL  LIBRARY 
FOR  SOCIAL  STUDIES  CLASSES 

Per  cent 
65.9 
20.3 
8.5 
5.3 


By  Appointment 
More  than  Once  a  Week 
Once  a  Week 


Never 
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C.  Social  Studies 

The  third  section  of  the  questionnaire  dealt  with  the  teacher* s 
involvement  in  the  teaching  of  social  studies  and  with  the  use  of  learn¬ 
ing  materials  used  by  the  teacher,  particularly  the  school  library* 

Because  the  course  of  studies  for  social  studies  at  the  junior 
high  school  level  has  been  carefully  designed  and  the  textbooks  chosen 
for  that  design,  many  teachers  may  feel  that  the  prescribed  course  and 
textbooks  are  sufficient  without  the  need  for  supplementary  material. 

This  study  was  not  concerned  directly  with  the  references  authorized  by 
the  Department  of  Education*  However,  it  appeared  that  if  teachers 
found  the  prescribed  textbooks  inadequate  they  would  rely  more  readily 
on  outside  materials  such  as  novels  and  biographies* 

Thirty-two  per  cent  of  the  teachers  indicated  satisfaction  with 
the  present  textbooks  as  prescribed  by  the  Department  of  Education  in 
curriculum  guides.  The  remaining  sixty-eight  per  cent  found  the  textbooks 
inadequate  for  the  course  of  studies  and,  in  nearly  every  instance,  they 
listed  useful  material  to  supplement  the  program.  Newspapers  were 
listed  most  frequently,  especially  for  the  current  events  portion  of  the 
program.  Magazines,  particularly  National  Geographic,  pamphlets  and 
special  publications  issued  from  companies  and  embassies  were  used  by  a 
large  number  of  teachers.  These  data  are  shown  in  Table  X.  Of  the 
sixty-five  teachers  who  responded  to  this  question,  forty-seven  per  cent 
included  the  use  of  historical  novels  and  biographies  as  useful  supple¬ 
mentary  material  for  developing  the  social  studies  program.  Encyclopedia, 
films  and  filmstrips  ranked  fourth  in  importance.  Other  materials  which 
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were  also  included,  but  infrequently,  weres  television,  tapes,  cartoons, 
"Jack  D&w"  series,  field  trips,  documents  and  the  lessons  from  the 
correspondence  courses  which  are  issued  by  the  Correspondence  School 
Branch,  Department  of  Education, 

TABLE  X 

USEFUL  SUPPLEMENTARY  MATERIALS 
!  LISTED  BY  TEACHERS 


Newspapers  65 
Magazines  54 
Pamphlets,  Publications  51 
Historical  Novels  and  Biographies  47 
Encyclopedia  23 
Films  20 

Filmstrips  20 
Radio  8 

Television  6 
Tapes  3 
Cartoons  3 

"Jack  Daw"  series  3 
Field  Trips  3 
Guest  Speakers  3 
Document s  3 
Correspondence  School  Branch  Lessons  3 


^Respondents  listed  several  sources. 


An -is 
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The  teachers  were  also  asked  to  evaluate  the  amount  of  reading 
and  reference  material  catalogued  in  their  school  library.  Fifty-three 
per  cent  of  the  respondents  expressed  the  view  that  their  school  library 
was  well-stocked  with  appropriate  material^  forty-four  per  cent  indicated 
thai  their  school  library  was  inadequately  supplied.  Only  three  per 
cent  expressed  the  opinion  that  their  library  was  poorly  stocked  with 
such  material.  See  Table  XI  for  a  summary  of  these  data* 

TABLE  XI 

TEACHER  RATING  OF  SUPPLY  OF  READING 
AND  REFERENCE  MATERIAL 


Supply  of  Material  Per  cent 

Well  stocked  53  «0 
Inadequately  stocked  43*7 
Very  poorly  stocked  3«3 


The  questionnaire  also  asked  the  teachers  to  indicate  how  often 
they  were  able  to  use  the  library  for  a  regular  class  period  in  order 
to  make  use  of  the  books  and  other  materials.  These  data  appear  in 
Table  XII.  Thirty-nine  per  cent  of  the  teachers  said  that  they  frequent¬ 
ly  used  the  library  in  this  manner.  (The  investigator  considered  any 
number  of  such  periods  over  six  times  a  year  as  being  frequent  as  such 

I 

classes  are  mainly  to  acquaint  students  with  library  material.)  Forty- 
one  per  cent  indicated  infrequent  use  and  nineteen  per  cent  said  that 
they  never  took  their  classes  to  the  library  for  such  lessons* 
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TABLE  XII 

TEACHER  AND  CLASS  USE  OF  LIBRARY 

i 


;  l 

Frequency  of  Use  of  Library 

Per  cent 

Infrequent  (2-5  times  yearly) 

41.5 

Frequently 

39.4 

Never 

19.1 

D,  Historical  Novel  and  Biography 

The  major  purpose  of  this  section  of  the  study  was  to  determine 
if  teachers  unde  use  of  historical  novels  and  biographies  as  related  to 
the  course  content  of  the  junior  high  school  social  studies  program. 

When  asked  if  they  made  reference  to  the  material  from  historical  novels 
and  biographies  in  their  teaching*  fifty-five  per  cent  of  the  teachers 
stated  that  they  did. 

Those  respondents  who  gave  a  positive  answer  to  the  above  quest¬ 
ion  were  asked  to  list  up  to  five  such  titles  which  they  had  found  most 
useful  in  this  regard,  A  total  of  twenty-eight  different  titles  was 
recorded  for  grade  seven.  The  five  titles  listed  most  frequently  were? 
Map  Maker,  Shadows  on  the  Rock,  Buckskin  Colonist,  The  Pathfinder's  and 
Seats  of  the  Mighty.  See  Table'  XIII  for  the  complete  summary. 


71 


TABLE  XIII 

GRADE  SEVEN  BOOK  LIST  OF  USEFUL  HISTORICAL 
NOVELS  AND  BIOGRAPHIES 


Title  of  Book  Listed 

Frequency 

Map  Maker 

Shadows  on  the  Rock 

Buckskin  Colonist 

The  Pathfinders 

Seats  of  the  Mighty 

Frontenac  and  the  Iroquois 

Champlain 

Treason  at  York 

A  Land  Divided 

Rebels  Ride  at  Night 

Champlain,  Northwest  Voyageur 

The  Golden  Dog 

Flame  of  Power 

Alberta  Revisited 

Red  River  and  Adventure 

Blankets  and  Beads 

Land  of  Twelve-foot  Davis 

North-West  of  16 

TecUmseh 

Lost  in  the  Barrens 

Cartier  Sails  the  St.  Lawrence 

Travel  into  the  Unknown 

Blood  Red  the  Sun 

Famous  Canadian  Biographies 

Wild  Dog  of  Edmonton 

Moccasin  dnd  Cross 

The  Scarlet  Force 

Bush  Pilots 

16 

12 

10 

9 

6 

4 

4 

4 

4 

4 

3 

3 

3 

2 

2 

2 

2 

2 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

For  grade  eight,  the  teachers  suggested  twenty  different  titles 
as  being  of  particular  value  in  developing  the  social  studies  course. 
Again,  the  five  most  frequently  mentioned  wferes  Gandhi.  My  Heart  Has 
Seventeen  Rooms.  David  Copperfield.  Daughter  of  the  Mountains  and  Knights 
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and  Champions »  These  data  appear  in  Table  XIV. 


TABLE  XIV 

GRADE  EIGHT  BOOK  LIST  OF  USEFUL  HISTORICAL 
NOVELS  AND  BIOGRAPHIES 


Title  of  Book  Listed  Frequency 


Gandhi  6 
My  Heart  Has  Seventeen  Rooms  5 
David  Copperfield  '  .  4 
Daughter  of  the  Mountains  4 
Knights  and  Champions  3 
Home  to  India  2 
Here  is  Africa  2 
Killers  in  Africa  2 
Adam  of  the  Road  2 
Drake,  The  Man  They  Call  Pirate  1 
Kangaroo  C  ount  ry  1 
Flame  Trees  of  Thika  1 
Mr.  Churchill  1 
Below  the  Salt  1 
High  Towers  1 
So  Great  a  Love  1 
Flying  Doctor  1 
Mutiny  on  the  Bounty  1 
Trap lines  North  1 
Six  Queens  1 


There  were  thirty  different  titles  suggested  for  the  grade  nine 
course.  Of  those,  the  five  most  frequently  listed  were?  Oliver  Twist, 
The  Bold  Conquistadores .  Cortez  and  the  Aztec  Conquest.  Daniel  Boone 
and  Simon  Bolivar.  The  results  of  the  survey  appear  in  Table  XT, 
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TABLE  XV 

GRADE  NINE  BOOK  LIST  OF  USEFUL  HISTORICAL 
NOVELS  AND  BIOGRAPHIES 


Title  of  Book  Listed  Frequency 

Oliver  Twist  8 
Bold  Conquist adores,  The  6 
Cortes  and  the  Aztec  Conquest  5 
Daniel  Boone,  Wilderness  Scout  5 
Simon  Bolivar  4 
Aztecs,  The  2 
Balboa  2 
Cortes  of  Mexico  2 
Fall  of  the  Aztecs,  The  2 
Famous  Latin  American  Liberators  2 
Ponce  de  Leon  2 
Rattlesnake  God  2 
Drums  Along  the  Mohawk  1 
Elizabeth  Fry  *  1 
First  Canadians,  The  1 
Forgotten  Empire,  The  1 
Gone  with  the  Wind  1 
John  A„  Macdonald  1 
Johnny  T remain  1 
John  Smith  1 
Last  of  the  Mohicans  1 
Montezuma's  Daughter  1 
Nickoia3  Nickleby  1 
Pageant  of  South  America,  The  1 
Pet  er  Tremain  1 
Railroad  to  Freedom  1 
Runners  of  the  Woods  1 
Tale  of  Two  Cities  1 
Tomb  of  the  Mayan  Kings  1 
Up  from  Slavery  1 


While  fifty-five  per  cent  of  the  teachers  said  that  they  referred 
to  the  content  material  of  the  historical  novels  and  biographies  in  teach¬ 
ing  social  studies,  sixty-one  per  cent  stated  that  they  recommended  titles 
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of  such  books  for  their  students*  The  titles  which  they  recommended 
were*  in  most  cases,  the  same  as  those  listed  in  the  preceding  tables* 

When  asked  to  indicate  if  they,  in  addition  to  recommending 
certain  novels  and  biographies,  regularly  gave  class  assignments  in  such 
reading,  forty-nine  per  cent  of  the  teachers  stated  that  they  did. 

Thirty  per  cent  of  the  teachers  said  that  they  also  tested  such  out¬ 
side  reading,  either  by  the  use  of  regular  social  studies  tests,  quizzes, 
paragraph  or  essay  assignments,  book  reviews  or  oral  discussion®  The 
same  teachers  indicated  that  they  gave  credit  on  report  cards  for  any 
outside  reading  done  in  relation  to  the  social  studies  program.  One 
teacher  said  that  he  assigned  five  book  reports  from  either  historical 
novels  or  biographies  related  to  the  social  studies  course  to  his 
classes.  Each  report  was  marked  out  of  twenty  marks  and  the  aggregate 
from  the  five  reports  was  used  as  a  test  mark  on  the  final  report  card* 
Most  teachers  suggested  that  credit  should  be  given  for  book  reviews, 
paragraphs,  essays  or  research  papers  assigned  on  special  reading. 

III.  SUMMARY 

The  information  presented  in  this  chapter  was  given  by  ninety- 
four  teachers  of  social  studies  in  junior  hi^h  schools  under  the 
jurisdiction  of  the  Edmonton  Public  School  Board.  Each  junior  high 
school  had  the  services  of  a  school  librarian  for  at  least  half-time. 
Fifty-six  per  cent  of  the  respondents  were  females.  Thirty-seven  per 

cent  of  the  teachers  had  two  years  or  less  of  experience  in  teaching 
at  the  junior  high  school  level  and  over  sixty-five  per  cent  of  the 
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teachers  had  less  than  five  years  of  teaching  experience 0  Sixty-three 
per  cent  had  four  years  or  more  of  university  education  and  a  large 
percentage  of  all  teachers  had  a  major  field  of  study  in  social  studies. 

No  teacher  taught  only  social  studies.  More  than  half  of  them 
also  taught  literature  or  language.  Many  respondents  taught  both. 

Most  teachers  did  not  have  scheduled  library  periods  for  social 
studies  periods.  Some  teachers  reported  that  the  library  was  never 
available  to  them  and  their  classes  for  social  studies  periods. 

‘Two-thirds  of  the  teachers  said  that  the  presently  prescribed 
textbooks  were  inadequate  for  the  social  studies  course  programs.  They 
stated  that  newspapers,  magazines,  novels  and  biographies  were  the 
most  useful  supplementary  material  in  their  schools.  Slightly  more 
than  half  of  the  teachers  were  satisfied  that  their  library  was 
adequately  stocked  with  enrichment  material  for  the  social  studies. 

Fifty-five  per  cent  of  the  teachers  made  use  of  historical 
novels  and  biographies  in  their  teaching.  Sixty-one  per  cent  said  that 
they  recommended  titles  of  books  for  their  students  to  read.  Forty- 
nine  per  cent  said  that  they  assigned  titles  of  books  to  be  read  and 
they  gave  percentage  marks  on  such  work  for  report  cards. 

Most  teachers  appeared  to  be  in  agreement  that  there  is  value 
in  using  historical  novels  and  biographies  as  supplementary  material 
to  enrich  the  social  studies.  Many  respondents  included  lists  of  titles 
of  such  reading  material  that  they  had  used. 
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CHAPTER  VI 


SUMMARY,  CONCLUSIONS  AND  IMPLICATIONS 

I.  INTRODUCTION 

This  study  was  undertaken  to  survey  the  use  and  the  value  of  the 
historical  novel  and  biography  as  supplementary  material  in  the  teaching 
of  social  studies  in  the  junior  high  school.  The  investigator  surveyed 
the  available  related  literature  to  determine  the  possible  value  claimed 
for  the  use  of  historical  novels  and  biographies  by  experts  in  the  field 
of  social  studies.  Then,  by  means  of  a  questionnaire,  information  was 
collected  on  the  supply  and  availability  of  such  materials  in  the  school 
libraries.  A  second  questionnaire,  sent  to  social  studies  teachers, 
provided  information  about  the  use  being  made  of  historical  novels  and 
biographies  in  junior  high  school  social  studies  classes.  This  chapter 
deals  with  the  most  significant  findings  in  the  survey.  Conclusions  and 
implications  follow  these  findings, 

II.  SUMMARY  OF  RELATED  LITERATURE 

Recently,  in  social  studies,  a  greater  emphasis  has  been  placed 
on  the  value  of  a  good  reading  program.  With  this  emphasis  has  come  a 
proliferation  of  books  to  follow  nearly  every  aspect  of  the  areas  that 
make  up  the  study  of  mans  the  organization  and  development  of  human  society. 

Many  writers  encouraged  the  use  of  collateral  reading,  to  supple- 
ment  the  textbooks  of  social  studies.  They  said  that  the  single  text- 
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book,  which  is  usually  chosen  to  cover  an  entire  course,  must  contain 
too  much  material;  yet  it  can  not  go  into  enough  depth  to  develop  a 
sound  social  studies  program.  These  writers  said  that  the  textbook 
must  also  meet  the  needs,  interests  and  varied  reading  abilities  of  a 
large  number  of  students  in  any  one  particular  grade.  At  best,  they 
agreed,  the  coverage  of  the  course  is  restricted  to  a  shallow  survey  of 
a  wide  variety  of  topics.  Students  then  have  little  chance  to  develop 
the  abilities  to  interpret  the  past  or  to  understand  and  appreciate 
history.  These  writers  stated  that  the  author  of  such  a  tdxt-book  finds 
it  almost  impossible  to  include  the  color,  human  motivation  and  conflict 
which  should  bring  his  material  to  life.  The  loss  of  the  enriching 
details  reduces  the  interest  level  and  the  textbook  may  appear  uninspir¬ 
ing. 

The  writers  of  the  related  literature  which  was  surveyed  said 
that  teachers  and  writers  must  find  a  means  of  humanizing  the  study  of 
the  past  and  they  must  provide  for  wide  and  interesting  reading  in  books 
that  have  been  written  in  a  style  the  young  student  can  enjoy. 

Much  research  has  been  done  in  establishing  the  reading  interests 
of  adolescents.  Research  found  that  junior  high  school  students  do 
more  reading  than  any  other  group.  They  enjoy  narrative  fiction  the 
most,  particularly  fast  moving  stories  of  action  and  adventure. 

Both  the  reading  ability  and  the  sex  of  the  reader  help  deter¬ 
mine  the  type  and  the  subject  matter  of  the  books  read  by  adolescents. 
Boys  prefer  stories  of  war,  adventure  and  action.  Girls  at  that  age 
prefer  books  of  homelife  and  adventure.  Both  groups  enjoy  biographies. 
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but  boys  read  only  biographies  about  men. 

Investigators  found  that  as  the  students  grow  older  and  their 
reading  abilities  improve,  their  reading  interests  change  to  non¬ 
fiction  about  history,  biographies  and  war  and  conquest. 

Most  writers  stated  that  the  reading  of  historical  novels  could 
in  addition  to  establishing  a  foundation  of  knowledge,  develop  an 
interest  in,  and  an  awareness  of  our  past.  By  creating  moods  and 
atmosphere,  such  reading  can  stimulate  the  young  reader  to  want  to 
learn  more  facts  about  our  past.  The  interpretation  of  these  facts 
makes  the  study  of  history.  It  is  sometimes  more  difficult  for  the 
textbook  to  stimulate  the  interest  necessary  to  pursue  such  study. 

All  writers  agreed  that  in  order  to  be  of  any  value,  the  mater¬ 
ial  of  the  historical  novel  must  be  authentic.  Most  of  them  wrote 
that  this  is  no  longer  a  problem  as  authors  are  aware  that  careful 
research  is  necessary  before  developing  the  plot  of  a  historical  novel. 
They  said  that  accuracy  of  detail  is  expected  in  historical  novels. 

It  was  the  feeling  of  some  writers  that  the  reading  of  histor¬ 
ical  novels  is  beneficial  for  young  adolescents  because  the  action 
packed  drama  can  provide  an  emotional  outlet  for  them.  Like  biography, 
the  historical  novel  can  promote  character  development  through  models 
for  emulation  and  by  establishing  an  acceptable  code  of  behavior. 

Some  social  scientists  suggested  that  history  is  the  study  of 
the  great  characters  of  the  past.  On  this  basis,  they  felt  that  the 
study  of  biographies  was  the  study  of  history.  Most  writers  did  agree, 
however,  that  biographies  were  at  best  only  supplemental  to  the  study 
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of  history. 

The  consensus  of  studies  examined  was  that  both  the  historical 
novel  and  biography  were  useful  in  teaching  social  studies.  For  one 
reason,  students  enjoy  reading  such  material.  Such  reading  adds  color, 
atmosphere  and  interest  which  may  be  lacking  in  the  textbook.  The 
writers  of  these  articles  said  that  students  found  social  studies  more 
interesting  when  developed  through  historical  novels  and  biographies 
because  the  events  and  the  characters  became  more  real.  The  students 
are  allowed  to  become  so  involved  in  the  story  that  they  feel  as 
participants.  Such  vicarious  situations  help  promote  concrete  and 
real  experiences  in  the  classroom.  The  writers  also  appreciated  the 
fact  that,  as  reading  abilities  vary  widely  in  any  one  grade,  a  read¬ 
ing  program  of  historical  novels  and  biographies  can  be  directed  at 
individual  student  ability  and  interest  levels. 

All  the  writers  stressed  that  because  there  is  already  a  natural 
reading  interest  by  adolescents  in  historical  novels  and  biographies, 
teachers  of  social  studies  have  some  responsibility  to  direct  this 
interest  toward  learning  experience.  But  careful  adult  guidance  is 
necessary  in  selecting  suitable  books  for  a  reading  program.  The  cri¬ 
teria  for  selection  of  books,  they  felt,  should  include  the  followings 

1.  The  main  characters,,  drama,  place  of  action  or  period 
of  time  should  be  closely  related  to  the  content  of  the 
social  studies  program  being  developed. 

2.  Books  should  be  selected  from  a  list  of  recommended 
titles  as  listed  in  most  library  book-order  catalogues. 

3.  The  list  of  books  should  provide  for  a  wide  range  of 
reading  abilities. 
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4«  The  bibliography  should  contain  titles  of  special 
interest  for  girls  as  well  as  those  for  boys. 

5®  The  bibliography  should  be  annotated  to  help  teachers 

and  librarians  select  appropriate  material  for  their  schools. 

By  using  the  criteria  listed  above*  this  investigator  has 
organized  an  annotated  bibliography  to  complement  the  Alberta  grade 
nine  social  studies  program.  This  bibliography  appears  in  Appendix  C, 

III.  LIBRARIAN  QUESTIONNAIRE 

The  results  from  the  questionnaire  received  from  eighteen  junior 
high  school  librarians  from  the  Edmonton  Public  School  system  indicated 
that  historical  novels  and  biographies  were  in  only  moderate  supply. 

The  average  number  of  such  books  catalogued  in  the  school  libraries 
was  only  fifty-five  of  the  one  hundred  titles  selected  from  Invitation 
to  Readme  One  school  indicated  that  seventy-three  titles  were  cata¬ 
logued  but  another  school  had  only  thirty-three  of  the  one  hundred  books. 

A  greater  supply  of  historical  novels  and  biographies  was  avail¬ 
able  in  the  school  library  for  the  grade  seven  social  studies  program 
than  for  the  other  two  junior  high  school  grades.  Of  the  aggregate  of 
975  titles,  440  were  listed  for  the  grade  seven  program. 

Books  written  by  local  authors  and  writers  of  national  promin¬ 
ence  were  in  most  libraries  as  were  such  classics  as  Oliver  Twist. 

When  librarians  order  books,  they  tend  to  order  only  those  that 
are  at  that  particular  grade  level  rather  than  for  the  recognized  wide 
range  of  reading  abilities  to  be  found  in  any  one  grade. 

^Government  of  Alberta.  Invitation  to  Read,  Edmontons  The  School- 
Book  Branch,  Department  of  Education,  1965* 
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IV.  TEACHER  QUESTIONNAIRE 

The  results  of  the  teacher  questionnaire  were  determined  from 
a  seventy  per  cent  return  on  one  hundred  and  thirty-three  questionnaires 
that  were  sent  out  to  the  social  studies  teachers  in  the  twenty  junior 
high  schools  of  the  Edmonton  Public  School  system  which  have  a  librarian 
for  at  least  half  time. 

Over  one-third  of  the  respondents  had  two  or  fewer  years  of 
teaching  experience  in  junior  high  school  and  over  sixty-five  per  cent 
had  fewer  than  five  years  of  teaching  experience  at  this  level. 

Sixty -three  per  cent  of  the  teachers  had  at  least  four  years 
of  professional  training.  Sixty-nine  per  cent  of  these  teachers  indi¬ 
cated  a  major  field  of  study  from  the  social  studies.  Only  fifty-two 
per  cent  of  the  responding  teachers  were  responsible  for  classes  of 
language.  This  was  surprising  as  the  Alberta  curriculum  for  junior 
high  schools  was  originally  designed  for  a  social  studies -language 
block.  No  teacher  taught  only  social  studies.  In  every  instance  she 
was  also  responsible  for  some  other  subject  area. 

Most  schools  involved  in  the  study  did  not  have  regularly 
scheduled  periods  for  the  social  studies  classes  to  use  the  library. 

Five  per  cent  of  the  teachers  indicated  that  they  could  never  use  the 
library  for  lessons.  Only  thirty-nine  per  cent  indicated  that  they  used 
the  library  frequently  and  nineteen  per  cent  never  used  the  library. 

Sixty-eight  per  cent  of  the  teachers  found  that  the  prescribed 
textbooks  do  not  adequately  cover  the  social  studies  program.  These 


82 

teachers  suggested  the  use  of  such  supplementary  materials  as  news¬ 
papers,  magazines  and  pamphlets.  Historical  novels  and  biographies 
were  also  recommended  as  valuable  supplementary  material. 

The  results  of  the  questionnaire  indicate  that  teachers  make 
frequent  reference  to  historical  novels  and  biographies  when  teaching 
social  studies.  Sixty  per  cent  of  them  stated  that  they  also  recommend 
titles  of  such  books  for  additional  reading.  Many  teachers  assign 
reading  in  this  material  and  then  test  on  it  for  report  cards  by  grading 

paragraphs,  essays  or  book  reviews. 

Several  teachers  reported  that  the  existence  of  the  High  School 
Entrance  Examinations,  written  at  the  end  of  the  grade  nine  year, 
prevents  them  from  exploring  the  social  studies  program  beyond  the  text¬ 
books  on  which  the  examinations  are  based.  They  expressed  concern  that 
the  social  studies  courses,  particularly  for  grade  nine,  are  too 
intensive  now  and  that  adding  extra  supplementary  reading  would  make 
the  courses  unmanageable. 

The  response  to  the  teacher  questionnaire  was  weak.  There  was 
a  seventy  per  cent  return  but  that  amounted  to  only  ninety-four  out 
of  the  limited  number  of  one  hundred  and  thirty-three  questionnaires 
sent  out.  In  an  attempt  to  protect  the  anonymity  of  the  respondent, 
the  investigator  had  left  no  means  of  doing  a  follow-up  on  unreturned 
questionnaires.  The  returns  received,  however,  provided  a  variety  of 
responses, 

V.  CONCLUSIONS 


This  study  was  undertaken  with  three  main  problems  in  mind.  The 
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first  problem  -was  to  determine  if  writers  of  professional  literature  in 
the  field  of  social  studies  suggested  any  value  in  the  use  of  historical 
novels  and  biographies  in  teaching  social  studies  courses* 

A  survey  of  the  professional  literature  in  this  field  indicated 
that  educators  are  in  general  agreement  that  there  is  much  value  in 
using  historical  novels  and  biographies  in  teaching  social  studies. 

This  material  cannot  replace  the  study  of  social  studies  'but  it  is 
excellent  enrichment  material,  for  it  can  stimulate  an  interest  in,  and 
an  appreciation  for  the  past.  Students  also  enjoy  this  type  of  reading 
so  they  are  already  motivated  and  anxious  to  do  assignments. 

The  second  problem  was  to  determine  if  historical  novels  and 
biographies  are  available  to  teachers  and  classes  in  junior  high  school. 
The  returns  on  the  questionnaire  indicate  that  this  type  of  material  is 
only  in  moderate  supply.  From  a  list  of  one  hundred  books,  the  average 
number  of  books  catalogued  in  the  schools  was  fifty “five.  Forty-five 
per  cent  of  the  teachers  who  reported  also  indicated  that  their  school 
libraries  were  inadequately  supplied  with  historical  novels  and 
biographies . 

The  third  major  problem  was  to  determine  if  teachers  were  using 
historical  novels  and  biographies  in  developing  their  social  studies 
programs.  The  results  from  the  questionnaires  revealed  that  over  sixty- 
five  per  cent  of  the  teachers  make  reference  of  historical  novels  and 
biographies  in  their  teaching  and  fifty-five  per  cent  recommend  titles 
to  be  read  by  their  students.  Nearly  that  many  teachers  assign  such 
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reading  and  grade  paragraphs,  essays  or  book  reviews  for  report  card 
marks. 

VI.  IMPLICATIONS 

The  consensus  of  opinion  drawn  from  the  related  literature  on 
the  subject  of  the  value  of  the  historical  novels  and  biographies  would 
suggest  that  much  benefit  can  be  derived  from  their  use  in  enriching 
the  social  studies  program.  Since  the  students  of  the  junior  high 
school  level  are  highly  motivated  to  reading  historical  novels  and 
biographies,  a  great  potential  exists  in  the  properly  directed  use  of 
such  literature.  The  vicarious  experiences  of  reading  such  books  brings 
to  life  the  past  events  and  characters  and  allows  the  young  reader  to 
interpret  the  past  in  light  of  the  information  which  is  presented  to 
him.  Teachers  and  librarians  must  be  made  aware  of  the  excellent 
material  that  is  available  in  this  field.  A  carefully  planned  program 
of  enrichment  reading  might  well  be  included  in  the  social  studies 
curriculum  guide  as  an  aid  for  the  teacher. 

Because  such  a  reading  program  requires  careful  adult  guidance 
in  the  selection  of  material,  curriculum  designers  might  possibly  take 
some  responsibility  for  organizing  an  annotated  bibliography  which 

could  be  used  by  librarians  and  teachers  in  preparing  their  annual 
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library  book  orders.  A  bibliography  for  grade  nine  appears  in  Appendix 
G.  These  books,  if  approved  by  the  Department  of  Education  could  then 
be  purchased  at  the  discount  price  allewed  on  such  authorized  publicat¬ 
ions.  The  reduced  cost  should  make  more  books  available. 
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Librarians  may  need  more  assistance  from  social  studies  teachers 
in  selecting  enrichment  reading  material  for  the  libraries.  Librarians 
should  also  endeavor  to  make  the  school  library  available  to  classes 
and  teachers  of  social  studies  as  frequently  as  possible. 

VI.  NEED  FOR  FURTHER  STUDY 

This  study  is  merely  the  beginning  of  a  large  study  on  enrich¬ 
ing  the  teaching  of  social  studies.  As  a  survey,  nothing  was  done  to 
investigate  the  actual  effects  of  extensive  supplementary  reading  in 
developing  greater  understandings  in  social  studies.  An  experimental 
study  to  determine  if  enrichment  reading  affects  either  understandings 
of  interests  is  needed. 

The  survey  of  the  quantity  of  historical  novels  and  biographies 
available  in  the  schools  was  limited  to  a  restricted  but  popular 
ordering  catalogue.  An  extensive  survey  to  determine  the  actual  supply 
of  historical  novels  and  biographies  in  school  libraries  is  needed 
as  is  a  study  to  determine  those  books  found  to  be  most  interesting 
and  valuable  by  the  students. 

A  limited  annotated  bibliography  of  appropriate  titles  to 
compliment  the  grade  nine  social  studies  program  follows  this  study 
in  Appendix  C.  Similar  bibliographies  are  required  for  the  grade  seven 
and  the  grade  eight  courses. 

As  the  turn-over  of  teachers  in  the  junior  higji  school  appears 
to  be  excessively  high,  investigation  into  the  problem  of  recruitment 
and  retention  of  teachers  at  this  level  seems  warranted. 


. 
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11623  -  77th  Avenue 9 
Edmont  on  9  Alb  e  rt  a , 
January 9  1967. 


Dear 


I  am  engaged  in  some  research  in  connection  with  my  studies  in 
Secondary  Education  at  the  University  of  Alberta.  The  purpose  of  this 
study  is  to  determine  the  use  of  the  historical  novel  in  the  teaching  of 
social  studies  in  the  junior  high  schools  of  the  Edmonton  Public  School 
System. 


I  would  be  grateful  if  you  would  assist  me  in  this  research  by  com¬ 
pleting  the  questionnaire.  It  is  not  necessary  to  list  the  name  of  the 
school  or  the  teachers  or  librarians  involved.  The  questionnaire  contains 
no  identifying  marks  and  individual  respondents  and  schools  will  remain 
completely  anonymous.  The  questionnaire  merely  attempts  to  determine  the 
availability  of  historical  novels  in  the  library. 

A  subsequent  questionnaire  will  be  mailed  to  teachers  of  junior 
high  school  social  studies  in  an  attempt  to  determine  the  use  and  value 
of  the  historical  novel  in  teaching  the  social  studies  program. 

It  is  my  intention  to  develop  a  recommended  and  annotated  biblio¬ 
graphy  of  historical  novels  which  would  be  useful  in  enriching  the  present 
program.  Perhaps  this  could  be  of  some  value  to  librarians  in  selecting 
library  books. 

I  have  the  approval  of  the  office  of  the  Superintendent  of  the 
Edmonton  Public  School  Board  in  this  endeavor. 

After  you  have  completed  checking  the  book  titles  which  are  avail¬ 
able  in  your  library  would  you  please  mail  it  to  me  in  the  stamped  envelope 
at  your  earliest  convenience. 

I  am  most  grateful  for  your  cooperation. 


Yours  sincerely , 


Austin  Youngberg 
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Please  check  off  each  of  the  following  book  titles  which  appears 
in  the  card  catalogue  of  your  school  library. 


THE  BOY  IN  BUCKSKINS 
FLICKER'S  FEATHER 
THE  GOLDEN  TRAIL 
THE  N  OR 1  WESTERS 


Iris  Allan 
M,  P.  Allen 
Pierre  Berton 


Marjorie  W.  Campbell 
YOUNG  MAC  OF  FORT  VANCOUVER 

Mary  Jane  Carr 

SHADOWS  ON  THE  ROCK 
FUR  TRADE  GOVERNOR 
RED  RIVER  ADVENTURE 
DRUMS  IN  THE  FOREST 
GUNS  AT  QUEBEC 
THE  PARK  COUNTRY 
LORD  SELKIRK 

J„  M«  Gray 

CAPTAIN  OF  THE  DISCOVERY 

Roderick  Haig-Brown 


Willa  Cat her 
J.  W.  Chalmers 
J.  W„  Chalmers 
Allan  Dwight 
Allan  Dwight 
Annie  L.  Gaetz 


BUCKSKIN  COLONIST 
LAND  DIVIDED 
REBELS  RIDE  AT  NIGHT 
TREASON  AT  YORK 


John  F.  Hayes 
John  F.  Hayes 
John  F0  Hayes 


John  F.  Hayes 
DRUMMER  BOY  FOR  MONTCALM 

Wilma  Pitchford  Hayes 


THE  GOLDEN  DOG 
THE  SCARLET  FORCE 
AIRBORN  FRCM  E  Hi  ON TON 


William  Kirby 
Morris  Longstreth 


Eugene  Louise  Myles 
BETWEEN  THE  RED  AND  THE  ROCKIES 

Grant  MacEwan 
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BLANKETS  AND  BEADS 
BUCKSKIN  BRIGADIER 
REVOLT  IN  THE  WEST 
ORIMHA  OF  THE  MOHAWKS 
THE  DEFIANT  AGENT 
SEATS  OF  THE  MIGHTY 
THE  BOLD  HEART 


James  Gc  MacGregor 
E0  A*  McCourt 
E,  Ac  McCourt 
Charles  No  man 
Andra  Norton 
Gilbert  Parker 
Josephine  Phelan 


TOWARDS  THE  LAST  SPIKE 

E«  J.  Pratt 

BLACKFOOT  CROSSING 

Noma  Sluman 

IN  SEARCH  OF  THE  MAGNETIC  NORTH 

G.  Fc  Stanley 

CHAMPLAIN,  NORTHWEST  VOYAGEUR 


FORTRESS  NORTH 
THE  MAP  MAKER 


Louise  Ho  Tharp 
Ella  Jacoby  Walker 
Kerry  Wood 


AFRICAN  MYTHS  AND  LEGENDS 

Kathleen  Amott 
MY  HEART  HAS  SEVENTEEN  ROCMS 

Carol  Bartholomew 

RUAN 

Winnifred  Bryher 

SIR  WALTER  RALEIGH 

John  Buchan 

JOHN  A0  MACDONALD,  THE  YOUNG  POLITICIAN 

Do  Go  Creighton 

SHADOWS  ON  THE  GRASS 

Isak  Dine sen 

INDIA 

Walter  Ashin  Fairservis 

MOONFLEET 

Jo  Falkner 

CITY  OF  BELLS 

E0  Goudge 

ADAM  OF  THE  ROAD 

Elizabeth  Janet  Gray 


. 
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THE  FLAME  TREES  OF  THIKA 

Elspeth  Huxley 

VALLEY  OF  RUBIES 

Joseph  Kessel 

WESTWARD  HO! 

Charles  Kingsley 

PUCK  OF  POOR'S  HILL 

Rudyard  Kipling 
PLAIN  TALES  FROM  THE  HILLS 

Rudyard  Kipling 

DRAKE  THE  MAN  THEY  CALLED  PIRATE 

J.  Le  Latham 

LET  MY  PEOPLE  GO 

Albert  John  Luthuli 
LAND  AND  THE  PEOPLE  OF  INDIA 

Manorama  Modak 

GOLDEN  WARRIOR 

Hope  Muntz 

TALES  FRCM  A  TROUBLED  LAND 

Allan  Pat  on 

STORY  OF  KING  ARTHUR  AND  HIS  KNIGHTS 

H.  Ryle 

IVANHOE 
TALISMAN 
BLACK  ARROW 
KIDNAPPED 
KNIGHT'S  FEE 
VANITY  FAIR 
THE  HARMLESS  PEOPLE 
MIST  OVER  ATHELNEY 

A0  Go  Trease 
THE  HEART  OF  THE  HUNTER 

Laurens  Van  der  Post 

ON  SAFARI 

Theodore  J0  Walbeck 

KNIGHT  CRUSADER 

Ronald  Welch 

ONCE  AND  FUTURE  KING 

To  Ho  White 

TREEGATE’S  RAIDERS 

Le  Po  O'Connor  Wibberley 


Sir  Walter  Scott 
Sir  Walter  Scott 
Ro  Lo  Stevenson 
Re  Lo  Stevenson 
Rosemary  Sutcliff 
William  Mc  Thackeray 
Elizabeth  Mo  Thomas 
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HORACE  GREEN LEI 

Edward  Allen 

NOBODY  KNOWS  MY  NAME 

James  Baldwin 

MY  ANTONIA 

Willa  Cather 

YOUTH  BID  GASPAR  RUIZ 

Joseph  Conrad 

LAST  OF  THE  MOHICANS 

James  Fennimore  Cooper 

HEROES  OF  CIVILIZATION 

Cottier  and  Jaffe 

JOHN  A.  MACDONALD,  THE  OLD  CHIEFTAIN 


TEN  BRAVE  MEN 

Do  Go  Creighton 

RIDE  WITH  THE  EAGLE 

Sonia  Daugherty 

Julia  Davis 

OLIVER  TWIST 

Charles  Dickens 

WALTER  REED 

Edward  F.  Dolan  Jr. 

DRUMS  ALONG  THE  MOHAWK 

Wo  D,  Edmonds 


BRAZILIAN  ADVENTURE 

JOHNNY  THEMAIN 

Po  Fleming 

Esther  Forbes 

FORK  IN  THE  TRAIL 

Vel  Gendron 

THE  RATTLESNAKE  GOD 

Jo  Holden 

LEVKO 

Anne  MacMillan 

SPEAKING  OF  CANADA 

TWO  ARROWS 

Vincent  Massey 

SCARLET  PIMPERNEL 

Cornelia  Meigs 

Baroness  Orczy 
WITCH  OF  BLACKBIRD  POND 

Elizabeth  G»  Speare 

WORKERS  FOR  HUMANITY 

John  Spencer 

DANIEL  BOONE,  BOY  HUNTER 

Augusta  Stevenson 

RAILROAD  TO  FREEDOM 

Hildegaarde  Swift 


ELIZABETH  OF  THE  MAYFLOWER 


UP  FRCM  SLAVERY 

Myrtle  Trachsel 

LOST  WORLDS 

Bo  To  Washington 

A.  T.  White 

DANIEL  BOONE,  WILDERNESS  SCOUT 

S0  E0  White 

PETER  TREEGATE '  S  WAR 

Leonard  Wibberley 

BRIDGE  OF  SAN  LUIS  REY 

To  Wilder 


SUN  EAGLE 


Geraldine  Wyatt 
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11623  -  77th  Avenue, 
Edmonton,  Alberta, 
January,  1967= 


Dear 

I  am  writing  to  invite  you  to  participate  in  a  survey  being  carried 
out  as  part  of  a  thesis  on  the  value  and  use  of  the  historical  novel  and 
biography  in  the  teaching  of  junior  high  school  social  studies.  It  is 
my  hope  that  as  a  result  of  this  study  we  may  have  a  better  understanding 
of  the  use  of  library  facilities  to  aid  us  in  our  teaching  program.  As 
a  teacher  of  social  studies  at  this  level  you  are  also  no  doubt,  extremely 
interested  in  this  aspect. 

A  questionnaire  has  been  sent  to  the  librarian  in  your  school  in 
an  attempt  to  identify  the  most  frequently  catalogued  historical  novels 
and  biographies  which  pertain  to  your  subject  area.  Now  your  assistance 
is  solicited  in  this  project  so  that  I  may  determine  the  value  of  these 
books  in  teaching  the  present  social  studies  program. 

It  would  be  greatly  appreciated  if  you  would  answer  the  enclosed 
questionnaire  and  forward  it  to  me  in  the  stamped  envelope  provided. 

Please  do  not  include  your  name  nor  the  name  of  your  school  as  I 
wish  to  ensure  the  anonymity  of  participants  in  this  study. 

I  am  most  grateful  for  your  cooperation  in  this  study. 

Yours  sincerely. 


Austin  Youngberg 
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QUESTIONNAIRE 

TEACHERS  OF  JUNIOR  HIGH  SCHOOL  SOCIAL  STUDIES 

1 .  Personal 

1.  You  are  (male  female)  (Underline  answer) 

2.  What  is  your  total  number  of  years  of  teaching  experience? 
(Underline  answer) 

0-2,  3-5,  6-10,  11-15,  16-over 

3*  Of  these,  how  many  years  have  you  been  teaching  social  studies 
in  junior  high  school?  (Underline  answer) 

0-2,  3-5,  6-10,  11-15,  16-over 

4.  How  many  full  years  of  University,  Normal  School,  or  Teachers' 
College  training  do  you  have? 


5»  At  University,  what  was  your  major  field  of  studies? 

6.  You  presently  teach:  (Underline  answer) 

1,2,3, 4,  classes  of  grade  seven  social  studies 

1,2, 3, 4,  classes  of  grade  eight  social  studies 

1,2, 3, 4,  classes  of  grade  nine  social  studies 

7o  What  other  subject(s)  in  addition  to  social  studies  are  you 
presently  teaching? 

1  o  2, 

3  *  _ 

11,  School  Organization 

X.  How  many  junior  high  schbol  teachers  are:  there  in  your  school? 
(Underline  answer) 

16-20, 


5-10, 


11-15, 


21-25, 


over  25 
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2.  How  many  of  these  teachers  instruct  in  junior  high  school 
social  studies?  (Underline  answer) 

1,  2,  3,  4,  5*  6,  7,  8,  9,  10,  11,  12. 

3.  Your  school  has  the  services  of  a  librarian  for:  (Underline 
answer) 

full  time,  about  3/4  time,  about  1/2  time, 

less  than  l/2  time. 

4.  The  library  is  available  for  social  studies  classes.  (Under¬ 
line  answer) 

never,  by  appointment,  once  a  week,  more  than 

once  a  week. 


111.  Social  Studies 

1.  Do  you  find  the  prescribed  texts  adequately  cover  the  social 
studies  program.  (Underline  answer) 

Yes  No 

2.  What  outside  material  do  you  find  most  useful  in  developing 
your  social  studies  program? 


3«  As  for  reading  and  reference  material  for  social  studies  how 
do  you  find  the  stock  of  your  library?  (Underline  your  ans¬ 
wer.) 

well  stocked,  inadequately  stocked,  very  poorly 

stocked. 

4.  As  a  social  studies  class  how  often  do  you  use  the  library? 
(Underline  your  answer.) 

never,  infrequently  (2-5  times  yearly),  frequently 
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IV.  Historical  Novel  and  Biography 


1*  Do  you  make  reference  to  historical  novels  and  biography  in 
relation  to  the  content  of  the  social  studies  program? 
(Underline  answer) 

Yes  No 

2.  If  you  do  make  mention  of  this  material  which  ones  do  you  find 
most  valuable  for  each  grade  level?  List  only  for  grades  you 
are  presently  teaching. 

Grade  Seven  Grade  Eight 


1. 


1. 


2 . 


2. 


3. 


4. 

5. 


3. 

4. 
5« 


Grade  Nine 


1. 


2.  _ _ _ 

3o  _ _ _ 

4.  _ _ 

5.  ____________ 

3 .  Do  you  recommend  to  your  class  worthwhile  outside  reading  of 
this  kind?  (Underline  answer) 

Yes  No 

4.  If  so5  what  have  you  recommended?  (State  grade) 

1.  _  _____ 


2. 


3 
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5. 


5.  Do  you  ever  assign  outside  reading  to  the  class  at  this  level? 
(Underline  answer) 

Yes  No 

6.  If  so,  what  reading  have  you  assigned  as  a  class  assignment? 
(State  grade) 

1.  _ 


2. 


3 . 

4. 


5*  _ _ _ 

7*  Do  you  test  this  outside  reading?  (Underline  answer) 

Yes  No 

8.  If  MyesM  how  do  you  test  this? 


9.  Do  you  give  credit  for  any  outside  reading  done  in  relation 
to  the  social  studies  program  for  report  card  marks?  (Under¬ 
line  answer) 


Yes  No 

10.  Do  you  provide  the  opportunity  for  students  to  report  on  out¬ 
side  reading  they  have  done  voluntarily  to  you?  to  the  class? 

11.  What  titles  have  students  volunteered? 


- 
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ANNOTATED  BIBLIOGRAPHY 


UNIT  I  -  ENVIRONMENT  AFFECTS  LIVING 


Bond,  A.  R.  Pick  Shovel  and  Pluck .  (Rev.  ed.).  New  York:  Scientific 
American  Publishing  Co.,  1931* 

This  book  covers  the  period  1900-1920  and  surrounds  the  engineer¬ 
ing  feats  which  were  involved  in  the  building  of  the  Panama  Canal. 

Cavanna,  Betty.  A  Time  for  Tenderness .  New  York:  Morrow,  1962. 

This  is  the  story  of  an  American  family  who  have  moved  to  Rio  de 
Janeiro  and  describes  their  attempt  to  adjust  to  the  social  conditions 
of  that  city.  It  focuses  much  attention  on  the  social  life  of  Brazil, 

Chidsey,  D.  B.  Panama  Passage.  New  York:  Doubleday,  1946. 

An  exciting  account  of  the  work  of  Gorgas  in  the  building  of  the 
Panama  Canal.  It  is  centered  on  the  period  1900-1914 • 

Judson,  Clara  I.  Soldier  Doctor.  New  York:  Scribner,  1942. 

The  biography  of  Gorgas  and  his  attempt  to  control  yellow  fever 
and  the  subsequent  building  of  the  Panama  Canal.  This  is  an  exciting 
version  and  easily  holds  the  interest  of  young  readers. 

Sperry,  Armstrong.  Frozen  Fire.  Garden  City:  Doubleday,  1956. 

This  is  the  story  of  two  American  young  men  in  search  of  diamonds 
in  the  Brazilian  Amazon.  It  brings  in  the  history  of  the  hidden  Inca 
treasures  but  mainly  it  is  supplementary  reading  on  the  geography  and 
history  of  South  America. 

Sperry,  Armstrong.  Thunder  Country.  New  York:  Macmillan,  1952. 

A  story  centered  in  the  jungles  of  South  America.  It  describes 
the  expeditions  in  the  jungles  of  Venezuela  and  gives  good  accounts 
of  the  encounters  with  strange  animals  and  hostile  Indians. 

Welbeck,  J.  B.  Jungle  Journey .  New  York:  Viking,  1956. 

An  account  of  a  scientific  expedition  by  the  author  and  her  husband 
through  the  jungles  of  Guyana. 


UNIT  II  -  INDUSTRIAL  EXPANSION  HAS  LED  TO 
BUSINESS  ORGANIZATION 


Beard,  Charles.  The  Industrial  Revolution.  (2nd.  ed.).  London;  George 
Allen  &  Co.,  1911. 

This  book  deals  with  the  development  of  the  Industrial  Revolution 
and  the  effects  of  an  uncontrolled  industrial  expansion  on  English 
life. 

Bennett,  John,  Master  Skylark .  New  York;  Grosset,  1924. 

An  excellent  story  of  life  and  society  in  Elizabethan  England. 

It  has  good  style  and  a  strong  historical  background  while  showing 
the  structure  on  an  early  society. 

Bluemle,  Andrew.  Automation .  New  York;  World  Publishing  House,  1963. 

This  book  deals  with  the  development  and  problems  of  the  new 
scientific  world  of  automation.  It  goes  into  the  evolution  of 
machines  in  offices,  oil  refineries  and  banks.  The  labor  and 
business  problems  are  discussed.  It  contains  mature  material. 

Burton,  Elizabeth.  Here  is  England .  New  York;  Ariel  Books,  1965. 

The  author  describes  her  country  to  North  Americans.  She  discus¬ 
ses  government,  famous  buildings,  literature  and  the  industrial 
revolution.  She  makes  their  history  fascinating. 

Burton,  Hisler.  Time  of  Trial.  Cleveland;  World  Publishing  Co.,  1964. 

A  story  of  the  London  slums  of  1801.  It  gives  a  good  account  of 
the  unfortunates  and  the  injustices  of  the  poverty  stricken  who 
seemed  helpless  to  improve  their  station. 

Clark,  W.  H.  Famous  Leaders  of  Industry.  (6th  series).  Boston;  Page, 

1955. 

This  is  a  series  of  selected  biographies  which  gives  a  short  ac¬ 
count  of  many  of  the  major  industrialists  and  how  they  shaped  our 
world . 

Dickens,  Charles.  Hard  Times.  New  York;  Scribner,  n.d. 

This  story  deals  with  the  period  of  1820-1850  and  shows  the  per¬ 
sonal  effects  of  the  Industrial  Revolution  in  England.  This  is  also 
the  time  of  the  beginning  of  the  major  reforms. 

Dickens,  Charles.  Oliver  Twist .  New  York;  Dodd,  n.d. 

A  classic,  first  published  in  1837  about  a  boy  who  represents 
the  poor  of  England.  He  becomes  a  victim  of  a  merciless  social 
environment.  The  book  has  so  successfully  made  its  way  to  the 
conscience  of  the  people  that  many  needed  reforms  followed. 


107 


Dutton,  W.  S.  Adventures  in  Big  Business .  Philadelphia:  Winston,,  1958* 
This  is  a  collection  of  the  successes  of  some  of  the  industrial 
giants o 

Fanning,  Leonard  M«  Fathers  of  Industries.  Philadelphia:  Lippincott, 

1962. 

This  book  deals  with  the  more  outstanding  inventors  and  industri¬ 
alists  in  the  development  of  American  industry.  As  it  handles  them 
separately  only  the  necessary  parts  need  be  used. 

Gray,  Elizabeth  Janet.  Adam  of  the  Road,  New  York:  Viking,  1942. 

Winner  of  the  Newbery  Medal,  1943 «  A  fictional  story  of  a  boy  who 
is  caught  up  by  minstrels  of  the  thirteenth  century  England.  There 
is  a  good  account  of  the  social  structure  of  that  time. 

Hayes,  Dorsha.  Who  Walk  with  the  Earth .  New  York:  Harper,  1945 . 

It  gives  an  account  of  the  difficult  times  of  labor  troubles  and 
unemployment  into  the  movement  of  organized  labor.  It  is  mature  read¬ 
ing. 

Johnson,  Annabel.  The  Bearcat .  New  York:  Harper,  I960. 

A  story  dealing  with  mines  and  mining  conditions  in  the  coal  fields 
of  Montana.  It  also  tells  in  fictional  fashion  the  organization  of 
trade  unions  to  improve  conditions. 

Judson,  Clara  I.  Andrew  Carnegie.  New  York:  Follett,  1964. 

The  biography  of  the  great  steel  industrialist  in  the  United  States. 
It  gives  a  good  account  oi'  the  change  to  industry  and  big  business. 

Lavine,  Sigmund  A.  Famous  Industrialists .  New  York:  Dodd,  1961. 

This  book  contains  the  biographies  of  thirteen  famous  businessmen 
and  industrialist  who  have  brought  major  changes  to  the  world.  Seme 
are:  Henry  Ford,  Cyrus  McCormick  and  Andrew  Carnegie. 

Lobnell,  Helen.  Thread  of  Victory.  New  York:  McKay,  1963. 

Robert  Owen’s  efforts  to  improve  conditions  in  the  mills. 

Marsh,  Hanet  A.  * Prentice  in  Old  London.  Boston:  Houghton,  1941 » 

The  story  of  the  guilds  in  the  period  of  1634  to  1680,  It  includes 
the  life  of  those  closely  affected  by  the  guild  system  and  weaves  in 
the  birth  of  trade  unions. 

Neyhart,  Louise  A.  Henry  Ford ,  Engineer.  Boston:  Houghton,  1950 

A  biography  of  inventive  genius  and  what  his  invention  meant  to 
the  industrialization  of  America. 
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Quennell,  Marjorie  and  Quennell,  C.  H.  B.  A  History  of  Everyday  Things 
In  England .  New  York:  Scribner,  1934. 

This  book  deals  with  the  rise  of  industrialism  from  1733  to  1851. 

The  roots  of  industrialism  and  the  various  stages  of  its  development 
are  presented  in  a  readable  volume  which  contains  many  illustrations. 

Reader*  W.  J.  Victorian  England.  New  York:  G.  P,  Putnam’s  Sons,  1964. 

This  is  a  description  of  England  during  Victoria.  It  pictures  its 
greatness;  its  contrasts  of  wealth  and  poverty  in  the  industrial  state. 

Selvin,  David  F.  Sam  Gompers:  Labor ’ s  Pioneer.  Aberlard-Schuman ,  1964. 

The  biography  of  the  organizer  of  the  A,  F.  0f  L.  and. a  picture  of 
the  deplorable  labor  conditions  during  Gomper’s  youth. 

Shippen,  Katherine  B.  Andrew  Carnegie  and  the  Age  of  Steel.  New  York: 
Random,  1958. 

A  biography  of  a  son  of  a  Scottish  immigrant  who  rises  from  a  boy 
from  poverty  to  the  position  of  a  multimillionnaire  by  developing 
the  steel  industry  in  America. 

Shippen,  Katherine  B.  The  Union  Cause.  New  York:  Harper,  1958. 

Trade  unions  and  the  growth  and  development  of  organized  labor  are 
handled  from  the  early  craft  and  trade  societies  to  today’s  powerful 
forces. 

Thome,  Florence  C.  Samuel  Gompers ,  American  Statesman.  New  York: 
Philosophical,  1957. 

A  biography  of  a  young  man  who  becomes  the  leader  of  labor  and  who 
understands  the  place  of  labor  in  a  democracy.  This  is  mature  read¬ 
ing. 
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UNIT  III  -  .AMERICAN  CULTURE  WAS  DEVELOPED 
THROUGH  EUROPEAN  SETTLEMENT 


Adelson,  Leone.  Red  Sails  on  the  James.  New  York:  McKay,  1953. 

This  is  the  story  of  the  settlement  of  Jamestown  in  Virginia  dur¬ 
ing  its  early  beginning .  It  deals  with  the  period  from  1620  to  1650. 

Agle,  N.  H,  Lord  Baltimore.  New  York:  Holt,  1962. 

An  account  of  the  early  days  on  the  Atlantic  Coast  and  the  Catholic 
settlement  of  Lord  Calvert's  at  Balitmore. 

Alegeria,  Fernando.  Lautaro.  New  York:  Farrar  &  Rinehart,  1944* 

This  is  an  account  of  the  distress  brought  to  the  Indians  of  Chile 
by  the  Spanish  invasion  during  the  eighteenth  century. 

Allen,  Dexter.  Jaguar  and  the  Golden  Stag.  New  York:  Coward-McCann,  1956. 

An  account  of  the  Aztec  civilization  at  its  highest  during  the 
fifteenth  century. 

Allen,  Merritt.  East  of  Astoria.  New  York:  Longmans,  1965. 

The  founding  of  Astoria  on  the  Columbia  in  Oregon  is  retold  in 
narrative.  Based  on  historical  fact,  it  describes  the  travel  and 
hardships  of  the  early  travellers  and  traders  in  the  Northwest. 

Allen,  Merritt.  Johnny  Reb.  New  York:  Longmans,  1952. 

A  story  of  the  American  Civil  War.  It  tells  of  the  development  of 
a  young  recruit  as  he  becomes  a  soldier.  The  Southern  cause  is  given 
prominence. 

Allen,  T.  D,  Troubled  Border.  New  York:  Harper,  1954* 

An  account  of  the  claims  laid  by  both  the  U.S.A,  and  Canada  to  the 
territories  of  the  Northwest. 

Alter,  Robert  E.  Listen.  The  Drums ! .  New  Yorks  Putnam’s,  1965. 

An  authentic  and  historically  accurate  dramatization  of  Washington's 
first  command. 

Archer,  G.  L.  Mayflower  Heroes.  New  York:  Century,  1931. 

Gives  a  picture  of  the  Pilgrims  as  living  human  beings.  The  reader 
is  allowed  the  pleasure  of  living  with  them  and  battling  the  problems 
of  pioneer  life. 

Archer,  L.  G.  With  Axe  and  Musket  at  Plymouth .  New  York:  American 
Historical  Society,  1936. 

A  narrative  of  the  Plymouth  Colony  told  in  a  style  that  makes  history 
live. 
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Attwood,  Adeline.  Treasure  of  the  Sun.  Bostons  Houghton,  1953 » 

Pizarro's  invasion  and  the  destruction  of  the  Inca  Empire  of  Peru 
is  retold. 

Bailey,  Bernadine  F.  Famous  Latin  American  Liberators .  New  Yorks  Dodd, 

I960. 

A  collection  of  the  famous  liberators.  An  excellent  addition  for 
this  unit  of  study. 

Bakeless,  John.  Adventures  of  Lewis  &  Clark .  Boston:  Houghton,  1962. 

The  exploration  of  these  men^  as  they  make  their  way  to  the  Pacific. 

Baker ,  Nina  B.  Amerigo  Vespucci.  New  Yorks  Knopf,  1956. 

An  account  of  the  explorations  of  the  man  who  gave  his  name  to  the 
New  World. 

Baker,  Nina  B.  Henry  Hudson.  New  Yorks  Knopf,  1958. 

The  career  and  voyages  of  discovery  of  a  great  but  often  forgotten 
explorer . 

Baker,  Nina  B.  He  Wouldn 8 1  Be  King.  New  Yorks  Vanguard,  1941 « 

The  biography  of  the  liberator  of  South  America,  Simon  Bolivar. 

It  shows  him  as  a  soldier  and  a  statesman. 

Baker,  Nina  B.  Juan  Ponce  de  Leon,  New  Yorks  Knopf,  1957. 

An  account  of  the  Spanish  discovery  and  exploration  in  America, 
particularly  Florida. 

Baker,  Nina  B.  Juarez 3  Hero  of  Mexico.  New  Yorks  Webster,  1949. 

The  biography  of  the  peon  boy  who  rises  to  be  the  first  president 
of  Mexico  and  proves  the  ability  and  courage  of  the  Mexican  Indian. 

Baker,  Nina  B.  Sir  Walter  Raleigh .  New  Yorks  Harcourt,  1950. 

A  readable  account  of  Raleigh's  life,  his  interests  in  the  New 
World  and  his  influence  on  Queen  Elizabeth. 

Barbour,  R„  H.  Giles  of  the  Mayflower.  New  Yorks  Appleton,  1929 -> 

From  1608  to  1620  saw  the  settlement  of  the  first  settlers  in  the 
U.S.A.  The  landing  of  the  Pilgrims  in  1620  was  most  significant. 

Barr,  Mrs.  A.  E.  A  Maid  of  Old  New  York.  New  Yorks  Dodd,  Mead,  1911. 

New  York  in  the  time  of  Peter  Stuyvesant . 

Barnes,  E.  W.  Free  Men  Must  Stand.  New  Yorks  McGraw,  1962. 

The  causes  and  the  issues  of  the  American  Revolution  suggest  no 
choice  was  left  for  the  Colonists. 

Barrett,  W.  E.  Woman  on  Horseback.  Garden  City,  N.Y.:  Doubleday,  1952. 

The  story  of  Francisco  Lopez  of  Paraguay. 
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Bedford- Jones  H.  Drums  of  Dambala.  New  York;  Govici  Friede,  1932* 

The  account  of  Toussaint  L9Ouverture  and  his  revolution  in  Haiti* 

Bennet,  Rowena  B,  Runner  for  the  King.  New  York;  Follett,  1963. 

The  story  of  the  Inca  civilization  from  early  times  to  1532. 

Blair,  Walter.  Davy  Crockett ,  Frontier  Hero.  New  York;  Harper,  1956. 

An  excellent  book  which  separates  the  truth  from  the  exaggerated 
legendary  figure  of  an  American  hero. 

Borg,  W.  A.  White  Gold  of  the  Aztecs.  New  York;  Humphries,  1961. 

Spain,  led  by  Hemado  Cortes,  defeated  Mexico.  This  story  goes 
back  to  1485  and  covers  the  Spanish  invasion. 

Borland,  Barbara  D.  The  Greater  Hunger.  New  York;  Appleton,  1962. 

Emigrants  left  England  to  come  to  the  New  World  to  better  their 
conditions.  This  was  not  always  possible.  The  book  deals  with  the 
early  1600 8  s . 

Borreson,  Mary  J.  Let 8  s  ^  to  the  First  Independence  Day.  New  York; 
Putnam9 s,  1962. 

The  book  takes  the  reader  back  to  the  beginning  of  the  American 
Revolution  and  its  causes. 

Boyd,  James.  Drums .  New  York;  Scribner,  1928. 

Though  it  reads  like  fiction,  it  is  more  historical  in  its  account 
of  the  American  Civil  War.  It  puts  the  reader  in  the  heart  of  the 
revolution . 

Bolten,  Ho  E.  Coronado ,  Knight  of  the  Pueblos  and  Plains .  New  York; 
Whittlesey,  1949  * 

Coronado 5 s  conquest  over  the  Southwestern  United  States  is  brought 
to  life. 

Booth,  Edwin.  John  Sutter,  Californian.  Indianapolis;  Bobbs,  1963* 

This  is  the  story  of  the  exciting  account  of  the  California  Gold 
Rush  from  1846  to  1850. 

Brahms,  Caryl.  No  Castanets .  New  York;  Macmillan,  1963. 

The  story  of  the  Portuguese  kings  during  their  terms  of  residence 
in  Brazil  from  1808  to  1828. 

Breyfogle,  W.  A.  Wagon  Wheels .  New  York;  Aladdin,  1956. 

The  National  Road  opened  up  the  West  from  Cumberland  to  St.  Louis. 
This  is  the  story  of  passage  westward  from  Maryland. 

Bradbury,  Bianca.  Goodness  and  Mercy  Jenkins.  New  York;  Washburn,  1963. 

The  story  of  two  unfortunate  orphans  made  wards  of  the  strict 
Puritans  of  Colonial  America  and  how  they  adjust  to  their  problems. 

It  is  a  history  of  the  Puritans  in  New  Haven,  Connecticut. 
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Britt ,  Albert.  The  Boy8 s  Own  Book  of  Frontiersmen .  New  York;  Macmillan, 
1924. 

All  the  favorites  are  included.  Kit  Carson,  Sam  Houston,  Daniel 
Boone,  Wild  Bill  Hickok  and  Davy  Crockett  make  up  only  a  few  of  the 
legendary  figures. 

Brown,  Rose  J.  American  Emperor .  New  York:  Viking,  1945® 

Dorn  Pedro  II  of  Brazil  was  the  only  monarch  ever  to  be  crowned  in 
the  New  World. 

Buckmaster,  Henrietta.  Flight  to  Freedom .  New  York:  Crowell,  1958. 

A  story  of  slavery  in  the  U.S.A.  and  the  underground  railway  to 
freedom. 

Bulla,  C.  R.  John  Billington  9  Friend  of  Squanto .  New  York:  Crowell, 
1957. 

An  account  of  the  landing  of  the  Pilgrims  and  their  first  year  in 
the  New  World. 

Burchard,  Peter.  Jed.  New  York:  Coward  -  McCann,  i960. 

The  story  of  how  a  yankee  soldier  and  a  southern  cowboy  settle 
their  differences.  It  gives  a  good  account  of  the  American  Civil 
War. 

Burt,  Olive  W.  I  Challenge  the  Dark  Sea.  New  York:  Day,  1962. 

A  biographical  account  of  Prince  Henry  the  Navigator  of  Portugal. 
It  takes  place  in  the  time  from  1394  to  1460. 

Campbell,  Camilla.  Coronado  and  His  Captains .  Chicago:  Follett,  1958. 

The  story  follows  Coronado  in  search  of  the  Seven  Cities  of  Cibola 
during  the  1540's. 

Campbell,  Camilla.  Star  Mountains  and  Other  Legends  of  Mexico.  New  York 
Crowell,  1946. 

A  collection  of  legends  from  the  Aztecs,  Mayans  and  the  Toltecs  of 
Mexico. 

Cannon,  Cornelia.  The  Fight  for  the  Pueblo .  Boston:  Houghton,  Mifflin, 

1934  o 

This  is  the  founding  of  Santa  Fe  and  the  story  of  the  Onate 
Ehcpedition  in  the  late  1500's. 

Cannon,  Cornelia.  Heirs.  Boston:  Little,  Brown,  1930. 

An  account  of  the  immigrants  who  came  to  the  U.S.A.  at  the  turn 
of  the  century  in  search  of  a  better  life.  It  is  told  in  turth  and 
honesty. 

Carr,  Mary  J.  Young  Mac  at  Fort  Vancouver.  New  York:  Crowell,  1940. 

An  interesting  account  as  it  deals  with  the  friction  between  the 
Americans  and  the  British  over  the  claim  to  the  Pacific  Northwest. 
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Carrol,  Mary  T.  Man  Who  Dared  to  Care.  New  York;  Longmans ,  1942. 

George  Oglethorpe ,  philanthropist ,  struggled  to  establish  a  colony 
in  Georgia  to  help  the  unfortunates  of  the  Old  World.  This  is  that 
story. 

Caso,  Alfonso.  The  Aztecs.  Norman,,  Oklahoma;  University  of  Oklahoma, 

1958. 

An  account  in  detail  of  the  fundamentals  of  the  culture  and 
religion  of  the  early  Mexicans. 

Gather,  Willa.  My  Antonia.  New  York;  Random,  1942. 

The  story  of  a  family  from  Bohemia  as  they  attempt  to  wrest  a 
living  from  the  prairies.  When  the  father  dies  his  daughter  must 
do  his  work. 

Caudill,  Rebecca.  Tree  of  Freedom.  New  York;  Viking,  1949* 

This  is  a  story  of  character  development.  A  man  takes  his  family 
west  from  North  Carolina  in  1780  to  get  away  from  the  Revolution. 

Cavannah,  Frances.  Abe  Lincoln  Gets  his  Chance.  Chicago;  Rand,  McNally, 
1958. 

A  biographical  account  of  Abe’s  life  up  to  his  election.  It  is 
handled  in  simple  language  which  is  easy  to  read. 

Cavannah,  Frances,  (ed„).  We  Came  to  America.  New  York:  Macrae,  Smith 
Co.,  1954« 

An  excellent  publication  of  the  immigrants  who  came  to  the  U.S.A., 
why  they  came  and  what  they  found.  An  actual  first-hand  account. 

Clark,  Ann  Nolan.  Santiago .  New  York:  Viking,  1955 » 

Santiago  is  an  Indian  boy  from  Guatemala  caught  between  two  cultures. 
There  is  a  good  contrast  of  cultures  and  an  excellent  development  of 
character. 

Clark,  Ann  Nolan.  Secret  of  the  Andes .  New  York:  Viking,  1952. 

A  fictional  account  of  an  Indian  boy  living  high  in  the  Andes  as 
he  herds  the  llama  and  learns  the  legends  of  his  Inca  people, 

Colver,  Anne.  Shamrock  Cargo .  Philadelphia;  Winston,  1952. 

1847 »  the  year  of  the  Irish  potato  famine,  saw  many  of  the  Irish 
leave  Ireland  for  other  places.  Here  it  is  retold. 

Colver,  Anne.  Thomas  Jefferson:  Author  of  Independence .  Philadelphia: 
Winston,  1949. 

A  biography. 

Coblent z,  Catherine  C.  Bells  of  Leyden  Ring.  New  York:  Longmans,  1944. 

The  English  exiles  make  their  way  to  religious  freedom  in  America. 
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Comfort*  Mildred  H.  Prairie  Schooners  West .  New  York:  Beckley-Cardy* 

1949. 

A  story  of  the  wagon  trains  to  California  is  told  in  simple 
language . 

Cooper*  James  Fenimore.  The  Last  of  the  Mohicans  .  New  York:  Scribner* 
n.d. 

An  American  classic  of  the  French  and  Indian  wars.  First  written 
in  1826*  it  gives  a  good  account  of  both  the  lives  of  the  frontiers¬ 
men  and  the  Indians, 

Coumos*  John.  Pilgrimage  Freedom.  New  York:  Holt*  1953. 

Roger  Williams  brought  the  separation  of  the  church  and  the  state. 
This  is  his  story. 

C'rabb*  A.  Lc  Journey  to  Nashville,  Indianapolis:  Bobbs-Merrill*  1937* 

A  story  of  the  founding  of  Nashville  in  1784.  It  is  a  frontier 
story. 

Criss*  Mildred,  Dorn  Pedro  II  of  Brazil .  New  York:  Dodd*  1945. 

A  simple  treatment  of  the  emperor  of  Brazil  who  came  to  rule  in 
the  New  World. 

Criss*  Mildred.  Pocahontas „  Young  American  Princess.  New  York:  Dodd* 

1943 . 

A  fictional  biography, 

Crouse*  Anna.  Peter  Stuyvesant  of  Old  New  York.  New  York:  Random  House* 
1954. 

This  is  the  story  of  New  Amsterdam  under  the  Dutch  of  that  colonial 
period. 

Daringer*  Helen  F.  Debbie  of  the  Green  Gate,  New  York:  Harcourt*  Brace, 
1950'. 

The  Pilgrims  settled  in  Holland*  then  settled  in  the  New  World. 

This  book  is  their  adventurous  account. 

Daringer*  Helen  F.  Pilgrim  Kate.  New  York:  Harcourt*  Brace*  1949. 

An  account  of  the  Pilgrims  while  still  in  England  before  they  left 
for  Holland.  Told  in  story  form. 

Daughterty*  James.  Landing  of  the  Pilgrims »  New  York:  Random  House*  1950° 

A  well  illustrated  and  interesting  account. 

Davies*  Stella  C.  Exploring  the  World .  London:  Rout ledge  &  Kegan*  1965. 

An  exciting  account  of  some  of  the  early  explorers  and  their  records 
of  discoveries. 
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Davies ,  J.  F.  The  Road  to  San  Jacinto .  Indianapolis?  Bobbs-Merrill, 

1936  c 

Texas  gained  its  independence  through  the  efforts  of  Houston, 
Austin,  Bowie,  Travis  and  the  others.  A  good  book  to  cover  many  of 
the  great  men. 

Derleth,  August.  Golumbus  and  the  New  World .  New  Yorks  Farrar,  Straus, 
Caday,  1957 . 

Another  good  coverage  of  his  voyages  and  discoveries.  This  is 
easy  reading. 

Dinker,  Nan  Watson.  The  Bound  Girl.  New  York;  Ariel  Books,  1957® 

A  girl's  book  about  a  girl  bound  to  a  Puritan  family  and  her 
struggle  to  adjust  to  that  type  of  community.  It  gives  a  good 
development  of  courage  in  a  fine  historical  background. 

Duvoisin,  R.  A.  Four  Corners  of  the  World.  New  York:  Knopf,  1946. 

The  biography  of  Pizarro.  Exciting  reading. 

Duvoisin,  R.  A.  They  Put  Out  to  Sea.  New  Yorks  Knopf,  1943 • 

An  interesting  account  of  the  first  map-makers  and  their 
explorations. 

Dwight,  Allan.  Linn  Dickson ,  Confederate.  New  Yorks  Holiday,  1947® 

The  war  between  the  States  is  told  from  the  Southern  point-of-view. 
Based  on  authentic  accounts. 


Eliot,  Anne.  Dorie  of  Dog town  Common .  New  Yorks  Abingdon,  1961. 

An  account  of  life  during  the  Revolutionary  War  in  1776.  Holds 
the  interest  and  passes  on  much  history. 


Eton,  Evelyn.  Give  Me  Your  Hand.  New  Yorks  Farrar,  Straus  and  Young, 

1951® 

An  account  of  the  reign  of  George  III  and  the  background  of  the 
Revolutionary  War  from  1761  to  1776. 

Farnsworth,  Frances  J.  Winged  Moccasins .  New  Yorks  Messner,  1954® 

The  real  success  behind  Lewis  and  Clark  was  the  Indian  girl, 
Sacagawea.  This  is  her  story,  the  ambassador  between  two  races. 

Farrington,  Robert.  Balboa.  New  Yorks  Avon,  1963® 

A  biography  of  his  exploits  in  the  New  World.  It  stresses  the 
time  from  1517  to  1520. 


Fast,  Howard.  April  Morning.  New  Yorks  Crown,  1961. 


A  story  of  Lexington  and  Concord  and  the  beginning  of  the  American 
Revolution  in  1775® 
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Faulkner*  Leonard,  Forge  of  Liberty .  New  York:  Dutton*  1959. 

The  story  of  the  beginning  of  the  -American  Revolution  and  an 
exciting  account  of  the  ride  of  Paul  Revere, 

Faulkner*  Leonard,  Gentlemen  and  Rebels ,  Boston:  Brown*  1954. 

A  collection  of  biographies  of  many  of  the  men  who  pictured  in 
the  American  Revolution, 

Fawcett*  Raymond.  How  Did  They  Live?  Boston:  Bentley,  1933. 

An  interesting  story  of  the  ancient  civilization  of  Peru. 

Fawcett*  P.  H.  Lost  Trail «  Lost  Cities.  New  York:  Funk  &  Wagnalls* 

1953. 

An  account  of  the  attempt  to  find  the  lost  cities  of  gold  in 
Bolivia . 

Finger*  C.  J.  Tales  from  Silver  Lands .  New  York:  Doubleday,  Doma* 

1924. 

A  Newbery  Medal  Winner.  It  gives  the  folklore  of  South  America. 

Fleming*  Thomas*  J.  Beat  the  Last  Drum,  New  York:  St.  Martin's,  1963. 

The  siege  of  Yorkstown  and  the  victory  for  the  Americans  in  their 
struggle  against  the  British  is  told  in  excitement  and  color. 

Forbes*  Esther.  America's  Paul  Revere .  Boston:  Houghton*  1946. 

A  biography  which  stresses  the  revolution  in  Boston  but  also  gives 
a  good  account  of  social  conditions  in  the  Thirteen  Colonies. 

Forbes*  Esther.  Johnny  Tremain .  Boston:  Houghton,  1943* 

A  Newbery  Medal  Winner  of  1944.  An  exciting  story  of  U,S,  history 
and  the  Boston  Tea  Party  as  well  as  the  Battle  of  Lexington.  It 
introduces  the  main  leaders  of  the  American  Revolution. 

Forester*  C.  S.  Beat  to  Quarters ,  Boston:  Little*  Brown*  1937. 

An  exciting  sea  story  of  the  foreign  help  given  for  Latin  American 
independence. 

Foster*  Genevieve.  Abraham  Lincoln's  World .  New  York:  Scribner*  1945. 

The  biography  of  America's  great  Abe. 

Franck*  H.  A.  Trailing  Cortes  Through  Mexico.  New  York:  Stokes*  1935. 

This  is  a  travel  account  of  Cortes  in  Mexico.  It  covers  the  re- 
construction  and  early  social  life  of  Spanish  Mexico. 

Gage*  J.  H.  Beckoning  Hills .  Philadelphia:  Winston,  1951. 

This  deals  with  the  transplanting  of  Italian  immigrants  who  settled 
in  California  and  who  set  up  the  occupations  which  they  knew  best. 

It  covers  the  period  from  1865  to  1914. 
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Garst,  Doris  S.  Kit  Carson .  New  York:  Messner,  1942. 

The  biography  of  the  western  explorer  and  his  exploration  parties* 

Garst,  Doris  S.  Jim  Badger,  Greatest  of  the  Mountain  Man.  Boston: 

Houghton ,  1962. 

The  biography  of  the  man  who  led  settlers  from  St.  Louis  west 
through  the  wilderness  to  open  up  a  new  west. 

Garst,  Doris  S.  Three  Conquist adores .  New  York:  Messner,  1947. 

The  biograghy  of  Cortes,  Coronado  and  Pizarro.  A  good  book  for  any 
school  library, 

Gebler,  Ernest.  Plymouth  Adventure.  New  York:  Doubleday,  1950. 

A  fictional  account  of  the  voyage  of  the  Mayflower  and  the  people 
who  settled  in  the  New  World.  It  is  mature  reading. 

Gibbon,  J.  M.  Canadian  Mosaic .  New  York:  Dodd,  Mead,  1938. 

The  foreign  population  who  immigrated  to  Canada  have  come  from  many 
countries  but  each  group  has  contributed  something  to  the  building  of 
a  nation.  This  is  that  story. 

Gorman,  Herbert  S,  Cry  of  Dolores .  New  York:  Farrar  and  Rinehart,  1948. 

1810  to  1S20  saw  the  beginning  of  freedom  for  the  people  of  Latin 
America .  This  all  started  with  the  "Cry  of  Dolores". 

Groom,  Arthur.  Continent  for  Sale.  Philadelphia:  Winston,  1953 • 

This  is  the  narrative  of  the  Louisiana  Purchase  and  carries  on 
through  1803  to  1812. 

Guillet,  E.  C.  and  McEwen,  J.  E.  Finding  New  Homes  in  Canada.  Toronto: 
Nelson,  1938, 

A  good  account  of  the  problems  and  the  shattered  hopes  of  the 
European  immigrants  who  flocked  to  Canada  in  answer  to  the  call  of  a 
promised  land.  It  deals  with  settlement  up  to  the  depression. 

Hall,  Elvajean.  Pilgrim * s  Stories.  New  York:  Rand,  McNally,  1962. 

A  series  of  biographies  of  the  Pilgrim  fathers. 

Harris,  Christie.  Raven * s  Cry.  Toronto:  McClelland  &  Stewart  Ltd.,  1966. 

The  degrading  of  the  proud  and  honorable  Haida  Indians  of  the  West 
Coast  after  the  coming  of  the  white  man  in  1775* 

Hart,  H.  H.  Sea  Road  to  the  Indies .  New  York:  Macmillan,  1950. 

An  account  of  the  early  Portuguese  explorations. 

Hayes,  Florence.  Joe-Pole,  New  American.  Boston:  Houghton,  Mifflin,  1952. 

The  story  of  immigration  into  the  United  States  in  the  early  1900*3 
to  the  beginning  of  World  War  I.  It  centers  around  one  individual. 
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Holberg>  Ruth  L,  Captain  John  Smith .  New  York:  Crowell,  1946. 

A  fictional  biography  of  the  leader  of  the  Virginia  colony, 

Holden,  John.  Rattlesnake  God .  New  York:  Day,  1959. 

A  book  about  the  Mayan  people  and  the  Yucatan  before  the  coming  of 
the  Spanish  in  1440. 

Holland,  R.  S.  Peter  Stuyvesant .  New  York:  Messner,  1953. 

The  career  of  the  leader  of  the  Dutch  Colony  in  America  of  1672  is 
retold  in  biographical  form. 

Horne,  Howard.  Concord  Bridge .  Indianapolis:  Bobb-Merril,  1952. 

The  events  that  preceded  the  Battle  of  Lexington  retold  in  narrative 
fashion. 

Hunt,  Irene.  Across  Five  Aprils .  Chicago:  Follett,  1964. 

A  story  of  American  history  and  the  American  Civil  War  through  five 
long  years.  This  story  is  simple  and  confined  to  a  few  characters. 

Jackson,  Phyllis  W.  Story of  Harriet  Beecher  Stowe .  New  York:  Holiday, 
1947. 

An  account  of  the  influence  that  her  book,  Uncle  Tom 1 s  Cabin .  had 
in  starting  the  Civil  War. 

James,  Bessie  R,  Six  Feet  Six.  New  York:  Bobbs,  1931. 

A  biography  of  the  heroic  Sam  Houston,  pioneer  and  military  man  of 
Texas,  his  fight  for  freedom  from  Mexico. 

Jennings,  John.  Golden  Eagle .  New  York:  Putnams,  1958. 

A  biography  based  on  the  life  of  De  Soto  from  1500  to  1542  and  the 
discovery  of  the  Mississippi. 

Johnston,  Mary.  Croat an.  Boston:  Little,  Brown,  1923. 

The  mystery  which  lies  behind  the  disappearance  of  the  first  colony 
in  America.  It  is  good  for  the  social  background  of  that  time. 

Johnson,  William.  Captain  Cortes  Conquers  Mexico.  New  York:  Random  House, 

I960. 

A  biographical  account  of  the  life  of  Cortes,  his  invasion,  plunder 
and  victory  over  the  Mexicans. 

Judson,  Clara  I.  Reaper  Man.  Boston:  Houghton,  1948. 

Centered  around  the  time  of  1831  to  1850  in  the  U.S.A.  and 
culminating  in  the  invention  of  the  reaper  by  McCormick,  this  story 
tells  that  the  reaper  did  for  wheat  what  the  cotton  gin  did  for  cotton. 

Keith,  Harold.  Rifles  for  Wattie.  New  York:  Crowell,  1957. 

A  Newbery  Medal  Winner  of  1958.  An  excellent  story  of  the  American 
Civil  War  and  the  thrills  and  intrigue  of  espionage.  Also  deals  with 
the  maturing  of  a  boy  into  manhood. 
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Kellys  Regina,,  Paul  Revere „  Colonial  Craftsman.  Boston:  Houghton,  1963. 
Fictionalized  biography. 

Kelsey,  Vera.  Tomorrow  Is  for  You.  New  York:  Scribner,  1940. 

The  story  of  Swedish  immigration  into  Minnesota  in  the  mid  1800’s. 

Latham,  Jean  Lee.  Retreat  to  Glory.  New  York:  Harper  Row,  1965. 

The  story  of  Sam  Houston  from  youth  to  the  governor’s  chair. 

Covers  a  large  span  of  exciting  American  history. 

Latham,  Jean  Lee.  This  Dear-Bought  Land.  New  York:  Harper,  1957. 

The  story  of  the  real  struggle  in  establishing  the  Virginia  Colony. 
Though  about  a  young  boy,  much  tells  of  the  leadership  of  John  Smith. 

Lavender,  D.  S.  Golden  Trek.  Philadelphia:  Westminster,  1946. 

An  account  of  the  gold  seekers  bound  for  California  by  water. 

Lobnell,  Helen.  Golden  Conquest .  Boston:  Houghton,  1953* 

The  biographical  account  of  Cortes  from  1488  to  1547. 

Long,  J.  C.  Maryland  Adventure.  New  York:  Winston,  1956. 

The  reasons  for  the  first  settlers  coming  are  vividly  described 
in  narrative. 

Loring,  Jules.  West  We  Go.  New  York:  Putnams,  1946. 

Readers  are  taken  on  an  expedition  to  the  heart  of  the  Gold  Rush 
country  in  California. 

Malkus,  Alida.  A  Fifth  for  the  King.  New  York:  Harper,  1931. 

The  conquest  of  the  Yucatan  and  the  discovery  of  the  Amazon  are 
handled  in  one  story. 

Malkus,  Alida.  Young  Inca  Prince.  New  York:  Knopf,  1957. 

The  Incas  and  their  government  are  dealt  with  in  the  time  before 
the  coming  of  the  Spanish. 

Mathews,  Basil.  The  Quest  of  Liberty.  New  York:  Doran,  1920. 

The  adventures  of  the  Mayflower  Pilgrims  retold. 

Marshal,  Edison.  Cortes  and  Marina.  New  York:  Doubleday,  1963. 

A  historical  biography  of  Cortes  and  his  invasion  of  Mexico. 

Mason,  F.  Van  Wyck.  Rascal 8  s  Heaven.  New  York:  Doubleday,  1964. 

Oglethorpe  and  his  settlement  in  colonial  Virginia  and  a  place 
for  convicts  to  make  a  new  start. 

McNeeley,  M,  H.  The  Jumping-off  Place.  New  York:  Dodd,  1954. 

A  good  picture  of  what  it  was  like  in  1870  in  the  Dakotas  as  a 
homesteader. 
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KcNeer,  May  I,  California  Gold  Rush.  New  York:  Random.,  1950. 

An  informative  account  of  the  quest  for  gold.  It  is  the  involve¬ 
ment  of  the  people  in  the  gold  fields. 

Meader,  Stephen.  River  of  the  Wolves .  New  York:  Harcourt,  Brace ,  1948. 

American  history  and  the  French-Indian  Wars  of  1755-63.  The  hero* 
captured  by  a  Canadian  war  party,  is  held  captive  for  a  winter  before 
he  can  escape.  Easily  holds  the  interest  of  the  reader  through  this 
historical  period. 

Means,  Philip.  Tupak  of  the  Incas,  New  York:  Scribner,  1942. 

Based  on  archeological  discoveries  of  early  life  of  the  Incas. 

Miller,  L.  W.  A  Search  for  Hidden  Treasure.  New  York:  Scribner,  1920. 

An  interesting  story  of  the  search  for  treasures  of  Latin  America. 

Mitchell,  Margaret.  Gone  with  the  Wind.  New  York:  Macmillan,  1936. 

A  classic.  It  deals  with  the  war  in  the  South  during  the  Civil  War 
and  goes  into  the  problem  of  settlement  after  the  war. 

Morrow,  Honor! .  Let  the  King  Beware  ? .  New  York:  Morrow,  1936. 

Many  personalities  are  encountered  in  this  book.  Most  of  the  lead- 
ing  figures  on  both  sides  of  the  Revolutionary  War  are  met .  Mature 
reading . 

Nathan,  Adele.  Wheat  Won 8 1  Wait .  New  York:  Alladin,  1952. 

A  good  lesson  in  economics.  It  covers  the  biography  of  McCormick 
but  concentrates  mainly  on  the  invention  of  the  reaper  which  added  so 
much  to  wheat  production  and  world  trade. 

Nesbitt,  Marion.  Captain  John  Smith ’  s  Page.  Philadelphia:  Lippincott, 
1957. 

John  Smith’s  biography. 

Norton,  Andre.  Ride  Proud  Rebel?.  Cleveland:  World  Publishing  Co.,  1961. 

Based  on  authentic  records  of  history.  Shows  the  grim  realities 
of  the  American  Civil  War. 

Patrick,  Joseph.  King ’  s  Arrow.  Philadelphia:  Lippincott,  1951  • 

Covers  from  1768  to  1778.  The  conditions  between  the  Crown  and  the 
American  Colonies  are  reviewed.  It  covers  the  main  phases  of  the  war. 

Peare,  Catherine  D.  William  Penn.  New  York:  Holt,  1958. 

A  biography  of  the  leader  of  the  Quaker  Colony  and  the  settling  of 
Pennsylvania.  It  describes  Penn’s  life,  his  adoption  of  the  Quaker 
faith  and  his  financial  problems  which  led  him  to  America. 

Peck,  A.  M.  The  Pageant  of  South  American  History.  New  York:  McKay,  1962. 

A  simple  but  complete  history  of  South  America,  Easy  to  read  and 
interesting , 
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Perry,  G.  S,  Families  of  America.  New  Yorks  McGraw-Hill,  1949. 

An  investigation  of  the  American  population  in  an  attempt  to  deter¬ 
mine  where  they  came  from. 

Price,  W«  D.  M,  Amazing  Amazon .  New  York;  Day,  1952. 

Deals  with  the  explorations  of  the  Amazon  and  the  jungle  regions. 

Prout,  Vera  J.  Race  for  Land.  New  York;  Dodd,  1954. 

The  Homestead  Act  and  the  opening  of  the  West.  An  account  of  the 
rush  for  settlement  in  Oklahoma. 

Riesenberg,  Felix.  Balboa;  Swordsman  and  Conquistador.  New  York; 

Random,  1956. 

A  biography  of  Balboa  showing  the  discovery  of  the  Pacific.  It 
introduces  Cortes,  Ponce  de  Leon  and  Columbus. 

Rojas,  Richardo.  San  Martin.  Knight  of  the  Andes.  New  York;  Doubleday, 
1945. 

An  account  of  the  freedom  won  from  Spain  for  South  America  told  in 
exciting  detail. 

Romoli,  Kathleen.  Balboa  of  Darien.  New  York;  Doubleday,  1953. 

A  readable  account  of  Balboa* s  life  in  the  West  Indies  and  his 
exploration  of  the  Pacific  Ocean. 

Sabin,  E.  L.  Gold  Seekers  of  *49.  Philadelphia;  Lippincott,  1915. 

A  favourite  story  about  the  California  Gold  Rush. 

Sanceau,  Elaine.  Henry  the  Navigator.  New  York;  Norton,  1947. 

Portugal  during  its  early  exploration  and  an  account  of  the  first 
navigators. 

Scherman,  Katherine.  The  Slave  Who  Freed  Haiti.  New  York;  Random  House, 
1954. 

The  biography  of  a  slave  who  rises  to  lead  his  people  in  a  struggle 
for  freedom.  An  interesting  account. 

Schirmer,  Mathilda  (ed.).  Latin  American  Leaders.  Chicago;  Beckely  Cardy, 
1951. 

Contains  ten  biographies  of  the  major  leaders  of  Latin  America, 

Scott,  Mrs.  Evelyn.  The  Wave.  New  York;  J.  Cape  &  H.  Smith,  1929. 

A  popular  book  tells  how  the  Civil  War  affected  the  people  of  the 

United  States. 

Shippen,  Katherine  B.  New  Found  World .  New  York;  Viking,  1945. 

A  simple  collection  of  the  famous  Spanish  Conquistadores  such  as 
Cortes  and  Pizarro. 
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Shippen,  Katherine  B,  Passage  to  America.  New  Yorks  Harpers ,  1950. 

Easy  reading.  Brings  you  into  the  centre  of  the  immigration 
movement  and  lets  you  feel  their  excitement  and  their  disappointment. 
Gives  a  clear  understanding  of  what  makes  a  nation. 

Simon,  R.  J.  Log  of  the  Mayflower.  Chicago:  Priam,  1956. 

A  closer  look  at  the  Mayflower  Compact  and  how  it  allowed  that 
group  to  succeed  where  others  failed. 

Slaughter,  F.  Gc  Apalachee  Gold.  Garden  City,  N.Y.;  Doubleday,  1954* 

The  adventures  of  Cabeza  de  Vaca  in  the  time  of  the  Spanish 
invasion,  1490  to  1551* 

Slaughter,  F.  G.  The  Mapmakers.  Garden  City,  N.Y.:  Doubleday,  1957- 

Prince  Henry  and  the  Portuguese  explorations  in  their  attempts  to 
develop  navigation.  Interesting  reading. 

Smith,  Bradford.  William  Bradford ,  Pilgrim  Boy.  Indianapolis:  Bobbs- 
Merrill,  1953. 

A  biographical  account  of  a  Pilgrim  boy  who  grew  to  be  a  leader 
in  his  colony. 

Speare,  Elizabeth  George.  The  Witch  of  Blackbird  Pond,  Boston:  Houghton, 
1958. 

A  Newbery  Medal  Winner  of  1959*  A  Puritan  witch  hunt.  Excellent 
description  of  life  of  the  times.  Candle-dipping,  soap-boiling  and 
corn-husking  are  vivid. 

Sterling,  Dorothy,  Forever  Free.  Carden  City,  N.Y.:  Doubleday,  1963. 

Good  coverage  of  the  emancipation  declaration  by  Lincoln  and  the 
history  of  slavery  in  the  U.S.A.  Much  authentic  material. 

Stowe,  Harriet  Beecher.  Uncle  Tom* s  Cabin .  New  York:  A.  L.  Burt  Co., 
n.d. 

The  classic  on  the  evils  of  slavery  as  seen  by  a  Northerner. 
Excellent  background  for  students  to  understand  the  feelings  that 
went  into  the  Civil  War. 

Stratton,  R.  E.  and  Wilson,  H.  E,  Juarez  of  Mexico.  Boston:  American 
Books,  1942. 

A  biography  of  the  first  Indian  president  of  Mexico  and  what  he 
did  for  his  people. 

Syme,  Ronald.  Balboa 9  Finder  of  the  Pacific .  New  York:  Morrow,  1956. 

(The  author  has  written  a  series  of  books,  all  easy  reading  and 
interesting.  Biographies  of  famous  Americans.)  The  biograghy  of 
Balboa „ 

Syme,  Ronald.  Cortes  of  Mexico.  New  York:  Morrow,  1951- 

Cortes'  biography. 
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Syne,  Ronald,  D£  Soto  Finder  of  the  Mississippi,  New  York:  Morrow,  1957, 
The  biography  of  De  Soto, 

Syme,  Ronald,  Francisco  Pizarro.  New  York:  Morrow,  1963, 

The  biography  of  Pizarro  in  Peru® 

Syme,  Ronald,  First  Man  to  Cross  America,  New  York:  Morrow,,  1961, 

The  biography  of  Cabeza  de  Vaca  in  search  of  the  legendary  city 
of  Cibola. 

Syme,  Ronald.  Henry  Hudson ,  New  York:  Morrow,  1955, 

The  biography  of  Henry  Hudson, 

Syme,  Ronald.  John  Smith  of  Virginia.  New  York:  Morrow,  1954* 

The  biography  of  John  Smith  and  the  beginning  of  American  settle¬ 
ment  , 

Syme,  Ronald,  The  Man  Who  Discovered  the  Amazon,  New  York:  Morrow,  1958* 
The  account  of  the  life  and  work  of  Francisco  de  Orellana  from 
1541  to  1550, 

Teichet,  D.  Leo,  Retreat  from  the  Dolphin.  Boston:  Little,  Brown,  1943, 
An  account  of  the  revolution  in  Chile  in  1815® 

Uslar,  Pietri  Arturo.  Red  Lances .  New  York:  Knopf,  1963, 

The  war  of  independence  in  Venezuela  is  related  in  exciting 
narration, 

Vail,  Philip.  Twisted  Saber.  New  York:  Dodd,  1963, 

Students  enjoy  reading  about  the  accounts  of  Benedict  Arnold.  This 
is  a  recommended  biography. 

Verril,  A.  H,  Americans  Ancient  Civilization.  New  York:  Putnam,  1953, 

A  history  of  the  Mayans,  Aztecs,  Incas,  and  the  North  American 
Indians . 

Vestal,  Stanley.  Jim  Bridger  <,  Mountain  Man.  New  York:  Morrow,  1946. 

A  fictional  biography  of  a  great  frontiersman. 

Von  Hagen,  Victor.  Maya ,  Land  of  the  Turkey  and  the  Deer.  Cleveland: 
World  Publishers,  I960® 

The  Mayan  civilization  from  early  times  to  the  Spanish  Conquest 
covered  in  fine  detail® 

Von  Hagen,  Victor.  The  Sun  Kingdom  of  the  Aztecs .  Cleveland:  World 
Publishers,  1958. 

A  good  description  of  the  Aztec  history  with  a  more  detailed  ac¬ 
count  of  their  religion  and  culture. 
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Warren,  Re  P„  Remember  the  Alamo  I .  New  Yorks  Random,  1958. 

An  exciting  account  of  the  battle  for  independence  from  Mexico 
for  Texas  and  the  famed  battle  of  the  Alamo  which  became  the  battle 
cry  of  the  American  forces 0 

Wellman,  P.  I.  Glory,  God  and  Gold.  New  Yorks  Doubleday,  1954. 

A  narrative  history  of  the  early  Spanish  expeditions  of  the 
Americas  . 

Wellman,  P.  I*  Gold  in  California®  Bostons  Houghton,  1958* 

The  early  days  of  the  California  Gold  Rush. 

Wellman,  P.  I®  Race  to  the  Golden  Spike .  Bostons  Houghton,  1961. 

The  first  trans-continental  railway  meant  more  to  the  history  of 
the  country  than  any  other  single  factor.  This  is  that  first  rail¬ 
way. 

Whiteridge,  Arnold.  Simon  Bolivar,  The  Great  Liberator .  New  Yorks  Random, 
1954. 

A  biography  complete  with  maps  and  illustrations. 

"Whitney,  Phyllis  A.  The  Highest  Dream.  New  Yorks  McKay,  1956. 

A  story  about  a  girl  on  a  variety  of  assignments  for  the  United 
Nations.  Though  slow  moving,  it  does  bring  in  the  work  of  the  U.N. 

Wibberley,  Leonard.  John  Treegate’s  Musket.  New  Yorks  Ariel  Books, 

1959.' 

The  story  of  a  family  during  the  American  Revolutionary  period. 

It  begins  in  Boston  in  1767  and  gives  a  good  account  of  the  political 
feelings  of  the  times  including  the  Boston  Tea  Party. 

Wibberley,  Leonard.  Peter  Treegate’s  War.  New  Yorks  Ariel  Books,  I960. 

The  Battle  of  Bunker  Hill  to  Burgoyne’s  surrender. 

Wibberley,  Leonard.  Sea  Captain  from  Salem.  New  Yorks  Ariel  Books,  1961. 

The  third  in  the  series,  deals  with  the  Americans  trying  to  get 
help  from  the  French  against  the  British  by  proving  their  worth  as  a 
strong  naval  power. 

Wibberley,  Leonard.  Treegate” s  Raiders.  New  Yorks  Farrar,  Straus,  1962. 

Still  against  the  British  but  now  in  the  South,  this  is  an  account 
of  his  efforts  to  organize  an  army  against  the  enemy  in  the  mountains 
of  Carolina. 

Wilbur,  M.  E.  John  Sutter.  New  Yorks  Liveright,  1949. 

Gold  was  found  on  Sutter’s  farm  in  California.  This  tells  of  the 
gold  rush  and  early  days  in  California. 
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Wilder  *  T,  N.  Bridge  of  San  Luis  Key.  New  York:  Boni  &  Liveright,  1927 , 

A  Best-Seller  of  1928,  Tells  of  life  in  Peru  in  the  troubled  times 
of  the  revolution  from  1808  to  I860, 

2'.egler,  Elsie  R,  Face  in  the  Stone,  New  York:  Longmans,  1959. 

A  story  of  the  immigrants  to  North  America  and  the  impressions 
that  they  have  left  behind. 


UNIT  IV  -  THE  EFFECT  OF  INDUSTRY  ON  HOME 
AND  COUNTRY  LIVING 


UNIT  VI  -  OUR  HCMES  AND  COMMUNITIES  PROVIDE 
FOR  MAN  !  S  CULTURAL  NEEDS 


Bakeless ,  Katherine  L.  Story-lives  of  Great  Composers,  Philadelphia: 
Lippincott,  1940* 

This  is  a  book  of  selected  biographies  of  famous  composers.  Only 
certain  chapters  pertain  to  the  course  of  studies. 

Gibbon,  J.  M.  Canadian  Mosaic.  New  Yorks  Don,  Mead,  1938. 

The  foreign  population  who  immigrated  to  Canada  have  come  from 
many  countries  but  each  group  has  contributed  something  to  the  build¬ 
ing  of  a  nation.  This  is  the  account  of  that  migration. 

Guillet*  E.  C.  and  McEwen,  J.  E.  Finding  New  Homes  in  Canada.  Toronto: 
Nelson,  1938. 

A  good  account  of  the  problems  and  the  shattered  hopes  of  the 
earlier  European  immigrants  who  flocked  to  Canada  in  answer  to  the 
call  of  free  land.  It  deals  with  the  time  of  Canadian  settlement  up 
to  the  depression  of  the  1930’ s. 

Jackson,  A.  Y.  A  Painter’s  Country.  Toronto:  Clarke  &  Irwin,  1958. 

This  is  the  autobiography  of  A.  Y.  Jackson.  It  is  also  the  story 
of  art  and  Canadian  art  as  a  special  type. 

Lambert ,  R.  S.  The  Adventure  of  Canadian  Painting.  Toronto:  McClelland, 
1947* 

This  is  an  excellent  book  on  the  famous  artists  of  this  country. 

It  deals  with  each  artist  separately  but  also  accounts  for  the  trends 
in  Canadian  art. 

McClung,  Nellie.  Clearing  in  the  West .  New  Yorks  Reve.ll,  1936. 

This  story  centers  around  early  pioneer  days  up  to  1890  and  pro¬ 
vides  a  good  contrast  to  modem  living. 

Stenger,  Wallace.  Wolf  Willows  A  History,  A  Story  and  A  Memory  of  the 
Last  Plains  Frontier.  New  York:  Viking,  1950. 

This  is  a  pioneer  story  of  frontier  living  on  a  homestead  in 
Southern  Saskatchewan.  It  gives  readers  a  picture  of  homestead 
living . 

Taylor,  Gladys.  Pine  Roots.  Toronto:  Ryerson  Press,  1956. 

This  is  the  story  of  the  frontier  of  Canada  from  1900  on. 
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UNIT  V  -  DEMOCRATIC  GOVERNMENT  IN  CANADA 


Gather,  Willa.  Shadows  on  the  Rocks .  London:  Cassell,  1932. 

The  story  of  a  gentle  girl  who  kept  house  for  her  father  who  was 
the  governor’s  apothecary  in  Quebec,  This  story  is  beautifully  written 
into  a  novel  and  includes  the  major  events  of  the  early  history  of 
Canada . 

Cody,  H.  A.  The  King 8 s  Arrow.  Toronto:  McClelland,  1927. 

After  1776  and  up  to  1783  ,  the  Loyalists  in  the  United  States 
identified  themselves  with  the  British  flag  and  were  forced  to  come 
to  Canada.  This  makes  an  appealing  story. 

Creighton,  D.  G.  John  A.  Macdonald ,  The  Old  Chieftain.  Toronto: 

Macmillan,  1962. 

This  is  the  last  half  of  the  biography  of  John  A,  It  is  an  account 
of  the  history  and  development  of  Canada  after  Confederation  but 
mainly  it  is  the  story  of  the  maker  of  the  nation. 

l 

Creighton,  D,  G,  John  A.  Macdonald,  The  Young  Politician.  Toronto: 
Macmillan,  1961. 

This  is  the  biography  of  John  A.  from  1820  to  the  eve  of  Confedera¬ 
tion,  July  1,  1867. 

Hayes,  John  F.  Rebels  Ride  at  Night .  Toronto:  Copp  Clark,  1956. 

This  is  an  exciting  account  of  the  rebellion  in  Upper  Canada  in 
1837.  Though  most  of  the  history  books  will  have  been  read  in  grades 
seven  and  eight,  'this  will  be  worth  looking  at  a  second  time. 

Hayes,  John  F.  Treason  at  York.  Toronto:  Copp  Clark,  1955. 

This  is  a  stoiy  of  the  War  of  1812.  The  adventure  easily  holds 
the  reader's  interest. 

Karr,  W.  J.  Explorers ,  Soldiers  and  Statesmen,  (rev.  ed.).  Toronto: 

Dent,  1938. 

This  is  a  brief  but  thorough  account  of  the  outstanding  men  in  the 
history  and  development  of  Canada.  The  account  carries  through  from 
exploration  to  the  establishment  of  sound  government. 

Macbeth,  Madge.  Inside  Government  House.  Toronto:  Ryerson  Press,  1954* 

This  is  the  inside  story  of  what  life  is  like  in  the  home  of 

Canada 1 s  Governor-General . 

Macdonald,  Adrian.  Canadian  Portraits.  Toronto:  Ryerson  Press,  1925. 

All  of  the  famous  characters  of  Canada  are  briefly  met  in  short 
biographies  and  descriptions  of  their  outstanding  feats.  An  excellent 
book  for  reference  to  individual  personalities. 
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Massey ,  Vincent.  Speaking  of  Canada .  Toronto:  Macmillan,  1955* 

This  is  an  essay-type  account  of  Canada ®s  heritage.  It  is  mature 
reading . 

McNeer,  May.  The  Canadian  Story.  New  York:  Ariel  Books,  1958* 

This  is  easy  reading.  A  collection  of  selected  stories  of  out¬ 
standing  Canadian  personalities  and  events  written  in  narrative. 

Kirby,  William.  The  Golden  Dog.  Toronto:  Macmillan,  n.d. 

This  is  a  story  of  life  in  Quebec.  It  is  a  good  account  of  French 
Canada  and  their  culture.  Students  get  a  clearer  understanding  of 
civil  law, 

Kidd,  K.  E,  Canadians  of  Long  Ago.  New  York:  Longmans,  1951« 

The  lives  of  the  first  Canadians  brought  to  focus  by  an  introduction 
to  the  famous  Indians  who  make  up  the  early  history  of  this  country. 

Longton,  H.  H.  A  Gentleman  in  Upper  Canada.  Toronto:  Clarke  Irwin,  1950. 

A  story  developed  around  the  social  life  and  customs  in  the  early 
frontier  days  in  Canada. 

Falk,  Helen.  The  Book  of  Canadian  Achievement .  Toronto:  Dent,  1951* 

Includes  all  aspects  of  Canadian  culture.  It  includes  art,  music, 
literature  and  some  sports.  This  fits  in  well  with  Units  IV  and  VI 
as  well. 

Peart.,  H.  W.  and  Schaffter,  John.  The  Winds  of  Change .  Toronto:  Ryerson 
Press,  1961. 

A  very  factual  account .  It  is  excellent  but  reads  like  a  reference 
book. 

Peck,  Anne  M,  The  Pageant  of  Canadian  History.  Toronto:  Longmans,  1947* 

An  interesting  collection  of  Canadian  high-lights .A  A  good  book  of 
Canadian  history  written  in  an  easy  narrative  style. 

Schull,  Joseph.  Battle  for  the  Rock.  Toronto:  Macmillan,  1963. 

A  good  account  of  the  story  of  Wolfe  and  Montcalm.  This  may  be 
used  to  refresh  students8  memories  on  the  British  invasion. 

Tait,  George  E,  Famous  Canadian  Stories .  Toronto:  McClelland,  1953. 

An  excellent  collection  of  stories  about  Canadians.  It  meets  the 
interest  of  most  students. 

Wilson,  May.  Forging  the  Pikes.  New  York:  Doran,  1920. 

A  story  of  the  Rebellion  in  Upper  Canada  in  1837. 
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